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He aha te mea nui o te ao
He tangata, he tangata, he tangata

Molo gival To oNPavTIKOTEPO TTPAYHUA OTOV KOCOUO;
Eivail o1 avBpwrtrol, gival o1 GvBpwrTrol, givai ol
avbpwtrol.

Aut n Tapoigia Twv Maopi (Maori) 6a avrnxei
oTov KOOMO WE TOUG HOUCIKOBEPATTEUTEG TTOU
aiepwvouv TN Cwn  Toug  OOUAEUOVTAG  ME
avlpwTToug evrdg Kal oW TNG PJOUOIKAG. AuTO TO
TEUXoG Tou Approaches divel éugacn OTIG
€CAIPETIKEG TTPOCPOPEG avOPWTTWY, Kal EIDIKOTEPA
TTPWTOTTOPWY  POUCIKOBEPATTEUTWY, TIOU  €XOUV
OuvOpduEl  ONUOVTIKA  OTnNV  €TTEKTACN  TOU
EMOTNUOVIKOU TTESIOU KAl TNG ETTAYYEAMOTIKAG MG
KoIVOTNTOG BIEBVWIG.

AuoTuXwG autd  TO  TEUXOG  EUTTEPIEXEI
agiepwpata oTig Jean Eisler, Carolyn Kenny kai
Chava Sekeles o1 otoieg amefiwoav kKatd Tn
OldpKeEld TWV TeAeuTaiwv OUO E€TWV HE  MIKPO
Oldotnua  peTalu TOug. AUTA TO  AQIEPWHATA
yloptafouv TIG E€TMTUXIEG aUTWV TWV  TPIWV
TTPWTOTTOPWY, TO €PYO TWV OTTOIWV EiXE CNUAVTIKA
emidpacon oTig (wég dila@épwy atépwy, aAAd Kai
omig Cwég KovoTATwY o€ €OBvikO Kal OleBvEg
emitredo.r TpOKeITal  ylO HPOUCIKA  XOPIOHATIKEG
yuvaikeg TTou e1médeItav 181aiTepn opop@id, oBEvog
Kal Koupdylo OTIG TToAudIdoTaTeg CWEG TOUG WG
KOANITEXVIOEG, eTTayyeAUATIEG, OAOKAAEG, UEVTOPEG,
ouvepydTideg,  akadnuaikoi,  ouyypageic  Kai
TapoucidoTpieg. KaBeuid toug £mraige (wTikd poAo
oTnVv eykaBidpuan Kai avaTITuén Tou €TTAYYEAUATOG

1 To mepiodikd avolkTAg TTpdoRacng Voices dnuoaicuoe
TpdopaTa éva €10IKO TEUXOG APIEPWHPEVO GTO £PYO TNG
Carolyn Kenny (McFerran & Stige, 2018).

© Approaches

NG pouoikoBepaTteiag. O 10Topieg  TOUg
KaBpe@TiCouv TIG TTOAATTAEG Kal TTOIKIAEG DEEIOTNTEC
TTOU Ol HJOUCIKOBEPATTEUTEG  TTPOCdidouV  Kal
eCeAiooouv Katd TIG MOUCIKOBEPATTEUTIKEG TOUG
TTPOOTTABEIEG, KOl KATABEIKVUOUV Th ONuacia Twv
BeTIKWV OXETEWV KAl TNG AVATITUENG €vOG KAipaTog
OuveEPYOCiag yia Tnv €TiTEUEN TOU OKOTTOU TOUG.
Ka®’ 6An tn didpkeia TG Cwng Toug, Kabeuid amo
QUTEG TIG YUVAIKEG AOXOANBNKE HE MO OeIpd aTTd
OIAQOPETIKEG, KAl OUXVA €BENOVTIKEG, €PYOTiES
TIPOKEINEVOU VO CUOTACEI TN POUCIKOBEpaTTEia o€
avepwTTOUG TTOU TNV €iXav avaykn.

Ta emTEUYPOTA  QUTWY  TWV  EKTTANKTIKWY
YUVOIKWV HOPTUPOUV TO yeyovog Ot n {wh péoa
amd TIG avmiEoOTNTEG TNG MTTOPEl va evioxUoel TNV
Karavonon NG HOUCIKAG WG  IoXupou  Kal
EMYUXWTIKOU PECOU YIO TOUG QVOPWTTOUG Kal TIG
KOIVOTNTEG TTOU  XpeIddovTal  UTTOOTAPIEN.  XTIG
IOTOPIEG TOUG avTnxei akoun pia GAAN  oIkeia
agriynon: 0T N avakdAuyn Tng POUOIKOBEpATTEiag,
w¢g deuTePn f TPITN €TTayyeAPATIKA oTadlodpoyia
otn {wn evog avBpwTTou, UTTOPEI va odnyrnoel o€
TaBlaopévn  agocoiwon  oto  emayyeAua. O
ouvduaouég TNG aydTng yia Tn JOUaIKr dnuioupyia
ME I eykaBidpupévn KapiEpa o€ Eva JIOPOPETIKO
edio ATav —kail mlavwg e§akoAoubei va givai— pia
ouvnBiouévn TTopeia TTou akoAouBei kaveig yia va
yivel  pouoikoBepatreutig.  Autd  utropei va
TTPOCPEPEl ONUAVTIKO TTPOTEPNUO OE éva TOCO
TToAUdIGoTATO €TTAYYEAUQ, TO oOToio dgv agopd
MOVO TN JOUCIKA  aAAnAemidpaocn peE  TOug
avBpwTToug aAAd Kal TO YVWOTIKG KAl CUYYPAPIKO
épyo, TNV €peuva, Kal TO poipacud ThG yvwong
MEOow TNG BIOACKOAIOG, TWV TTAPOUCIACEWY KAl TwV

onuooieloswy, KaBwg KAl TOUu  TTOAITIKOU
akTIBIoNOU.
172 ISSN: 2459-3338
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210 BIBAio Tou The Study of Music Therapy:
Current Issues and Concepts, TO0 oT0IO
avaBewpeital aTo TTapdv Telxog atoé Tov Colin Lee,
o Ken Aigen (2014) emonuaivel Tn onuagia g
paGBnong amd TIG CUVEICPOPESG TWV TTPWTOTTOPWY
oTo Tedio, KabBwg avalntd Tnv 100ppPOTTia KAl TNV
aAAnAeTtidpaon peTagu pouoikrg kal BepaTtreiag, Kai
Kataypa@el TNV €EEANIEN Kol TV €@apuoyn Tng
Bewpiag otn pouaikoBepaTreia ammd TN cUAANYWA TNG
WG ETTICTNPOVIKOU XWPOU OTA PECA TNG OEKAETIOG
Tou 1940. O Lee onueIwvel TTWG N JOUCIKOBEpaTTEia
Exel €10éABel o€ pIa TTEPiIOdO TEPATTIOS AVATITUENG
TNV TeAeuTaia OeKaeTia, ME TO ETTAYYEAPQ va
OIEUPUVETAI OUVEXWG Kal va Ola@OPOTIOIEITAlI KABWG
avaduovTal véa povTéAa kal Bewpieg. To BIBAio Tou
Anthony Meadow (2011) yia Tapddelyua, T0 OTT0i0
emiong avaBewpeital o€ autd TO TEUXOG QTTO
Tnv  Florencia Grasselli, eutrepiéxel  PEANETEG
TTEPITTTWOEWY aTTO 47 PJOUCIKOBEPATTEUTEG Ol OTTOIOI
avtAoUv atrd TToOAAG dIaPOPETIKG BewpnTIKA TTAQiCIO
Kal  TOAITIoPIKG  umtéBabpa, Me  OKOTTO TNV
Baoiopévn O  TEKUAPIG  €pyacia  TOUG  ME
avlpwTtoug Je TIOIKIAEG avAayKeg KkKaB OAn Tn
dlapkela NG Cwng Toug. H dieupuvon Tou TTEdiou
EMONUAIVETAI OKOUN aTTO TNV €MOKOTINON Tou Luke
Annesley yia 10 TpiTo OUVEDpPIO TOUu BpeTavikou
2ulMOyou MouoikoBepatreiag [British Association
for Music  Therapy, BAMT] «Mouaikn,
AiaopeTikotnTa Kai OAbTnTO» otToU
TTAPOUCIAoTNKE £va £UPOG TTPAKTIKWY, EPEUVNTIKWV
Kal BEwpNTIKWY £PYACIWV.

H avayvwpion Kal 10 evdlo@épov pag yia TO
£PYO TTPWTOTTOPWY TOU XWPOU avTavakAdTal Kal
o1o apBpo Twv Wilhelm kai Wilhelm. EoTiddovrag
oTo épyo Tou Erwin Henry Schneider, o1 cuyypa@eig
mEpIypdgouv TNV TMidpacn Tou  BIBOKTIKOU,
ouyypag@ikoU Kal  nyeTIkoU Tou €pyou TOOO
oTn pouoikoBepatreia 600 Kol 0T MOUOIKNA
ekTTaideuon,  pe  10IaiTEPn  ava@opd  OThv
ouvelo@opd Tou oTtnv idpuon TnG EBvikAG 'Evwaong
yia ™ MouoikoBeparreia [National Association of
Music Therapy, NAMT] o1ig HIMA. ZTnv evéTnTa UE
TIG BIBAIOKPITIKEG uTTOpOUUE aKOUn va dlapAacoupe
yla 10 €pyo Tou Ken Bruscia; evog eEEXOVTOG
BewpnTIKOU, EPEUVNTI KAl CUYYPAPEQ O OTTOIOG £XEI
agiepwaoel 25 xpdvia aTnv £VVOIOAOYIKF Katavonaon
TNG MOUCIKOBEPATTEIOG PE £vaV KPITIKA EVTAEIOKO Kal
mpooBdciyo TpoTo. H tpitn  €kdoan Tou BiBAiou
Tou, Defining Music Therapy (Bruscia, 2014),
avadubnke Yéoa atd Tn cuvepyaoia pe pia d1eBvA
OMGda €18IKWY, KAl TO aTTOTEAECHA gival éva akoun
eCalpeTIkG  TTaPAdelyPa  €VOG  ATOMIKOU  Kal
OUAAOYIKOU E£TTITEUYUATOG.

