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Effects of Community African Drumming on
Generalised Anxiety in Adolescents

David Akombo

Abstract

The purpose of this study was to test the effects of
community music projects (CMPs), such as after-
school African drumming circles, on academic
performance and generalised anxiety in
adolescents. Adolescents from a Junior High (7",
8" and 9" graders, age range from 12-14) in the
State of Utah (USA) participated in the study. A
one-sample t-test found a significant difference in
reading scores (df(4) p=.004). A paired samples t-
test found a significant relationship between the
maths trait anxiety score pre-intervention and the
total state anxiety score pre-test (df(4) p=.033). A
paired samples t-test found a significant
relationship between the reading trait anxiety score
post-intervention and the total state anxiety score
post-test  (df(4) p=.030). This research
demonstrates the effectiveness of community music
such as drumming for reducing anxiety and also for
improving academic performance in adolescents.
CMPs are recommended as a non-invasive
intervention modality for adolescents.

Keywords: African drumming; anxiety; academic
performance; community music projects (CMPs)

Introduction

The purpose of this pilot study was to test both the
academic and health benefits of community music
projects (CMPs). The study examined whether
CMPs, such as after-school drumming circles, can
lead to altered levels of both state and trait anxieties
and whether these alterations can ultimately
improve the academic achievement in maths and
reading in adolescents. This pilot study is the first
of its kind to investigate specifically the direct
effects of African drumming as a CMP variable that
could impact both state and trait anxieties in
adolescents, and ultimately their academic
achievement. Three hypotheses guided this study:
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(1) CMPs have no effect on pre and post trait
anxiety in adolescents; (2) CMPs decrease state
anxiety in adolescents; (3) CMPs can increase
maths and reading scores in standardised tests of
adolescents. The testing of the hypotheses was
conducted at 0.05 level of significance (p<0.05) for
rejection or retention. Consistent with studies on
the general effects of music on adolescents,
previous investigations have demonstrated the
effects of self-selected music such as hip-hop on
teenage anxiety levels in predicting altered state
and trait anxieties (Arganbright & Lee 2007). No
study, however, has addressed community musical
experience, specifically African drum circles, a
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musical genre that has continued to spur interest
among adolescents in the State of Utah (USA)
today.

Community music and academic achievement

Research shows that CMPs can have a positive
effect on mathematic and writing achievement in
adolescents (Southgate & Roscigno 2009).
Additionally, socioeconomic status and ethnicity
affect community music participation and overall
academic success (Catterall, Chapleau, & Iwanaga
1999; Coleman 1968).

Community music is positively associated with
academic achievement especially during the middle
and high school years (Deane & Mullen 2013). A
CMP is defined as a participation that consists of
music lessons taken in or out of school with a
heterogeneous group. In reference to the structural
organisation of the CMPs, Rimmer observes:

“[the groups] typically meet for sessions of
somewhere between one and three hours,
once or twice a week, during which time
community musicians work, through the use
of a variety of teaching-learning strategies,
to facilitate ‘hands-on’ musical activity”
(Rimmer 2009: 72).

Many of these CMPs aim to reach the ‘at-risk’
youth that easily fall through the cracks. The
communities may benefit from these programs by
preventing these youths from being out on the
streets living lives of crime.

Community music and overall wellness

Many school administrators in the past decade have
continued to use community music in addition to
the students’ overall educational experiences. This
decision has been supported by Beczkala (1997)
who observed that students” educational
experiences can be achieved by employing music
educators who use music to bring about these
desired changes.

Rimmer (2009) observes that there is a need to
develop more effective programs that really
demonstrate significant results in mitigating the “at-
risk’ youth. Communities need to be exposed to
music sessions so they can be as involved as
possible.

Children from higher socioeconomic levels
participate more in music than children with lower
socioeconomic status. In addition to social class as
a predictor of community music participation,
ethnicity is also a factor (National Endowments for
the Arts 2013).

The effects of anxiety on children have become
a national concern (Brophy 1986; Neil &
Christensen 2009). Anxiety in children can be
physically and emotionally debilitating. In today’s
society, we see strife and anxiety everywhere (Giles
1990). American schools, faced with violence and
crime, are looking for ways to mitigate this
situation. A wide range of emotional, stress-related
problems, such as teenage suicide, teenage
pregnancy, delinquency, violence in schools, the
physical and sexual abuse of children, and drug use
among Yyouth are all of national concern. These
social ills are mainly a result of generalised anxiety
disorder such as worry and tension (Akombo 2009).
Crimes committed by children, even murder in
schools, are increasing in the USA due to lack of
primary, secondary and tertiary prevention
modalities. Primary prevention involves measures
focused on improving the general wellbeing of
individuals, secondary prevention focuses on
intervening with children and youth who are at risk
for becoming offenders or victims, and tertiary
prevention involves measures directed toward those
who have already been involved with crime or
victimisation (Van Dijk & de Waard 1991).

When students miss the opportunity to process
their negative emotions and experiences from both
home and school, these can impact their ability to
complete homework and other academic tasks.
Lack of completion of these tasks can have an
impact on their academic achievement. Students
may become ill, drop out of school, and in extreme
cases may even commit suicide (Giles 1990;
Goodland 1984). It is hypothesised that CMPs can
be an effective intervention for these children.
Research has shown that drumming along with our
own heartbeats alters brainwave patterns
(increasing alpha waves) and dramatically reduces
anxiety (Akombo 2001, 2006; Hammer 1996;
Rimmer 2009; Spintge 2001). For many Yyears,
research has shown the beneficial nature of music
on physical and emotional states (Rotberg, Schoen,
& Zalsman 2008). Recognising these effects can
assist school programs to incorporate music in their
modalities.

Cultural significance

Many studies have been carried out to test the effect
of music in general on the anxieties of school aged
children. Music involving drumming has
particularly been examined on a cultural level.
Using culturally-specific music as an intervention
modality can help to alleviate symptoms of anxiety
and depression (Wheeler 1985). In another study of
a drumming intervention, Doak (2006) found no
significant decrease in the anxiety levels.
Conversely, Harner (1994) reported a decrease in
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anxiety levels in a study on meditation and
drumming. Numerous other studies have found
correlations between culturally-specific music and
anxiety (Chang, Chen, & Huang 2008; Harner
1994; Thompson & Grocke 2008; Yu, Liu, Li, &
Ma 2009).

The education of the community in the benefits
of creative arts programs in schools has the
potential to increase connectedness within the
entire community. After-school programs have the
potential to affect the school, the family and the
community (Kanter 2001). The CMPs can provide
safe havens and avenues for children who might not
have otherwise had a chance to succeed. It is hoped
that the children who participate in the CMPs will
be better members of society, because increased
academic  achievement is associated with
participation in after-school programs. The CMPs
also show improved behaviour and a better outlook
on the future for those involved in the projects
(Kanter 2001; Lister, Tanguay, Snow, & D’Amico
2009). This has been clearly demonstrated by
Dillon, in stating “[the participants] receive
acknowledgement, affirmation and a sense of
belonging from the community” (Dillon 2006:
272). This increased sense of community can also
affect interpersonal relationships and group
dynamics, which all contribute to a well-rounded
education.

Interpersonal relationships might include family
and peer relationships. Involvement in music has
the potential to improve these relationships (Jones
2007) which can increase the potential of the
children to develop and maintain connections
within a whole community. A study by Kaplan
(1999) found that group cohesiveness was
increased with a drumming group. These benefits
are attributed to the group playing music together,
with a fixed drum beat creating a sense of
belonging, emotional and physical connectedness.

Methodology

Anxiety has been defined as a stimulus, as a trait, as
a motive, and as a drive (Endler 1983). Spielberger
(1966) suggested that much of the conceptual
ambiguity in defining the construct of anxiety was
due to the lack of a distinction between trait anxiety
(A-trait) and state anxiety (A-state). A-trait refers to
a more stable predisposition or proneness to state
anxiety while A-state is conceptualised as a
momentary or situational emotional reaction
accompanied by physiological arousal.

This pilot study was carried out at a Utah Public
School District on Ogden Utah (USA). The public
school in central Utah serves a diverse population
which includes African Americans, Latinos, and
Asians, who are all defined as low-income and

some of whom have limited-English language
ability.

Two research questions guided this study:

o What effect does a community music project
(CMP) involving African drumming have on
generalised anxiety in adolescents?

o What effect does CMP involving African
drumming have on academic performance?