Q¢ ouvtakTeg Tou Approaches ekTiyoUpe TNV
TPOOTIAbEIa KAl TOV XPOVO TIOU QQIEPUWVOUV Ol

© Approaches

AvBpwTTOl GTNV TTPAKTIKA TOUG, GTNV ETTAYYEAUATIKA
TOUG avaTITugn Kal atnv épeuva, aAAd kail Tn BEAnon
TOUG VO TTPOXWPNOOoUV éva BAPA TTAPATTIEPA HE TO
va ypd@ouv yia To £€py0 TOUG Kal va TO poipdgovTal
ME GAAoug. KaBwg 1o TTEPIOBIKO OAOKANPWVEI TO
OEKATO TEUXOG TOU Kal KOITAEl TTPOG Tn OeUTEPN
dekaeTia TNG CwNAG TOu, N APXIKA TTAPOIYIa TwV
Maopi divel TTvor} oTo JeAAOVTIKG pag €pyo.

He aha te mea nui o te ao
He tangata, he tangata, he tangata
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He aha te mea nui o te ao
He tangata, he tangata, he tangata

What is the most important thing in the world?
It is the people, it is the people, it is the people.

This Maori proverb will resonate with music
therapists throughout the world who dedicate their
lives to working with people in and through
music. This issue of Approaches has an emphasis
on the exceptional offerings of people, and
more particularly of music therapy pioneers, who
have been significant contributors to the expansion
of our discipline and professional community
internationally.

Sadly this issue includes tributes to Jean Eisler,
Carolyn Kenny, and Chava Sekeles who died during
the past two years in close proximity to each other.
These tributes celebrate the achievements of these
three pioneers whose work has had an enormous
impact on the lives of individuals, as well as on
national and international communities.! These were
musically gifted women, who exhibited extraordinary
beauty, strength, and courage in their multi-faceted
lives as artists, practitioners, teachers, mentors,
collaborators, scholars, authors, and presenters.
Each of them had a vital impact on the establishment
and development of the music therapy profession.
Their stories reflect the multiple and diverse skills
music therapists bring to and develop during their
music therapy endeavours, as well as demonstrating
the primacy of building positive relationships and
developing collaborations in order to get things

1 The open access journal Voices recently published a
special issue dedicated to the work of Carolyn Kenny
(McFerran & Stige, 2018).

© Approaches

done. Throughout their lives each of them engaged
in a variety of different, and often voluntary, tasks in
order to bring music therapy to people who needed
it.

The accomplishments of these extraordinary
people are testament to the theme that living through
adversity can strengthen one’s understanding of
music as a powerful and empowering resource for
those in need and their communities. In these
people’s stories there are echoes of another familiar
narrative: that the discovery of music therapy, often
later in life and as a second or third career, can lead
to passionate commitment to the profession.
Combining love of music making with an already
established career in a different field was — and
perhaps still is — a typical route to becoming a music
therapist. This can offer strong advantages in such a
multi-faceted profession, which involves not only
engaging and responding to people in music, but
also thinking and writing, researching, and sharing
through teaching, presentations and publications, as
well as political activism.

In his book, The Study of Music Therapy: Current
Issues and Concepts, reviewed in this edition by
Colin Lee, Ken Aigen (2014) highlights the
importance of learning from the contributions of
pioneers in the field as he explores the balance and
interface between music and therapy, and tracks the
development and application of theory in music
therapy since its inception as a discipline in the mid-
1940s. Lee notes that music therapy has entered a
period of immense growth in the last decade, with
the profession becoming broader and more diverse
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as new models and theories have emerged. Anthony
Meadow’s book (2011), for example, also reviewed
in this edition by Florencia Grasselli, contains case
studies from 47 music therapists who draw on many
different theoretical frameworks and cultural
backgrounds, to engage in research-based clinical
work with people who have diverse needs, across
the lifespan. The expansion of the field is also
underscored in Luke Annesley’s review of the third
conference of the British Association for Music
Therapy, Music, Diversity and Wholeness, where a
range of practice, research and theory-led work was
presented.

Our acknowledgement and engagement with the
work of pioneers in the field is also reflected in
Wilhelm and Wilhelm’s article. Focusing on the work
of Erwin Henry Schneider, the authors describe the
impact of his teaching, writing and leadership in both
music therapy and music education fields, noting
especially his contribution to the establishment of the
National Association of Music Therapy (NAMT) in
the USA. In the book review section we can also
read about the work of Ken Bruscia, an eminent
theorist, researcher and author who has dedicated
25 years to conceptualising music therapy in a
critically inclusive and integrated way. His third
edition of Defining Music Therapy (Bruscia, 2014)
emerged from collaboration with an international
panel of experts, and the result is another
outstanding example of individual and team
achievement.

As editors of Approaches, we value highly the
time and effort that people put into their practice,
professional development and research, and their
willingness to take that further by writing about their
work and sharing it with others. As the journal
completes its tenth volume and looks forward to the
second decade of its life, the opening Maori proverb
offers inspiration to our future work.

He aha te mea nui o te ao
He tangata, he tangata, he tangata
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Erwin Henry Schneider:
Teacher, writer, and leader
Kyle Wilhelm & Lindsey Wilhelm
ABSTRACT

The National Association of Music Therapy (NAMT) was formed by individuals whose contributions to the
Association remain largely unknown. Dr Erwin H. Schneider (17 February 1920 to 28 September 1985) was
one of those individuals. The purpose of this study was to trace the career of Dr Schneider as a music
educator and music therapist, and explore his impact on NAMT and the profession of music therapy as
committee member, editor of Bulletin of the National Association for Music Therapy and Music Therapy:
Book of Proceedings of the National Association for Music Therapy and as president of NAMT from 1963-65.
Biographical information was drawn from primary and secondary sources as well as interviews with
individuals who knew Schneider. Data were assessed for credibility and accuracy, and organised both
chronologically and topically. Finally, themes and major accomplishments of his life were identified. Findings
show the impact that Schneider had on the fields of both music therapy and music education. As president,
he steered NAMT away from potential bankruptcy and towards the creation of the Journal of Music Therapy.
As a teacher, he educated hundreds of music therapists and music educators, many of whom would become
educators themselves. By studying past pioneers of NAMT such as Schneider, music therapists can gain
clarity as to how the Association and the field of music therapy became what it is today.

KEYWORDS

history, music therapy, music education
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The modern profession of music therapy emerged
out of simultaneous advances in clinical work and
education. Clinically, music was mostly used in
hospitals during and immediately following World
War Il as part of leisure activities to improve morale
(Boxberger 1963) and in the treatment of arm and

© Approaches

hand wounds (Functional Aspects 1945). The effect
of these programmes was positive but their
techniques were not systematically implemented or
documented. If music therapy was to advance as a
profession, it needed to be backed by scientific
research (Boxberger 1963).
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With a growing need for music therapists in
Veterans’' Affairs (V.A.) and psychiatric hospitals
came a concurrent need for educational
programmes to teach these therapists. Therefore,
programmes educating musicians to use music
therapeutically were increasing in number during
the 1940s. The first music therapy programme
emerged in 1944 at Michigan State College (now
University), headed by Roy Underwood, and by
1949 at least six schools were offering
undergraduate and graduate degrees in music
therapy, including the University of Kansas, College
of the Pacific, and Alverno College. However, no
curriculum standards existed at that time to guide
the training of music therapists in those
programmes. This lack of curriculum standards for
educators, lack of treatment standards for clinicians
and lack of scientific documentation of clinical
practices slowed the development of the profession
and frustrated many of the educators who would
later become pioneers of the field (Boxberger
1963).

At the annual Music Teachers National
Association conference in 1947, Underwood stated
that “quackery and charlatanism” (Boxberger 1963:
52) by individuals with insufficient training was
prevalent. He emphasised the need for qualified
practitioners; clarity in the dissemination of
information about the field; a scientific exploration
of the benefits of music; and a publication through
which such explorations could be disseminated via
a peer-reviewed process (Boxberger 1963). There
was a necessity to differentiate music therapy from
music offered by volunteers and music educators
providing recreational music performances in
hospitals  (Functional Aspects 1945). The
profession of music therapy required a unifying
organisation that would set standards for education
and training; support and protect the clinical music
therapist; and encourage the development of a
body of research based on scientific methods
(Boxberger 1963).

On 2 June 1950, the National Association for
Music Therapy (NAMT) was formed in New York
City charged with unifying, supporting and providing
a means for scientific research for the young
profession (Solomon 1984). The history of this
organisation, and the early pioneers who were
integral to its formation and development, provide
insight into how music therapy evolved. Although
not one of the founders of the organisation, Erwin
H. Schneider was involved with NAMT from its
earliest years vyet his contributions to the
organisation remain largely unknown (Solomon
1984). This paper describes the life of Schneider,

© Approaches

focusing on his work as a music educator and,
particularly, as a pioneer of music therapy.

As Schneider equated the strength of the
profession of music therapy with that of NAMT
(Schneider 1963b), he worked tirelessly to solidify
the leadership and vision of the Association. His
work helped transform NAMT from an organisation
that was rife with inefficiencies and, in his view, on
the path to bankruptcy (Schneider 1964b) into an
efficiently functioning organisation (Schneider
1964a) that was able to exemplify the professional
image of the field through the publication of the
Journal of Music Therapy, as one example.