The researcher used a within-subjects design in
which each participant served as his or her own
baseline scores hence providing two sets of score.
This design was approved by the Institutional
Review Boards of the researcher’s institutions.
After being approved by the Institutional Review
Board of Weber State University, an explanation of
the study was presented to all students whose
consent forms had been signed by their parents and
teachers. If the students agreed to participate in the
study, a signed consent form was obtained from the
parents since all the students in the study were
younger than 18 years. Before the study began, the
researcher read the standard consent letter
describing the study, potential risks and benefits,
protection of confidentiality and the recompense (a
CD of the African Drum Music and a raffle for 160
GB Apple iPod) with the students who expressed
interest. Each student who expressed a willingness
to participate in the study was asked to sign and
provide salient demographic information for the
data analysis. If the selected child refused to
participate in the study at the initial contact or the
parent did not grant the consent, the researcher
would thank the student and move on to the next
student on the list.

The study proceeded only after a consent form
had been signed. Seventeen participants were
African Americans, eight were Caucasian, and
twelve were Hispanic. Nineteen participants were
female and eighteen were male. All students had
cognitive ability to complete the study. English was
the first language for all participants. The data
collected included the  socio-demographic
information such as age, gender, and race. The
researcher then coded the information based on the
standardised data coding form. Using a semi-
structured interview, the researcher used questions
that sought to find out whether students enjoyed
listening to music, singing, or dancing. The
questions also sought to find out whether the
students attended other CMPs, or whether or not
these ever took place in their home environments
and who organised them. Another aspect that was
discussed during the semi-structured interview was
the students’ level of musical knowledge, including
formal and non-formal music education. Upon
completion of the study, the participants were
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debriefed on their experience of data collection and
specifically on difficulties encountered in the
process.

On the first day, the students spent half an hour
on maths and half an hour on reading tests of the
Utah Basic Skills Competency Test (UBSCT). The
UBSCT aims to ensure that all students leaving
middle school possess a set of basic skills in
writing, reading and maths. This test is part of the
Utah Performance Assessment System for Students
and is one of a series of state and national tests
which aims to hold schools accountable for student
achievement. Each test required about half hour to
complete.

The drumming activity began on the next day.
In the first five minutes, the researcher gave an
introduction to different countries on the continent
of Africa, such as Ghana, Kenya and Mali.
Different drum music from a different African
country was featured each week. The perspectives
of geography, history, music, and dance were
presented to the participants to familiarise them
with the different drum patterns found in the music
of Africa and to make the drumming session
educational. Opening with a drum call, the
participants were asked to be quiet, listen to the
instructions and get ready to start to learn drum
patterns in a call and response style. Their
participation was required. The researcher then
spent the next thirty minutes drumming together
with the students. They then took a ten-minute
break for water and snacks and returned to the
classroom to complete a survey answering the
questions on the State Trait Anxiety Inventory
(STAI) questionnaire (see Table 1 on steps of the
research design in chronological sequence).

The State Trait Anxiety Inventory (STAI) was
designed to be self-administered with no time
limits, and may be given to either individuals or
groups of respondents. The scale consists of twenty
statements that evaluate feelings of apprehension,
tension, nervousness, and worry. The instructions
for the state anxiety items require respondents to
report the intensity of their feelings of anxiety,
‘right now” or at this moment, by rating themselves
on a four-point Likert scale: (1) “Not at all”; (2)
“Somewhat”; (3) “Moderately So”; or (4) “Very
Much So”. In responding to the trait anxiety scale,
subjects are instructed to indicate how they
generally feel by reporting how often they
experience the anxiety-related feelings and
conditions described by each item on a 4-point
frequency scale: (1) “Almost Never”; (2)
“Sometimes”; (3) “Often”; or (4) “Almost Never”.
The STAI scale is one of the most popular tools
used in clinical settings and is available in seven
languages (Stouthard, Hoogstraten, & Mellenbergh
1995). Scores increase in response to physical

danger and psychological stress. The STAI takes
approximately five to ten minutes to complete. An
overall score is derived by coding positive
statements (e.g., “I feel secure”) and then adding all
items. Possible scores for each scale are between 20
and 80. A higher score indicates greater anxiety.
The STAI has been used extensively and has
reported reliability (Cronbach's alpha) ranging from
.83 t0 .92 (Barnes, Harp, & Jung 2002). Cronbach'’s
alpha is an index of reliability associated with the
variation accounted for by the true score of the
underlying construct (Cronbach 1951). A high
value of alpha is often used as evidence that the
items measure an underlying construct.

(%] » n
é =y Research activity platen
2 a minutes)
1 1 Demographic questionnaire 5 mins
STAI-C 10 mins
(state and trait subscales)
UBSCT Reading test 30 mins
STAI-C 10 mins
(state and trait subscales)
Break 10 mins
2 STAI-C 10 mins
(state and trait subscales)
UBSCT Maths test 30 mins
STAI-C 10 mins
(state and trait subscales)
Break 10 mins
3 STAI-C 5 mins
(state subscale only)
CMP session 30 mins
STAI-C 5 mins
(state subscale only)
Break 10 mins
2 4 STAI-C 5 mins
(same (same | (state subscale only)
for for CMP session 30 mins
weeks days | Break time 5 mins
3-7) 5-9) [ STAI-C 5 mins
(state subscale only)
Break 10 mins
8 10 STAI-C 10 mins
(state and trait subscales)
UBSCT Reading test 30 mins
STAI-C 10 mins
(state and trait subscales)
Break 10 mins
11 STAI-C 10 mins
(state and trait subscales)
UBSCT Maths test 30 mins
STAI-C 10 mins
(state and trait subscales)
Break 10 mins
Semi-Structured Interviews 60 mins

Table 1: Steps of the research design in chronological
order

In evaluating the maths and writing grades, the
researcher examined the measures of central
tendency in the two tests. The UBSCT grades of the
participants from the pre-test session were
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designated as baseline or Entry Point (EP) and the
second scores the participants achieved at the end
of the eight-week intervention was the post-test or
Exit Point (XP). This pilot research study used a
repeated-measures design. The research objective
was to compare the data for the pre- post-
measurement of the maths and reading tests and
then compare them with the repeated measures of
the state and trait anxiety within subjects. In a
within-subjects design, each participant provides
more than one response. Since the analysis method
in this research required comparison of means, the
t-testt was most suited since it is the most
commonly used method to evaluate the differences
in means between groups (Glass & Hopkins 1996).

Results

The statistical analysis used in analysing data was
performed in SPSS 16.0. The analyses used were a
number of t-tests, correlations, and ANOVA. In the
analysis, p < .05 was a determinant of statistical
significance. A t-test found significant difference in
maths scores (df(4) p=.041) from before the
drumming intervention and after. The mean maths
score prior to the drumming intervention was 34.60
(SD=10.06). The mean maths score post-
intervention was 37.60 (SD=16.36). The mean
reading score prior to the drumming intervention
was 33.60 (SD=22.15). The mean reading score
post-intervention was 44.60 (SD=16.86). A one-
sample t-test found a significant difference in
reading scores (df(4) p=.004). A paired samples t-
test found a significant relationship between the
maths trait anxiety score pre-intervention and the
total state anxiety score pre-test (df(4) p=.033). A
paired samples t-test found a significant
relationship between the reading trait anxiety score
post-intervention and the total state anxiety score
post-test (df(4) p=.030). A t-test found statistical
significance when comparing the pre-post state
anxiety scores of the baseline and those recorded
following the CMP session. A t-test found
significance in  pre-intervention and  post-
intervention trait anxiety scores (df(4) p=.037).
With paired samples correlations significant
relationships were found between state anxiety pre-
test and post-test in week 3 (p=.006), week 5
(p=.034), and week 7 (p=.044).

! The t-test is a comparison between two sets of measures’
means which takes into account the differences in group
variation and size of the two groups. The assumptions of the t-
test must be met in order to provide the most powerful test of
the hypothesis.