To gather data for this project, the author
conducted exhaustive searches through internet
databases and websites, including Ancestry library
edition, Newspaperarchive.com, and the American
Music Therapy Association (AMTA) website.
Published resources were acquired including all
works by and about Schneider, all editions of Music
Therapy: Book of Proceedings of the National
Association for Music Therapy (Book of
Proceedings), and historical dissertations by Ruth
Boxberger and Alan Solomon. The author gathered
all relevant information related to Schneider that
was held at the AMTA archive at Colorado State
University in Fort Collins, Colorado, including
personal letters, memos and executive committee
letters drafted by Schneider while he was president
of NAMT. Finally, interviews were conducted with
individuals who knew and worked with Schneider
including his daughter Nila. The author examined
the relevant information for credibility and accuracy,
categorised it chronologically and identified the
major accomplishments of Schneider’s life.

The following research questions will be
addressed in this paper:

U What details surround the life, education, and
professional career of Schneider?

1 How did Schneider become interested in music
and music therapy?

U What contributions did Schneider make to
NAMT and the profession of music therapy?

BIOGRAPHY

Schneider was born on 17 February 1920, to Erwin
L. and Anna M. Schneider in St. Louis, Missouri.
His mother and father raised him and his two
younger  sisters (N.  Schneider, personal
communication, 2 February 2015) during the Great
Depression and war years of the 1930s and 1940s.
Schneider’s first passion was playing baseball as a
youth but he developed a second passion in junior
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high school when he began playing the violin. As a
mail carrier, Schneider’s father delivered mail to
Fritz Kreisler, a world-famous violinist. Once
Kreisler discovered that Schneider played the
violin, Kreisler gave Schneider’s father copies of his
new records so that the young violinist could copy
his technique. Schneider’s love of music inspired
him to take up the violin full-time, but it also forced
him to give up baseball for fear of injury to his
hands. He remained a St. Louis Cardinals’ fan for
the remainder of his life (N. Schneider, personal
communication, 2 February 2015).

Schneider’s father, a World War | veteran who
suffered injuries during the war, lived most of his
son’s life in a Veterans’ Affairs (VA) hospital in
Kentucky. It was left to the young Schneider to take
care of his mother and two younger sisters during
the Great Depression. He walked up and down the
train tracks near his home each evening after
school collecting coal to keep the family furnace
running. Even with such responsibilities, music
continued to be important in Schneider’s life. As a
youth, he was a proficient violinist performing with
various musical theatres and groups in and around
St. Louis. These performances included the St.
Louis Philharmonic Orchestra at the age of
eighteen (Schneider, no date) as well as the
country music duo Homer and Jethro (N.
Schneider, personal communication, 2 February
2015).

In 1938, Schneider began pursuing his
Bachelor’'s Degree in Music Education at Northwest
Missouri State Teachers College in Maryville,
Missouri (Schneider, no date), now Northwest
Missouri State University, where he met his future
wife, Jenila Adkins. He and Jenila, also a violinist,
were both members of the college orchestra. They
lived across the street from each other; Schneider
in a fraternity house and Jenila in a women’s
residence home, and would walk home together
after rehearsals (N. Schneider, personal
communication, 2 February 2015).

While finishing his degree, Schneider worked as
the music director at Skidmore High School,
significantly increasing the size of the band during
his first and only year at the school (Monthly
Concerts 1941). On 28 November 1941, he and
Jenila were married at her parents’ home in
Rosendale, Missouri (N. Schneider, personal
communication, 2 February 2015). Schneider
graduated with a music education degree in the
spring of 1942 and became the band director at
Maryville High School in the fall of that same year
(Schneider, no date), while also serving in the
Missouri National Guard during World War Il. It was
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during this time that Schneider’s father died at the
VA Hospital in Outwood, Kentucky, at the age of 55
(N. Schneider, personal communication, 2 February
2015)

Schneider remained the band director of
Maryville High School until 1945 when he and
Jenila moved to Lawrence, Kansas, so he could
begin his master's degree at the University of
Kansas (KU) (‘Erwin Schneider, MHS’ 1945). While
at KU, his career and life shifted dramatically under
the mentorship of E. Thayer Gaston.

Gaston was Schneider's advisor while he was
completing his master's degree and doctorate in
music education at KU. Gaston also served as
faculty advisor of Phi Mu Alpha Sinfonia, a
professional music fraternity of which Schneider
was a member and a group that also included
William  Sears  (N. Schneider, personal
communication, 2 February 2015), a future
president of NAMT (Solomon 1984). In addition,
Schneider played violin in the KU Symphony
Orchestra in 1946 and 1947 (Schneider, no date)
with Sears, Wayne Ruppenthal, and Melvin Zack.
These men were in the first graduating class of
music therapists at KU (N. Schneider, personal
communication, 2 February 2015) and would all
become important leaders of the Association in the
years to come. Gaston’s influence on Schneider
remained strong throughout his life, and he
modelled his teaching style upon Gaston’s
(Solomon 1984).

Upon completion of his master's degree,
Schneider taught one year at Western State
College (now Western State Colorado University) in
Gunnison, Colorado. He then secured a job
teaching music education at the University of
Tennessee (UT) in Knoxville in the fall of 1949
(Schneider, no date), while continuing to work on
his doctorate in music education at KU.

While at UT, Schneider was involved with the
advancement of both music education and music
therapy. Schneider was a member of the
Tennessee Music Education Association (TMEA),
an organisation formed for promoting and
improving music education in the state. He served
as editor in 1950-1951 of The Tennessee Musician
newsletter for TMEA and as a state education
consultant while a member of the Music Advisory
Committee (Hinton, no date). In addition, he
became the head of the Department of Music in
1953 (Schneider, no date).

Even though Schneider was teaching music
education, his interest in music therapy continued
to be strong. He promoted music therapy within the
music education department and spoke to music
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education clubs about the discipline (Howe 1959).
In addition, his service with NAMT at the national
and regional levels began during this time. At the
national level, he was a member of NAMT from the
year of its founding (1950) until his death and
served on several committees including the Public
Relations Committee (1952-53), Membership
Committee (1953-54), Auditing Committee (1955-
59), and Nominating Committee (1956-57). In 1954,
Schneider began serving as the assistant editor of
the Bulletin of the National Association for Music
Therapy (Bulletin). He continued as editor of the
Bulletin until 1958 and then served as editor of
Book of Proceedings until 1963 (Schneider, no
date). At the regional level, Schneider served as
vice president of the newly formed Southeastern
Regional Chapter of NAMT (1955-56) and as
president of the organisation from 1956-1958
(Appendix: Officers 1957).

During 1956, two major changes occurred in
Schneider's life; one professional and one
personal. Professionally, he completed his PhD
from the University of Kansas with a dissertation
entitled ‘Relationships between Musical
Experiences and Certain Aspects of Cerebral
Palsied Children’s Performance on Selected
Tasks’. It looked at the effect of listening to both
stimulative and sedative music on two fine-motor
tasks and the behaviour of children with cerebral
palsy. The information gleaned from this study was
shared at multiple music therapy and music
education conferences, including the 7t Annual
NAMT Conference in Topeka (Schneider, no date).
He did not attend the conference, however,
because his daughter, Nila, was born one month
before the conference (N. Schneider, personal
communication, 2 February 2015). Gaston
presented both papers (Gillland 1957).

In 1961, Schneider left the University of
Tennessee to teach music education at The Ohio
State University (OSU) (Schneider, no date). There
he continued to make contributions in both the
music education and music therapy fields.
Schneider published the book Evaluation and
Synthesis of Research Studies Related to Music
Education in 1965 with his colleague Henry Cady.
Schneider and Cady compiled and collected over
700 theses, dissertations and articles related to
music education published from 1930-1962
(Schneider & Cady 1965). In his review of the
project, Roger Phelps highlighted the advantages
of such a work, namely the increased ease of
access to research (well before online searching)
and the ability to more easily see gaps within the
literature (Phelps 1967). In addition, Schneider
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made his greatest contributions to the field of music
therapy and NAMT during his time at OSU.

SCHNEIDER AS PRESIDENT OF
NAMT (1963-1965)

While Schneider had served NAMT by working on
various committees since 1952, his most significant
contributions may have come during his two years
as president when he played an integral role in the
creation of the Journal of Music Therapy. He did
this by improving efficiency at the NAMT Central
Office and instituting fiscal policies that may have
saved the Association from bankruptcy.

Alan Solomon stated that the Journal of Music
Therapy “through its continuous quarterly
publication would do more to establish credibility
and respect for music therapy than perhaps any
other single endeavor in which the Association
would engage” (Solomon 1984: 234-235).
Schneider recognised that the production of a
comprehensive and robust research journal would
improve the image and promote the growth of
music therapy (Schneider 1968). This is why he
and his colleagues worked so hard toward this
goal.

Schneider’s views on research developed from
the influence of his mentor, Gaston. From the
beginning of his time at KU, Gaston emphasised
the importance of research for the music educator.
In addition, he saw the potential for music therapy
to ameliorate many of the ailments in modern
society. Music therapy, however, lacked a
systematic body of scientific research (Johnson
1981). Gaston and his students believed that a
strong body of research was the foundation that
music therapy needed to be respected and
accepted by the American Medical Association and
other healthcare professionals. These views on
research would influence Schneider’s teaching and
research long after Gaston’s death (Sears,
personal communication, 4 February 2015).