Discussion

The purpose of the present study was to explore the
effects of community music projects (CMPs)
involving African drumming on generalised anxiety
and academic performance of adolescents. The
study supported the hypothesis that there would be
no difference between the pre and post trait anxiety,
but did not support the hypothesis that state anxiety
would decrease. Maths and reading scores did not
significantly increase after the music intervention,
thus the hypotheses of increased academic
performance from music intervention was refuted.
The hypothesis that reading scores would
increase after the drumming intervention, was
supported. A significant increase in reading scores
was found, which would suggest that CMP might
have contributed to this increase. These results are
similar to other studies which have suggested that
music interventions in school have increased
reading scores (Kinney 2008; Southgate &
Roscigno 2009). Kiger (1989) found significantly
higher reading test scores when students listened to
music compared to completion in silence. In
Kiger’s (1989) study the music was played during
the reading comprehension test. In the current
study, participants were in a drumming group over
the course of six weeks and reading scores were
measured before and after the music intervention.
The results of the current study are not
consistent with Etaugh and Michals (1975) who
found no significant increase in reading
comprehension after a music intervention.
Personality may be a contributing factor when
studying the effects of music on reading
comprehension (Daoussis & McKelvie 1986;
Furham & Strbac 2002). Personality traits were not
measured in the current study, and could have been
a contributing factor to the results. Other
explanations for the increase in reading scores in
the current study might include differences in the
level of reading abilities in participants and an
increased reading ability due to the school
curriculum. Overall, contradictions in results from
various studies would merit the need for further
research in the effects of music on reading
comprehension. Specifically the effects from a
community music group on reading performance.
The hypothesis that maths scores would improve
with a CMP intervention was not supported.
Although there were no significant results, some
participants’ maths scores increased after music
intervention whilst for others, scores decreased.
The results of this research are consistent with
Southgate and Roscigno (2009), who found that
maths scores did not improve with music
participation in adolescents and a study by
Furnham and Strbac (2002) who also found no
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significant difference in mental arithmetic tasks
with adolescents when music was present.

However, this study also found improvement in
maths scores with children. Schellenberg (2004)
found that music lessons increased intelligence
guotient (1Q) levels in children. The similarities in
these findings with the differences in effects of
music on children and adolescents, requires future
researchers to look at this issue in more depth. A
possible explanation might be that adolescents have
a greater variety of external and environmental
conditions affecting their academic performance.
These influences might include puberty, social
pressures, and self-esteem.

The results of the current research are not
consistent with Kinney’s (2008) finding that maths
scores were significantly higher with 8" graders
involved in CMPs after a couple of vyears.
Explanations for conflicts in the results might
include differences in socioeconomic class and
length of music participation. If the music
involvement in the current study had been a greater
length of time, significant results might have been
found. Southgate and Roscigno (2009) found that
class and race/ethnic background may have a
significant impact on academic achievement. These
characteristics were not assessed in the current
research. Future research would benefit from
looking into these categories to recognise possible
relationships  between them and academic
achievement.

The hypothesis that CMPs would have no effect
on trait anxiety scores was supported in the present
study. The trait anxiety scores were not
significantly different from pre-test of music
intervention to post-test of music intervention. This
finding would suggest that trait anxiety was not
affected by the music intervention. These findings
are similar to the findings of Nilsson, Kokinsky,
Nilsson, Sidenvall and Enskar (2009) who found
that school aged children in postoperative care had
no significant changes in their anxiety levels from
music intervention. Doak (2006) found no
significant decrease in anxiety levels after a
drumming intervention. Possible explanations for
the lack of change in trait anxiety levels could be
that because the trait anxiety tests measure how an
individual usually feels, these levels are not
expected to change after short periods of music
intervention. These trait anxiety levels might only
be influenced by longer lengths of time.

The results of this study were consistent with
Harner (1994) who reported a decrease in anxiety
levels after a meditation and drumming
intervention. This study differed from the current
study in that Harner (1994) used the trait anxiety
test as the baseline and then compared this with the
state anxiety test administered during the

intervention. The results therefore measured
decrease of state anxiety compared to the baseline
trait anxiety. The current study compared the trait
scores from pre-intervention to post-intervention.
The differences in method have probably
contributed to the differences in findings between
studies. Other studies that found decreases in
anxiety after music interventions (Thompson &
Grocke 2008; Yu, Liu, Li, & Ma 2009) used
different anxiety measurements compared to the
current study. Differences in measurements and
methods of administering tests possibly contributed
to the difference in findings.

The current research supported the hypothesis
that music intervention would decrease state
anxiety scores. Significant decreases in state
anxiety scores over time were found with the CMP.
This research was also consistent with other
research which found music interventions
decreased levels of anxiety (Chang, Chen, & Huang
2008; Harner 1994; Thompson & Grocke 2008; Yu,
Liu, Li, & Ma 2008). Although different methods
and measurements were used in these studies, these
results still indicate that music has the potential to
decrease anxiety in individuals. Future research
may help to establish more consistent results in the
effects of CMPs on state anxiety levels.

Conclusion

The results of this study have implications for
music research as well as overall education. CMP
demonstrated a significant reduction in state
anxiety intensity. The baseline and post-test
sessions of both state and trait intensity scores were
significantly different. Results were supportive of
the use of CMP as an intervention modality, but
could not be generalised because the study used
only one measuring instrument, one form of
standardised test and one genre of music.

A need therefore exists for continued research to
determine whether or not CMP is effective as an
academic achievement intervention as well as a
means of improving overall general health of young
people especially if and when their generalised
anxieties are reduced by the CMP. Since the
researcher did not study the specific effects of other
after-school CMPs, perhaps these activities
influenced the academic performance and trait
anxiety. Future studies related to the use of CMP as
an intervention modality should try to control for
these extracurricular activities since after school
programs can alter anxiety levels in young people
and could also have an effect on their academic
achievement.

This research, along with previous research,
suggests that CMP can be used effectively as a
modality for intervention due to its potential to
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improve quality of life and academic achievement
in adolescents. This intervention is generally low in
cost and is readily available to schools. Any
qualified musician and music educator with some
form of training in multicultural music education
could offer these services to public schools.
However, the formal training itself is not
prerequisite to providing CMP successfully. Many
music educators and musicians already do an
effective job in providing these services. There are
benefits of having a trained community music
practitioner. The training makes it easy to utilise
standard pedagogy and teaching techniques that
would be easily measured using conventional
scientific methods. In any case, with or without
specialty training in community music, students
should be encouraged to participate in CMPs in a
place where other mitigating methods for anxiety
and academic performance are unlikely.

References

Akombo, D.O. (2009). Music and Medicine:
Connections Found. Long Island City, NY:
Seaburn Publishing.

Akombo, D.O. (2001). Reporting on music therapy
in Kenya. Voices: A World Forum for
Music  Therapy, 1(1). Retrieved from:
https://voices.no/index.php/voices/article/viewA
rticle/45/29

Akombo, D.O. (2006). Music and Healing Across
Cultures. Ames, IA: Culicidae Press.

Arganbright, M. & Lee, M. (2007). Effects of Hip-
Hop Music Video Exposure on the Sexual
Attitudes of Young Adults. Paper presented at
the annual meeting of the International
Communication  Association, TBA, San
Francisco, CA, May 23, 2007 Retrieved from:
www.allacademic.com/meta/p172467_index.ht
ml

Barnes, L.L.B., Harp, D., & Jung, W.S. (2002).
Reliability generalization of scores on the
Spielberger State-Trait Anxiety Inventory.
Educational and Psychological Measurement,
62, 603-618.

Becker, L. (1999). Repeated-measures designs:
Within-subjects ~ factor.  Retrieved  from:
http://web.uccs.edu/lbecker/SPSS/glm_1withn.h

tm#top

Beczkala, M.J. (1997). The perceptions of
secondary administrators regarding the role of
the fine arts curriculum in the total education
experience. (Doctoral dissertation, Saint Louis
University). Dissertation Abstracts
International, 58(8), 2889A.

Brophy, B. (1986, October 27). Children under
Stress. U.S. News and World Report, 58-63.

Catterall, J.S., Chapleau, R., & Iwanaga, J. (1999).
Involvement in the Arts and Human
Development:  General  Involvement and
Intensive Involvement in Music and the Theater
Arts. In E. Fiske (Ed.), Champions of Change:
The Impact of the Arts on Learning (pp. 1-18).
Washington, DC: Arts Education Partnership
and the President’s Committee on the Arts &
Humanities.

Chang, M. Y., Chen, C. H., & Huang, K.F. (2008).
Effects of music therapy on psychological health
of women during pregnancy. Journal of Clinical
Nursing, 17(19), 2580-2587.