At the first Executive Committee meeting in
1960, Schneider and Sears, editors respectively of
the Book of Proceedings and Bulletin, proposed
that the Association create a ‘journal-type’
publication in place of, or in addition to, the current
publications (Schneider 1956). In his article
‘Professional Literature: Creator of an Image’, first
printed in the Bulletin in June 1962, Schneider
implored the membership to not only increase the
quantity of research material for publication, but
also to improve the quality of this research for the
purpose of creating a positive image for the
Association and for the profession of music
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therapy.

“Any professional organization, if it is to grow,
develop, and be accepted by allied groups, is
dependent on a growing body of literature which
presents up-to-date information on basic
concepts and techniques. Through such literature
— a sharing of knowledges — the membership
grows in professional competence, and truly
reaches the status of a true professional group”
(Schneider 1968: 3).

Schneider continued, “The communication of ideas
through the printed word is a responsibility of every
member of a professional group. We must assume
this responsibility — we owe it to our profession!”
(Schneider 1968: 4). Here, Schneider showed his
desire for strengthening the Association, and
therefore the field of music therapy, through the
strength of its research.

In his first Executive Committee meeting as
President of NAMT in October 1963, Schneider
proposed that the Book of Proceedings and the
Bulletin be combined into one professional journal.
This proposal was subsequently approved by the
Executive Committee and the membership. A few
months later, however, Schneider recommended
that the change not occur until 1964 because the
Association lacked the material, staff, and efficiency
to publish a quarterly journal, as well as the money
necessary to make the change happen (Boxberger
1963). The Executive Committee ignored
Schneider's recommendation, and his next two
years were dedicated to overcoming these
obstacles.

A lack of efficiency in procedures at the Central
Office included difficulties with the treasurer of the
Association, Jack Griffin. Griffin, who had just
become treasurer a few months before Schneider
became President, inherited multiple unpaid bills
and mismanaged funds from the previous
treasurer. This mismanagement continued under
Griffin, which alarmed Schneider so much that he
paid NAMT expenses with his personal funds to
ensure that bills were paid on time (Schneider
1963a). In December 1963, Griffin stepped down
as treasurer and was replaced by Ruth Boxberger,
nominated by Schneider (Solomon 1984).

Throughout 1964, Schneider, Boxberger and
part-time secretary Ann Branden worked to create
a more efficient and fiscally responsible
organisation. Schneider had Branden write
complete descriptions of procedures and practices
for the Executive Committee Handbook,
documenting proper organisational operation for
future officers (Schneider 1964d). This led to a
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streamlining of the officer duties, saving time and
energy for those working for the Association
(Schneider 1964€). The NAMT leadership was also
able to attain a second-class, non-profit mailing
permit for the Association, saving money on
mailings (Schneider 1964c). Additionally, Schneider
and Boxberger simplified procedures regarding the
writing of cheques and recordkeeping, simplifying
the work of the NAMT treasurer and secretary.
Every effort was made to make the Central Office
run as smoothly and efficiently as possible
(Schneider 1964e).

The largest obstacle, however, was that the
Association was spending more than it was taking
in; nearly $5,000 more during the 1963-1964 fiscal
year (Schneider 1964b). Schneider stated that if the
Association continued along the same path it would
“be bankrupt within the year” (Schneider 1964b: 1).
The overspending, combined with a decline in
membership, indicated to Schneider that NAMT
could barely stay solvent, let alone create a new
journal. He proposed a number of solutions to help
the Association return to firm financial footing,
including the postponement of the publication of the
music therapy journal until 1964 and the continued
publication of the Book of Proceedings and the
Bulletin  (Boxberger 1963). In Schneider’s
estimation, expenses had already been reduced to
a bare minimum for a functioning organisation;
therefore, he proposed an increase in membership
dues that was later approved by the Executive
Board, making it “possible for [NAMT] to operate ‘in
the black’ each year, and with new members, to
plan additional services and activities” (Schneider
1964c: 2). This allowed NAMT to operate within its
income.

Schneider’s responsible fiscal policies paid off
during 1965. Once all expenses were taken out,
including those for the new Journal of Music
Therapy, the Association had the largest surplus in
its history (Solomon 1984). Because of the
diligence and determination of Schneider and his
peers, the journal, and indeed the entire
organisation, were able to continue. In his final
speech as NAMT president at the 16" Annual
Conference in New York City, Schneider reported
to the membership

“‘we can state without hesitation or reservation,
that this has been a good year, that our house is
in order, and that our Association is being run
efficiently and economically” (Schneider 1964e:
106).
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During this time, Schneider continued a close
working relationship with Gaston. In June 1964,
Schneider, Gaston and nine other music therapists
met in Lawrence, Kansas, for a symposium on the
status of research and clinical practices in music
therapy. The participants, who were all influential in
the field and in the workings of the Association,
included past and future Presidents of NAMT and
music therapy instructors from colleges and
universities around the country. With Gaston as the
project director and Schneider as the associate
director?, the group set out to ascertain the most
important “principles and constructs” in music
therapy and to identify experts in the field who
could write on these points (Gaston & Schneider
1965: iii). These eleven and an additional 40 music
therapists were invited by Gaston and Schneider to
write papers on a variety of subjects, from
philosophical to practical, from aesthetic to clinical.
The resulting book, An Analysis, Evaluation and
Selection of Clinical Uses of Music in Therapy,
brought together research and clinical practice to
give music therapists “an organized body of
knowledge and a set of verifiable hypotheses [to]
give direction to practice and research” (Schneider
1965: xv). The book eventually became Music in
Therapy, a concise compilation of current clinical
practices in music therapy and one of the first
textbooks in the field.

THE UNIVERSITY OF IOWA AND
FINAL YEARS

In 1969 Schneider left OSU for lowa City, lowa, to
teach music education at The University of lowa
(Ul) (Schneider, no date), with the intention of
starting a music therapy programme. In 1970
Gaston, Schneider's friend and mentor, died
unexpectedly, devastating Schneider and leaving a
large void in the profession (N. Schneider, personal
communication, 2 February 2015). To help fill this
void, Schneider took over Gaston’s duties as NAMT
lisison to the American Medical Association
(Solomon 1984).

While at Ul, Schneider continued to promote
music education in the community (Music
Workshops 1973) and became the head of the
music education department in 1972. He served as

1 B. Reuer, personal communication. “He would show me
the Gaston book (Music in Therapy), and he would say
‘You see this book? Well | put that together. Do you know
what the role of the assistant editor is? They write the
book.” And so he did all the editing. He was quite the
editor, he was quite the writer”.
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President of the lowa Music Educators Association
from 1980-1981 (Schneider, no date). He also
produced several public service announcements
that promoted music in the schools during a time
when music programmes were in danger of
elimination. These announcements played on
television stations throughout the state for about
two years after production (N. Schneider, personal
communication, 2 February 2015).

In 1976, he began the music therapy
programme at Ul (‘Clutier Coed’ 1976) and taught
music therapy and music education courses.
Schneider was regarded as one of the toughest
professors at the university (N. Schneider, personal
communication, 2 February 2015). He enjoyed
teaching and mentoring his students at the
undergraduate and graduate levels and believed
that everything his students did reflected on him.
He impressed on his students, who were future
educators, the importance of respect. He told them,
“‘now remember when you teach, it's not about
them liking you — always remember they need to
respect you” (N. Schneider, personal
communication, 2 February 2015).

He recognised, however, that his biggest
weakness when teaching music therapy students
was his lack of clinical experience. In 1978,
Schneider brought on John Bixler, a clinician with
years of experience as a music therapist at the
University of lowa Hospital School, to teach the
clinical side of music therapy while he taught the
research side (Bixler, personal communication, 22
January 2015).

Ten years prior to retirement, Schneider was
diagnosed with congestive heart failure and
emphysema. Through those vyears, he taught
several classes of aspiring music educators and
music therapists until he was no longer able to do
so. His memory was failing and it was discovered
later that he had been having transient ischemic
attacks, or ‘mini strokes’. His declining health
coincided with a family emergency requiring Jenila
to move to Missouri. Schneider and Nila followed
Jenila once he retired in 1983 (N. Schneider,
personal communication, 2 February 2015). Erwin
Schneider died on 28 September 1985, at the age
of 65 in St. Joseph, Missouri, only 40 miles from
where he and Jenila met many years earlier while
attending Northwest Missouri State Teachers
College. Schneider was posthumously awarded the
Honorary Life Award by NAMT at the national
conference in the fall of 1997 (Reuer, personal
communication, 29 January 2015).
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SUMMARY AND CONCLUSION

At the NAMT conference in 1966, Schneider’s
successor as President, Leo Muscatevec, paid
tribute to Schneider saying that the

“[...] good economic management by my
predecessor, Erwin Schneider, and his Executive
Committee, has made it possible for me to be at
this meeting, [and] to visit every regional chapter
at least once this coming year” (Muscatevc 1966:
145).

But even more so, Schneider helped transform
NAMT both outwardly and inwardly. Within the
Association, he increased efficiency, increased
income, and saved the Association money so that it
could continue to be solvent. Without these
changes the Association may not have been able to
project the strong public image that Schneider
believed was necessary for its growth or to
accomplish “the single most important activity in
which [NAMT] had engaged since the founding of
the Association” (Solomon 1984: 160), the
publication of the first professional journal in music
therapy.