Coleman, J.S. (1968). The Evaluation of Equality of
Educational Opportunity (Report No. 5).
Washington, DC: Office of Education (DHEW).

Cronbach, L.J. (1951). Coefficient alpha and the
internal structure of tests. Psychometrika, 16,
297-334.

Daoussis, L. & McKelvie, S.J. (1986.) Musical
preference and effects of music on a reading
comprehension test for extraverts and introverts.
Perceptual and Motor Skills, 62(1986), 283-289.

Daok, B. (2006). The effects of shamanic
drumming on anxiety, mood, states of
consciousness, imagery, and brain patterns in
adult subjects. Unpublished doctoral
dissertation, Temple University.

Deane, K. & Mullen, P. (2013). Community Music
in the United Kingdom. In K. Veblen, S.
Messenger, M. Silverman, & D. Elliott (Eds.),
Community Music Today (pp. 25-40). New
York, NY: Roman & Littlefield Education.

Dillon, S. (2006). Assessing the positive influence
of music activities in community development
programs. Music Education Research, 8(2), 267-
280

Endler, N. S. (1983). Interactionism: A personality
model, but not yet a theory. In M. M. Page

(Ed.), Nebraska Symposium on Motivation
1982: Personality — Current theory and
research, (pp. 155-200). Lincoln, NE:

University of Nebraska Press.

Etaugh, C. & Michaels, D. (1975). Effects on
reading comprehension of preferred music and
frequency of studying to music. Perceptual and
Motor Skills, 41, 553-554.

Furnham, A. & Strbac L. (2002). Music is as
distracting as noise: The differential distraction
of background music and noise on the cognitive

© Approaches / GAPMET 2013
ISSN: 1791-9622

31


https://voices.no/index.php/voices/article/viewArticle/45/29
https://voices.no/index.php/voices/article/viewArticle/45/29
http://www.allacademic.com/meta/p172467_index.html
http://www.allacademic.com/meta/p172467_index.html
http://web.uccs.edu/lbecker/SPSS/glm_1withn.htm#top
http://web.uccs.edu/lbecker/SPSS/glm_1withn.htm#top

Approaches: Music Therapy & Special Music Education |5 (1) 2013 | http://approaches.primarymusic.gr

test performance of introverts and extraverts.
Ergonomics, 45(3), 203-217.

Giles, M. (1990). Music and stress reduction in
school children at risk for conduct disorders.
Update: Applications of research in Music
Education, Spring-Summer, 11-13.

Giles, M. (1996). The healing powers of music.
Retrieved from:
www.music.vt.edu/outreach/vmea/1990years/19
94/no2/healing.html

Glass, G.V. & Hopkins, K.D. (1996). Statistical
Methods in Education and Psychology (3"
Edition). Boston, MA: Allyn & Bacon.

Goodland, J. (1984). A Place Called School. New
York, NY: McGraw-Hill.

Hammer, S.E. (1996). The effects of guided
imagery through music on state and trait
anxiety. Journal of Music Therapy, 33, 47-70.

Harner, M. (1990). The Way of the Shaman. San
Francisco, CA: Harper Press.

Harner, S. (1994). Immune and affect response to
shamanic drumming. Unpublished doctoral
dissertation, Fordham University.

Jones, L. (2007). Review of ‘Community Music
Therapy’. Music Therapy perspectives, 25(1),
62-64.

Kanter, A. (2001). After-school programs for
adolescents. NASSP  Bulletin, 85, 12-21.
Retrieved from:
http://bul.sagepub.com/cqi/reprint/85/626/12.pdf

Kaplan, A. (1999). The short term effects of small
group hand drumming on mood, group
cohesiveness and rhythm perception.
Unpublished doctoral dissertation, University of
Connecticut.

Kiger, M. (1989). Effects of music information load
on a reading comprehension task. Perceptual
and Motor Skills, 69, 531-534

Kinney, D. (2008). Selected demographic variables,
school music participation, and achievement test
scores of urban middle school students. Journal
of research in Music Education, 56(2), 145-161.

Lister, S., Tanguy, D., Snow, S., & D'Amico, M.
(2000). Development of a creative arts therapies
center for people with developmental
disabilities. ~ Art Therapy: Journal of the
American Art Therapy Association, 26(1), 34-
37.