Modelling himself upon his friend and mentor, E.
Thayer Gaston, Schneider was a person who
strove for excellence in music education and music
therapy as a teacher, writer, and leader. As a
teacher, he sought and attained the respect of his
many music therapy and music education students.
As a writer, he published and edited several
articles, journals and books on music education
and music therapy. And as a leader, he helped
transform NAMT into an organisation that would
project the kind of professional image needed for
the growth of the profession. Erwin Schneider did
this in a career that spanned just over 30 years and
that now serves as an inspiration to current and
future music therapists and music educators.
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A descriptive analysis of research
productivity in the Journal of Music
Therapy as measured by authorship and
affiliations: 2000-2015

Michael J. Silverman, Lacey Reimnitz & Jake Uban

ABSTRACT

To date, the authors are not aware of any researcher who has studied research productivity solely specific to
the Journal of Music Therapy. Therefore, the purpose of this study was to determine research productivity
within the Journal of Music Therapy by descriptively analysing the first authors and their respective
institutional affiliations of refereed articles within the journal from 2000-2015. We hand-searched all refereed
articles in the Journal of Music Therapy from 2000-2015 and created a database of first authors and their
affiliations. From 2000-2015, 181 different first authors published articles in the Journal of Music Therapy.
The most frequently publishing author had 15 articles (Silverman), while five authors published six articles
(Cevasco, Gregory, Lim, VanWeeldon, and Walworth), and four authors published four articles (Gooding,
Hilliard, Register, and Waldon). From 2000-2015, authors from 91 different universities or colleges and 26
non-university institutions published articles in the Journal of Music Therapy. Authors affiliated with Florida
State University (42 articles), the University of Kansas (24 articles), and the University of Minnesota (13
articles) published the most articles. The long lists of contributing first authors and their respective affiliations
highlight the selectivity and diversity of the Journal of Music Therapy. However, there are other ways —
including citations and journal impact factors — to measure research eminence and the authors caution
against generalisations. Suggestions for future research, limitations and implications are provided.
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INTRODUCTION

A vital aspect of any scholarly journal is the
contributing authors and their institutional
affiliations. Measuring research productivity within a
specific journal can be a method for depicting
status within the field and even helping prospective
students make decisions on which institutions to
attend. Although a number of investigators have
studied research productivity of multiple top tier
music-based journals (Brittin & Standley 1997,
Grashel & Lowe 1995; Hamann & Lucas 1998;
Schmidt & Zdzinski 199; Standley 1984), a study
examining authors and affiliations solely specific to
the Journal of Therapy has not been located by the
present authors. Therefore, the purpose of this
study was to determine research productivity within
the Journal of Music Therapy by descriptively
analysing the first authors and their respective
institutional affiliations of refereed articles within the
journal from 2000-2015. The research questions
were as follows:

1. How many different first authors have published
research articles in the Journal of Music
Therapy from 2000-2015? Who were these
authors and how many research articles did they
publish?

2. How many different institutional affiliations have
authors published research articles under in the
Journal of Music Therapy from 2000-20157?
What are these affiliations and how many
articles were published under these affiliations?

METHOD

Article inclusion criteria

To determine if articles within the Journal of Music
Therapy from 2000-2015 met inclusion criteria, we
established specific guidelines. Articles were only
included if they were refereed, including featured
articles, in the Journal of Music Therapy from 2000-
2015. As we were concerned with research
productivity, we focused exclusively on refereed
journal articles to highlight and lend credence to the
vigorous peer review process of the Journal of
Music Therapy. Journal articles could therefore
include theoretical and position papers. However,
to respect the peer review process and lend
credence to scholarly articles, we excluded book
reviews, invited articles and editorials.
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Author criteria

To answer the first research question, we created a
database of the first author listed of all articles that
met inclusion criteria. In studies that were
conducted by multiple authors, we only utilised the
author listed first due to the intellectual
responsibility of this person’s contribution to the
paper (Grashel 2007; LeBlanc & McCrary 1990;
Silverman, Waldon & Kimura 2014). We recognise
and acknowledge this decision and its ensuing
implications as a limitation. We then summed the
total number of articles by author.

Affiliation criteria

To answer the second research question, we
created a database of the first author’s institutional
affiliations of all articles that met inclusion criteria.
In the case of a first author having multiple
affiliations, we only used the first affiliation. No
attempt was made to verify the accuracy or change
the affiliation cited in the journal. We then summed
the total number of articles by affiliation.

RESULTS

A total of 291 research articles met inclusion
criteria. From 2000-2015, 181 different first authors
published articles in the Journal of Music Therapy.
One author (Silverman) published 15 (5.15%) of all
research articles while five authors published six
articles (2.06% each; Cevasco, Gregory, Lim,
VanWeeldon, and Walworth), four authors
published four articles (1.37% each; Gooding,
Hilliard, Register, and Waldon), 13 authors
published three articles (1.03% each), 32 authors
published two articles (0.69% each), and 126
authors published one article (0.34% each). Table 1
depicts the list of first authors.

From 2000-2015, authors from 91 different
universities or colleges and 26 non-university
institutions published articles in the Journal of
Music Therapy. Authors from Florida State
University published 42 articles (14.43%), while
authors from the University of Kansas published 24
articles (8.25%), authors from the University of
Minnesota published 13 articles (4.47%), authors
from the University of Missouri — Kansas City
published 10 articles (3.44%), authors from the
University of lowa and the University of the Pacific
published eight articles (2.75% each), authors from
Colorado State University published
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First author Articles ‘ Institutional affiliation Articles ‘
Silverman, M. J. 15 Florida State University 42
Cevasco, A. M. 6 University of Kansas 24
Gregory, D. 6 University of Minnesota 13
Lim, H. A. 6 University of Missouri - Kansas City 10
VanWeelden, K. 6 University of lowa 8
Walworth, D. D. 6 University of the Pacific 8
Gooding, L. F. 4 Colorado State University 7
Hilliard, R. E. 4 Sam Houston State University 5
Register. D 4 Temple University 5
Waldon, E. G. 4 University of Georgia 5
Burns, D. S. 3 No affiliation 4
Colwell, C. M. 3 Ohio University - Athens 4
Darrow, A. A. 3 Sookmyung Women's University 4
de I'Etoile, S. K. 3 University of Alabama 4
Ghetti, C. M. 3 University of Kentucky 4
Hsiao, F. 3 University of Melbourne 4
Jones, J. D. 3 University of Miami 4
Kern, P. 3 Aalborg University 3
LaGasse, A. B. 3 Drexel University 3
O'Callaghan, C. 3 Indiana University - Purdue University
T Indianapolis 3
Pasiali, V. 3
Louisiana State University 3
Robb, S. L. 3
) Michigan State University 3
Whipple, J. 3
Queens University of Charlotte 3
Note: 33 other authors with 2 publications; 125 other authors . .
with 1 publication. Shenandoah University 3
State University of New York - New
Table 1: First author and number of published Paliz 3

articles in the Journal of Music Therapy, 2000-2015

seven articles (2.41%) and authors from Sam
Houston State University, Temple University, and
the University of Georgia published five articles
(1.72% each). Table 2 depicts the rank ordered list
of institutional affiliations.

DISCUSSION

The purpose of this study was to determine
research productivity within the Journal of Music
Therapy by descriptively analysing the first authors
and their respective institutional affiliations of
refereed articles within the journal from 2000-2015.
Results indicated that from 2000-2015, 181
different first authors published articles meeting
inclusion criteria in the Journal of Music Therapy.
Of those articles, 91 different universities or
colleges and 26 non-university institutions were
represented. The long lists of contributing first
authors and affiliations highlight the selectivity and
diversity of the Journal of Music Therapy.
Additionally, affiliation results are congruent with
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Note: 17 other affiliations with 2 articles; 78 other affiliations with
1 article.

Table 2: Institutional affiliation and number of
published articles in the Journal of Music Therapy,
2000-2015

Silverman (2008), who found that Florida State
University and the University of Kansas had the
largest number of research posters at American
Music Therapy Association conferences. This may
be resultant of more faculty members at the
institutions, the university’'s research mission that
allocates faculty research time, and a larger
number of graduate students.

Despite being a research journal dedicated to
innovative and prominent music therapy research,
approximately 9% of articles were published by
authors at a non-academic affiliation. Thus,
although not publishing as prominently as
academics, clinicians seem to be involved in
publishing at least some articles in the Journal of
Music Therapy. However, it is possible that
publishing clinicians were involved in graduate
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programmes and published their work with their
clinician-associated institutional affiliation rather
than the academic institution to which they were
associated when they conducted the research.
Relatedly, Silverman (2008) found that independent
clinicians and scholars were active researchers and
presented more research posters at the American
Music Therapy Association Research Poster
Session than any single academic institution.
Silverman’s (2008) finding may also have been
influenced when first authors changed from
academic to clinical affiliations after degree
completion.

As music therapy researchers publish their work
in a plethora of music-based and non-music-based
publication venues, results of the current study may
be misleading if trying to determine overall
scholarly productivity and research eminence.
Thus, readers are urged to not generalise results
beyond the Journal of Music Therapy from 2000-
2015. Additionally, another factor potentially limiting
generalisability specific to institutional affiliation is
that authors can change affiliations.

It is interesting that, in general, the top-ranking
authors and their respective affiliations are located
in the United States. This may be resultant of the
Journal of Music Therapy itself, as it is a publication
of the American Music Therapy Association. As
many productive music therapy scholars are
located outside the United States, we caution
readers against generalising results of this study.

A noted limitation of this study’s analysis is that
authors listed second or after were excluded. While
we acknowledge the significant contributions of the
co-authors (and collaborative processes) in
research studies, as researchers, we had to make
a uniform decision about how to approach this
factor in our database. Based from previous music
researchers who have studied productivity (Grashel
2007; LeBlanc & McCrary 1990; Silverman, Waldon
& Kimura 2014), we only considered the first author
in our analyses. Additionally, there may have been
cases when co-authors shared research and writing
responsibilities equally and decided to list their
names alphabetically in the publication order.
Finally, results are limited by only including articles
published between 2000-2015. Thus, many
prestigious music therapy scholars who have
considerably influenced the profession with
numerous publications in the Journal of Music
Therapy before 2000 were not recognised as such
in the current study.

Future researchers might also measure
productivity by counting citations of refereed
articles published in the Journal of Music Therapy.
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Furthermore, it might be interesting to study other
journals wherein  music therapy researchers
frequently publish their work, such as the Nordic
Journal of Music Therapy, The Arts in
Psychotherapy, and Music Therapy Perspectives.
Future researchers might also investigate the other
contributing authors to studies within the Journal of
Music Therapy. For example, if researchers found
that a scholar contributed to multiple papers with
the Journal of Music Therapy as a second or third
author, this author could then be recognised as a
productive and contributing scholar.

There are specific types of content analyses of
the music therapy literature available (Codding
1987; Gfeller 1987; Gregory 2000, 2001; James
1985; Schwartzberg & Silverman 2011; Silverman,
2006; Tsiris, Spiro & Pavlicevic 2014; Wheeler
1988). Therefore, researchers might conduct
studies connecting music therapy content with
specific authors and institutional affiliations.
Moreover, to determine research eminence within
the music therapy field, additional research could
be conducted on the editorial committee of various
music therapy journals (Pasilai, Lin & Noh 2009).

Although scholarly productivity articles exist in
the music education research literature, to the best
of our knowledge, there is no such study in the
music therapy literature. Research productivity data
can have implications for funding as agencies
typically desire to see an established record of
published research. Therefore, the purpose of the
current descriptive study was to determine research
productivity within the Journal of Music Therapy by
analysing the first authors and their respective
institutional affiliations of refereed research articles
within the journal from 2000-2015. The lengthy lists
of contributing first authors and their respective
institutional affiliations underscore the selectivity,
diversity and prestige of the Journal of Music
Therapy. Additional research is warranted to
determine aspects of authors and affiliations
contributing to the Journal of Music Therapy and
other music therapy publication venues.
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Article

When music therapists adopt an
ethnographic approach: Discovering the
music of ultra-religious boys in Israel

Nir Seri & Avi Gilboa

ABSTRACT

Our music therapy encounters with boys from a unique cultural sector in Israel, namely ultra-religious Jews,
indicated an urgent need to investigate what their musical world was composed of. Since no prior research
has systematically mapped the musical world of these children, a basic field study was required and an
ethnographic approach seemed most appropriate. Interviews were conducted with the main musicians who
are responsible for shaping much of the musical world of ultra-religious children, as well as music educators,
and the data was analysed according to an ethnographically informed framework. Results indicated the
existence of a rich and varied musical repertoire that contains sub-genres such as popular ultra-religious
music, children's songs, play songs for toddlers, lullabies and waking up songs, Shabbat table songs,
learning songs, and traditional melodies (audio recordings are provided). Several distinct environments were
revealed in which the music was relevant to the children: the home, educational spaces, weddings and
celebrations, and the synagogue. The contribution of these findings to music therapists is discussed. It is
stressed that music therapists with such knowledge may increase the level of trust between themselves and
their client. In addition, this knowledge has the potential of enabling a music therapist to be better attuned to
the ultra-religious communal agenda and thus have increased levels of empathy and tolerance to the client
and the issues he or she faces.
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INTRODUCTION

There are moments in which we feel that we must
put aside our role as music therapists whose job is
"to effect change through programs of intervention
and treatment", the locus of change being "the
individual client, whose course of treatment should
optimally be beneficial in terms of measurable
gains in ability, functionality, health, wellness, or
other areas of diagnosed need" (Bakan 2014) and
to adopt a different stance. Such was the case
when we began to work with Jewish ultra-religious
boys in kindergarten and school environments. We
found that these boys had different musical
backgrounds than we did, and more disturbing, that
the concept of music was different for these
children and we did not quite know what it meant.
Had we had scholarly accounts of the music in the
lives of Jewish ultra-religious children (and more
specifically, boys), we surely would have read them
but, to our disappointment, no such accounts
existed. An ethnographic approach was needed in
which we could just observe, listen and try to
understand how these boys conceive, produce, and
consume music. Ethnomusicologists, and more
specifically medical ethnomusicologists, base their
work on an approach in which they "do not seek to
‘change’ their interlocutors through therapy, but
rather strive to learn from them by listening to their
narratives, observing their musical experiences,
and participating in collaborative musicking with
them" (Carrico 2015). Clients become musical
experts, music therapists become knowledge
seekers, and the locus of ‘change’ moves from the
interlocutors to the music therapists.

In this article we will describe a modest
ethnographic inquiry we began in which we tried to
discover just a bit of the musical world of Jewish
ultra-religious boys in Israel. As will be seen, we did
not (and ethically felt that we could not) address our
own clients, and instead started to track information
through interviews with ultra-religious musicians
and music educators who are responsible for
creating and shaping music for ultra-religious
children. This initial stage, we believe, can lead to
other inquiries focused directly on the children and
their musical world. We will begin with a literature
review that will briefly describe the ultra-religious
sector in Israel, their core values and their deep
connection to music.
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LITERATURE REVIEW

The ultra-religious sector

The ultra-religious sector is one of the most
intriguing cultures in Israel. People in this sector are
completely committed to the Jewish code of rules
(Halacha) and they are generally reluctant to be
influenced by Western/modern ideology and way of
life (Friedman 1991; Friedman & Shelhav 1985).
These people live in communities in towns and
cities, usually in separate neighbourhoods that
enable them to comfortably maintain their unique
way of life. The Sabbath?, for instance, according to
Jewish rules, is a day of utter rest in which no work
is permitted, the use of electricity and electric
appliances is prohibited, and instead an
atmosphere of restfulness and prayer prevails.
Thus, roads in the ultra-religious neighbourhoods
are closed off, no traffic is permitted, and streets fill
with pedestrians on their way to and from
synagogue, and to their families and friends. The
dress code of the ultra-religious is quite distinctive:
men wear black suits with long black coats and
black hats, and women dress very modestly,
avoiding extravagance, covering all parts of their
body, and married women cover their hair as well.

Evidently, these ideas and definitions are highly
saturated with different meanings for different
people. From our viewpoint as religious (not ultra-
religious) men, one of the most important issues
here is what we perceive as the ultra-religious total
obligation to one set of rules leading to dichotomies
such as ‘permitted vs. prohibited’ and ‘pious vs.
sinful’ person. According to our religious ideology
there is an aspiration to combine the religious set of
rules with the Western way of life; thus leading to
more flexibility.

One of the core (if not the ultimate ultra-
religious) ideals is studying the Torah (the Bible
and other central books in Judaism such as the
Mishna and the Talmud). There is a strict
separation between the sexes from a very young
age. Boys are encouraged to develop their
capabilities of coping with the intellectual
challenges that are involved in studying Torah.
They learn in kindergartens, followed by schools,
and then from the age of 12-13, in the Yeshiva, a
place dedicated entirely to Torah study

! Sabbath, the Shabbat is the holiest day of the week for
the Jewish people. Hence, as a religious imperative,
working is forbidden and it is entirely dedicated to
prayers, festive family meals and, in general, for the sake
of restfulness of the body and soul.
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(Scheransky 1999). The girls are encouraged to
develop their capabilities of coping with the
challenges of raising a family, educating the
children, and attaining a job that will support the
family financially. They learn in separate
kindergartens, schools and then seminaries that
provide them with these skills. This way of life
greatly supports high birth rates.

As a central value in their society, great
emphasis is placed on the education of children
(Scheransky 1999). Education is important both as
a way to indoctrinate the children to live according
to the Jewish code of rules and as a way to develop
the children's academic abilities to the maximum. It
is quite noticeable, when entering ultra-religious
neighbourhoods, that there is an ongoing
preoccupation with education. This is because in
the eyes of the ultra-religious society, education is
not only another aspect of life but one of its
supreme goals (Rose 2006). In recent years this
tendency has seeped into early childhood
education as well, which is no longer considered
merely a “babysitting” framework (Landler 1999).
To this extent, children, and specifically boys, are
enrolled in education from a young age (usually 3
years of age) and the academic days are quite
long. Academic abilities that are required for
studying Torah are highly rewarded; the best
learners have the highest status and are most
admired by this society.

Generally speaking, people in this sector do not
espouse a Zionist ideology and therefore do not
serve in the lIsraeli army and do not celebrate
national days such as the Israeli Independence Day
and the Israeli Memorial Day for the fallen soldiers.
Some ultra-religious sectors are reluctant to speak
Hebrew, the formal language in this country, and
instead speak Yiddish, a blend of German/Russian
and Hebrew, the language used by Jews before the
modern state of Israel was founded. This diversity
in ideologies has caused quite a lot of tension and
conflict between the ultra-religious sector and the
mainstream society in Israel. This tension is
intensified by the contrasting opinions on many
issues such as marriage, abortion, women's rights,
and the Sabbath, which have caused many
confrontations, some violent (Amir & Ben-Ari 1989;
Bizman & Yinon 2000, 2004).