National Endowments for the Arts (2013). Effects
of arts education on participation in the arts:
Report 36: Executive summary. Washington
DC: NEA. Retrieved from:

http://www.nea.gov/research/Researcharts/Sum
mary36.html#Notes

Neil, A. & Christensen, H. (2009). Efficacy and
effectiveness of school-based prevention and
early intervention programs for anxiety. Clinical
Psychology Review, 29(3), 208-15

Nilsson, S., Kolinsky, E., Nilsson, U., Sidenvall,
B., & Enskar, K. (2009). School-aged children’s
experiences of postoperative music medicine on
pain, distress, and anxiety. Pediatric Anesthesia,
19, 1184-1190.

Rotberg B., Schoen, G., & Zalsman, G. (2008).
Anxiety disorders in children and adolescents.
Harefuah, 147(7), 628-633.

Southgate, D.E. & Roscigno, V.J. (2009). The
Impact of music on childhood and adolescent
achievement. Social Science Quarterly, 90(1), 4-
21.

Spintge, R.K.W. (1989). The Emotional Situation
of the Patient. In M. Lee (Ed.), Rehabilitation,
Music and Human Well-Being (pp. 1-263). St.
Louis, MO: MMB Music Inc.

Rimmer, M. (2009). ‘Instrumental’ playing?
Cultural policy and young people’s community
music participation. International Journal of
Cultural Policy, 15(1), 71-90.

Schellenberg, E.G. (2008). Music lessons enhance
IQ. Mensa Research Journal, 39(3), 35-39.
[Reprinted from Schellenberg, E.G. (2004).
Music lessons enhance 1Q. Psychological
Science, 15, 511-514.]

Spielberger, C. D. (1966). The effects of anxiety on
complex learning and academic achievement. In
C. D. Spielberger (Ed.), Anxiety and behavior
(pp. 361-398). New York, NY: Academic Press.

Stouthard M.E., Hoogstraten, J., & Mellenbergh,
G.J. (1995). A study on the convergent and
discriminant validity of the Dental Anxiety
Inventory. Behaviour Research and Therapy 33,
589-595.

Thompson, A.H. & Grocke, D. (2008). The effects
of music therapy on anxiety in patients who are
terminally ill. Journal of Palliative Medicine,
11, 582-588.

Van Dijk, J. J. M. & de Waard, J. (1991). A two-
dimensional typology of crime prevention
projects; with a bibliography. Criminal Justice
Abstracts, 23, 483-503.

Wheeler, B. L. (1985). Relationship of personal
characteristics to mood and enjoyment after
hearing live and recorded music and to musical
taste. Psychology of Music, 13, 81-92.

© Approaches / GAPMET 2013
ISSN: 1791-9622

32


http://www.music.vt.edu/outreach/vmea/1990years/1994/no2/healing.html
http://www.music.vt.edu/outreach/vmea/1990years/1994/no2/healing.html
http://bul.sagepub.com/cgi/reprint/85/626/12.pdf
http://www.nea.gov/research/Researcharts/Summary36.html#Notes
http://www.nea.gov/research/Researcharts/Summary36.html#Notes
http://pom.sagepub.com/cgi/content/abstract/13/2/81
http://pom.sagepub.com/cgi/content/abstract/13/2/81
http://pom.sagepub.com/cgi/content/abstract/13/2/81
http://pom.sagepub.com/cgi/content/abstract/13/2/81

Approaches: Music Therapy & Special Music Education |5 (1) 2013 | http://approaches.primarymusic.gr

Yu, H., Liu, Y., Li, S., & Ma, X. (2009). Effects of
music on anxiety and pain in children with
cerebral palsy receiving acupuncture: A
randomized  controlled trial. International
Journal of Nursing Studies, 46(11), 1423-1430.

Suggested citation:

Akombo, D. (2013). Effects of community African
drumming on generalised anxiety in adolescents.
Approaches: Music Therapy & Special Music
Education, 5(2), 25-33. Retrieved from
http://approaches.primarymusic.gr

© Approaches / GAPMET 2013
ISSN: 1791-9622 33


http://approaches.primarymusic.gr/