Music and the ultra-religious sector

Music plays a central role in the ultra-religious
sector. Firstly, there is a vast repertoire of
traditional tunes (Nigunim), some of which are used
during religious rituals (liturgical) and others which
are used in not necessarily ritualistic occasions
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such as community and family gatherings (para-
liturgical). Some of these tunes are said to be
hundreds of years old, some were composed by
highly esteemed figures while others are popular
and well-known and are an integral part of the
folklore (Stuchevsky 1988).2 Secondly, the prayers,
especially those cited on the Sabbath and during
holidays and high holidays®, are sung by the
community and by the cantor who leads the
services. Here, too, many of the tunes are said to
be hundreds of years old, others are newer but yet
hold high emotional significance for the community
members (Mazor 2005, 2014, no date). Thirdly, the
actual study of the Torah has musical
characteristics. The words are cited in a sing-song
recitative, which became an integral part of study. It
is said that the flow of this recitative is correlated
with the extent the learner understands the text;
flowing sing-song indicates understanding while
broken sing-song indicates difficulty in
understanding (Gshuri 1963). Fourthly, music is an
integral part of traditional ceremonies and rituals
such as weddings and Bar-Mitzvahs and other
communal happenings. The music used here is
usually upbeat and energetic because it is
connected to dancing, eating, and celebration.
Finally, in the past two decades there has been a
burst of popular ultra-religious music, which is a
hybrid of liturgical words with pop and rock style
music (Gilboa 2010). There is a flourishing industry
of such CDs and these are purchased and used
mostly for leisure and entertainment. In fact, part of
this industry includes music for children and it is
produced and monitored by a handful of well-known
and informally authorised songwriters.

Meanwhile, awareness of the possible
psychological treatments for people with special
needs has developed quite significantly during the
past two decades. Parents of children with special
needs were inclined to send their children to non-

2 Some nigunim are unique to only one ultra-religious
sub-sector, thus, delimiting it from others. Within the
ultra-religious sector there are indeed sub-sectors that
originated from different countries and regions, mostly
from Eastern-Europe.

3 According to the Jewish religion there are several
holidays that are celebrated throughout the year (e.g.
Sukkoth, Pesach, Shavuot, Purim, Hanukah). Each of
these holidays entail special customs, prayers and tunes.
The high holidays, Rosh Hashanah (literally ‘'the
beginning of the year') and Yom Kippur (Day of
Repentance) are celebrated at the beginning of the
Hebrew calendar (around September). There are
extensive prayers and musical modes and tunes that are
designated to these holidays.
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religious schools which enabled them proper
treatment and development. However, this stirred
complex moral dilemmas among the parents who
did not want their children to be influenced by non-
religious ideas and lifestyles. During the late 1990s,
many special needs schools for ultra-religious
children were founded, enabling the children a
culturally appropriate place to develop. Part of this
process was the training of an increasing number of
ultra-religious  psychologists, social workers,
speech clinicians and other professions. As noted
above, due to the fact that this sector cherishes
music and its power, music therapy programmes
for ultra-religious music therapists (women only)
were also founded (Gilboa 2015). Despite the fact
that there are ultra-religious music therapists, there
are still many cases in which non ultra-religious
music therapists work with ultra-religious children,
such as the authors of this article. In many cases
this happens with schools for boys which, to keep
strict gender separation, prefer to employ male
music therapists over female ones. Given that ultra-
religious music therapy programmes train only
women, the only male music therapists are not
ultra-religious.

Music therapy and the ultra-religious
sector

Starting to work with ultra-religious boys was, for
us, quite a challenge. It was immediately apparent
that these children grew up in a cultural
environment that seemed to us completely different
to ours. We had a different dress code; we spoke
with a different accent; we grew up on different
games, different songs, different heroes and
different ideals. These differences were apparent
despite the fact that we were both acquainted with
the religious ways of life. Likewise with music,
although we were acquainted with many genres
and sub-genres of ultra-religious music, we were
not fully aware of the meanings and roles that
music had in this culture and, more specifically, for
young boys. We felt that this challenge went far
beyond listening to recordings of ultra-religious
music and getting acquainted with the music. This
challenge required that we learned how music was
connected, perhaps intertwined, with the emotional
development of ultra-religious boys.

Normally, music therapists working with clients
from a culture that they are not acquainted with are
required to ‘do their homework’ and to become
familiar with the musical world of their clients (e.qg.
Stige 2002; Yehuda 2005). There is usually a
corpus of literature written by ethnomusicologists or
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music sociologists to relate to in order to acquire
such information. For instance, there is a
substantial platform of knowledge and ethnographic
research on children's music in various cultures
around the world (Campbell & Wiggins 2013). In
our case, however, we experienced difficulty in
doing so. We found no specific sources of
information, no books, no articles and no
informants to tell us about music in the lives of
ultra-religious boys.

At this point we understood that we were
supposed to rise to the challenge and to adopt an
ethnographic approach (Ashkenazi 1986; Wolcott
1994). It would be our mission to discover as much
as we could what the musical world of ultra-
religious boys was. It was not our intention to
investigate ultra-religious music at large since, as
mentioned, this field has already been explored;
rather, to focus on the music that ultra-religious
boys listen to. As a first step we decided to locate
the hard core of songwriters who wrote music for
ultra-religious children. These musicians were
unofficially approved as producing acceptable
music for the children and therefore had
tremendous impact on the musical consumption of
ultra-religious children. At this preliminary stage of
our study they seemed to be the key informants for
the inquiry. We also addressed music educators
who could report on the ways music is used in
kindergartens and schools. These informants all
had the additional perspective of parents of ultra-
religious children and also their personal histories
as ultra-religious children. It is important to stress
that we were aiming at the music of boys, not girls,
knowing that in ultra-religious education boys and
girls are enrolled in separate education systems
designated for their distinct gender roles.
Therefore, we assumed that the musical world of
ultra-religious boys and ultra-religious girls would
be quite different and we indeed received such
indications from our initial inquiries. In addition, we
aimed our investigation at boys up to the age of
primary school (six to seven years of age), knowing
that at this age there was a significant change in
the attitude towards boys both in the educational
environment and in the family environment; when
the boys are enrolled in primary school they are
expected to be much more focused on their
academic abilities, possibly having an effect on
their leisure time and their musical life (Spiegel
2011). Our research questions were therefore as
follows:

1. What does the musical repertoire of ultra-
religious boys up to the age of seven include?
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2. Where are the main environments in which
music is meaningful to ultra-religious boys?

3. In what ways is the music meaningful to the
boys?

METHOD

The research framework in this study was
ethnographic. Ethnography is a description of the
cultural aspects taking place within a group of
people (Angrosino 2007). The role of the
ethnographer is to examine, accompany and
document a series of events in the everyday life of
a specific society, which provides him or her with
rich data about its cultural and social activities
(Wolcott 1994). Such a framework seeks to verbally
outline the cultural reality, giving a preference to
experience the society in its natural environment
(Creswell 2007; Tsabar-Ben-Yehoshua 1995).

Participants

Seven ultra-religious informants participated in the
study: four men and three women. They were from
different ultra-religious communities and all had
children of their own. They were chosen because of
their in-depth acquaintance with the music of the
ultra-religious world and especially children's music.
Some of the informants are well-known composers
of ultra-religious children's music and are thus
considered by many ultra-religious people as
experts in this field. Men as well as women were
included in the sample to provide different
perspectives on the subject. The women in the
sample were well acquainted with preschool boys
and their music, both as mothers and as
kindergarten teachers. The men recalled their
personal musical memories as boys and also
reflected on their boys' experiences as they saw
them. In addition to the expert informants who were
interviewed and at times observed or re-
interviewed, there were five participants who were
spontaneously interviewed. They were located
during observations and then contacted and
interviewed.

Tools

Data was collected in the following ways:

Ethnographic interviews

A general list of subjects is addressed throughout
the interview although there is no inclination to
raise the issues in a specific order or to limit them
in any way. Instead, a free discussion is
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encouraged in which the interviewer only lightly
directs the interviewee. In the context of the present
study the following subjects were raised: the
informant's musical world as a child, the music s/he
sings to his/her children, and his/her acquaintance
with the ultra-religious children's musical world (see
the full list of questions in appendix 1). Interviews
lasted between one and two hours. In two cases
there was a need to return for a follow-up interview.
Interviews were all recorded on a ‘zoom’ recorder,
and later transcribed word by word for further
analysis. The musical material from these
interviews included songs and parts of songs that
the interviewees recalled from memory.

Observations

Observations  were  conducted in  natural
environments (school, synagogue) with minimal
observer involvement. The observations were non-
participatory in nature in that the observer was not
part of the observed environment (Tsabar-Ben-
Yehoshua 1995). Altogether four observations were
conducted: three at the preschool wing of ultra-
religious schools and one at a synagogue. Field
notes were taken immediately after each
observation including a detailed description of the
environment, the participants and the interactions
between them. In addition, personal notes were
written, elaborating on the observer’s subjective
feelings. The school observations, including the
musical material, were audio recorded so that it
could be transcribed and analysed.

PROCEDURE

Participants were contacted via telephone by the
first author and given an explanation of the general
idea of the study. They were asked to participate in
a one-to-one interview at a location of their choice.
If they consented, an appointment was made. At
the beginning of each interview the purpose of the
study was reiterated and the interviewee was asked
to sign an informed consent form. When the data
analysis was well underway we sent the results to
participants to give interviewees control over the
information they revealed during the interview and
they had the freedom to omit or revise parts of their
interview, if they felt the need. Such consultation
with  participants is customary in qualitative
research. This serves to enhance research
credibility because the data is exposed to people
other than the researchers thereby gaining more
perspective on the material.

Observations took place alongside the
interviews. Here, too, a participant, either a teacher
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or the principal of the school was first contacted by
the first author and given an explanation about the
general idea of the study. The informant was asked
for permission to conduct an observation in their
school or class. After permission was granted, a
date was arranged and the observation took place.

Data was analysed according to Wolcott's
(1994) ethnographic method which includes
description, analysis and interpretation. The
description includes an exhaustive layout of the
data that was found. In the present study we had
both verbal and musical materials to describe. To
this extent we transcribed all of the interviews and
all of the music that we collected. The analysis
included a classification of the musical genres that
we found and the musical environments where the
music was played. The interpretation of the material
focused on understanding how the genres and
environments that were found in the study were
connected to the emotional development of ultra-
religious boys and what implications this had on
music therapists. To do this, we combined the new
knowledge we obtained from this study with former
knowledge we had about music, and music
therapists in connection to children, and more
specifically — ultra-religious boys.

To ensure proper ethical standards were
maintained, interviewees signed informed consent
forms. Observations in school were conducted only
after we attained the authorisation of the school
principal. In addition, the research was approved by
the Ethics Committee at Bar-llan University’s Music
Department.

FINDINGS

Typical to ethnographic studies, the amount of
musical and verbal data gathered was enormous.
We organised it according to two main axes so that
they answer both research questions: (1) musical
genres that were found, defining each genre,
describing what it includes and giving some
representative examples. This angle provided
answers to our first research question regarding the
musical repertoire of ultra-religious boys; and (2)
musical environments where music existed for the
boys. This angle provided answers to our second
research question regarding the environments in
which ultra-religious boys are exposed to music
and how it impacts them.
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Musical genres

Children's songs

This genre includes original songs that are intended
for children. These songs are divided into those
intended for babies and toddlers (0-3), those
intended for young children (3-7) and didactic
songs that are used to enable better learning for
the children.

i. Songs for babies and toddlers: The songs in
this sub-genre are mostly play songs that are
intended to involve the baby or the toddler in game
and motion. Words are very simple and the music
mimics ‘motherese’, the natural intonation in which
mothers speak to their babies (Stern 1985). This
genre, which exists in many cultures, including
mainstream Israeli culture, was picked up by ultra-
religious children's song composers in the 1990s
and modified according to ultra-religious content
and restrictions. A good example of such a song is
Ariela Savir's ‘We sit here together’ from her CD
‘Hamudisk™ (see track 1, appendix 2). The words
are "We sit here together today / and look up to the
sky / a hand rises up and says hello / and then
drops! Bum, bum, bum". Savir explained the
didactics behind the making of this song, the need
for it to be simple and relevant, connected to the
child's body and connecting all of the children
together. She also explained what she had to do in
order for her songs to be appropriate for ultra-
religious children. This was done mainly by
regulating the verbal content to avoid sensitive
issues such inter-gender hugging and kissing,
which are considered inappropriate in this culture,
avoiding ‘dirty’ or ‘street’ slang, avoiding situations
in which males and females mingle together, and
avoiding Zionist content, which is usually not
acceptable to the ultra-religious ideology (Friedman
1991). There is also a preference for songs with a
solid didactic goal (e.g. to teach a word or an idea)
and less so for songs that are primarily just for fun.
There are many other CDs in this sub-genre, which
has been quite popular since the 1990s.

ii. Songs for young children: This sub-genre
includes original songs that are intended for boys
older than the ones in the previous sub-genre, that
is, between the ages of three and seven. At the age
of three, boys in the ultra-religious culture go
through a significant change where they move from
being cared for and taught by female figures at
home or at small day care centres to being taught
by male figures in a kindergarten called a cheider —

4 A word game combining the words "cute" and CD.
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literally ‘a room’, conceptually a place for learning
(Bilu 2000; Spigel 2011). At this age they begin to
learn to read and to study Torah, and they are
separated from the girls. The goal of these songs
is, in contrast to the previous sub-genre, to
introduce and teach religious ideals. The lyrics are
typically about cherishing the Torah, love of God,
and encouragement to engage in good deeds and
in the religious code. Yehudit Shikman's song
‘Akiva goes his way’ is an example of a song in this
sub-genre (see track 2, appendix 2). The transition
to the cheider has major implications for the songs.
Firstly, from this age onwards, boys are not
encouraged to listen to women singing; therefore
the musical repertoire intended for them will be
sung only by boys and men. Secondly, the content
of the songs will be more directly aimed at keeping
the religious code and loving the Torah. Thirdly, the
verbal message will be short and simple. Finally,
the music will be simple and enjoyable.

iii. Didactic songs: These songs are intended to
assist ultra-religious toddlers and children to learn
and memorise. Unlike the songs in the previous
sub-genre where the song contained a general idea
or ideal, here the verbal content includes specific
verses and texts which the children are expected to
know and memorise. The music ‘coats’ the words
and makes them more accessible and appealing to
the child. In this way, the child learns without even
realising that he or she is in study mode. There are
four different possible combinations of lyrics and
music in this sub-genre including a well-known
verse with a well-known melody, a well-known
verse with an original melody, an original verse with
a well-known melody, and an original verse with an
original melody. Similar to these songs are short
prayers and verses such as the blessing after
eating a meal (Birkat ha'mazon) which are recited
in a recitative-like mode. Here, too, the music
‘coats’ the text and makes it accessible and easier
to remember by heart. This recitative mode is, in
some ways, an introduction to the grown up world
in which recitative is pervasively used when
studying and praying.

Bedtime songs

The genre includes songs in Hebrew and in Yiddish
that are intended for (a) putting the children to
sleep (lullabies) and for (b) waking them up in the
morning. This genre includes traditional and original
songs.

i. Lullabies: Some of the lullabies are well-known
melodies usually in Yiddish that were passed on
from mother to child for generations. Others, most if
not all of them, in Hebrew, are lullabies that were
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adopted from the mainstream lIsraeli culture and in
some cases adjusted so that the content reflects
the ultra-religious culture. For instance, in one well-
known lullaby the verse "father went to work..." was
changed to "father went to learn Torah..." to
accommodate to the ultra-religious reality in which
fathers usually and ideally learn Torah as their main
occupation. A third and more recent type of lullaby
is a mix of original ultra-religious lullabies that are
commercially distributed on CDs for the ultra-
religious parents to put on during bedtime (see
track 3, appendix 2). Another interesting and fairly
recent trend takes the line of the popular baby and
toddler CDs such as ‘Baby Mozart’ and ‘Baby
Bach’, and accommodates central Hassidic nigunim
that are considered the ‘classics’ among these
communities and arranged to a simple version
appropriate for children and babies. Such is the CD
‘Hassidic dreams’, which includes soft and simple
versions of Chabad® nigunim.

There was quite a diversity regarding the
centrality of lullaby singing among the participants
in this research. On the one hand there were those
who claimed that lullabies were a ‘must’ in their
homes while, on the other hand, there were those,
mostly men, who did not recall singing to their
children or being sung to by their parents. Possibly,
lullabies are more prevalent among mothers, and
possibly, as Yehudit Shikman® argued, the tradition
of live lullaby singing is eroding in the present
generation: "today they [the parents] don't sing...
and this is because of the CDs and the cassettes.
Mothers today, even when they take their children
for a walk, speak on their cell phones...they don't
have the time or the patience...". These
assumptions await further research.

ii. Waking up songs: These songs, which are
typically sung in the morning by parents to their
children to encourage them to wake up, are eclectic
and improvisatory in nature. There is no formal
record of such songs and it seems that they are
part of a local family tradition. There are parents
who simply improvise a verse to fit the atmosphere
during the morning and the request to wake up

5 Chabad, an acronym that stands for wisdom,
understanding and knowledge is one of the most famous
ultra-religious communities in Israel. Chabad attaches
great religious value to music, and considers it an
important means for spiritual elevation.

6 She was one of the interviewees with many connections
to this study: She is an ultra-religious musician and a
senior music teacher for ultra-religious children. As a
parent and grandparent, she also had important inputs
for this study.
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because it is time. Others simply turn on CD music
to accompany and to temper the difficulty of waking
up. Yet another participant encountered a scene of
waking up music in his Yeshiva, where one of his
Rabbis walked through the dorm rooms every
morning with his guitar singing songs to wake up
the boys. Waking up songs are apparently not an
organised genre, and certainly not a documented
one and further research is required to understand
how prevalent it is and what types of music it
includes.

To conclude this genre of ‘bedtime songs’, we
shall point at the uniqueness of these songs which
relates to the place and time they are used: inside
the home, in the family environment, near the
child's bed, and never in public; timewise, they are
used during the transitional time between day and
night, between wakefulness and sleep, or vice
versa, between night and day, between sleep and
wakefulness. It is exactly because of this intimacy
that this genre has not yet been fully revealed,
which is why further research must be extremely
delicate and culturally sensitive. Families might
want to keep their songs to themselves; others
might find it embarrassing to reveal such songs,
which may be considered by others as foolish or
unworthy.

Shabbat table songs

This genre includes songs, some of which are said
to be hundreds of years old (Hajdu no date). These
songs are unique in that they are sung in the home
environment, with the family, during Shabbat meals
(see track 4, appendix 2).” There are three Shabbat
meals: one on Friday night, one on Saturday late
morning and one on Saturday evening. Each of
these meals takes place with the entire nuclear
family and often with friends and extended family
as well. It is customary that in between courses, the
family sings some of these songs out of a booklet
that includes the lyrics of the most popular songs.
In some families it is customary that one or more of
the family members chooses the song or the
specific melody to be sung.

Yehudit Shikman emphasised the special
atmosphere that singing these songs elicits: “they
[the children] experience the music, the singing, the
power, all through these songs, pure delight! How
unifying this is for the family...”. Motti described the

7 Live recordings of such songs are quite rare because it
is forbidden to use electric appliances during Shabbat,
recorders included. Most recordings of these songs were
therefore conducted out of the authentic scene, usually
right after Shabbat is over.
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quality time he has with his two-year-old son during
Shabbat meals: "The Shabbat evening meal can
take two to three hours. What do | do for so long? |
dance with my son and we sing songs throughout
the meal". Rabbi Alter, one of the accomplished
musicians we interviewed, added his personal
memories of the Shabbat table scene: "We used to
sing around the Shabbat table. The Shabbat table,
you could say, is the source of my knowledge of
songs. And | am sure this is the case for many
people”. He went on to describe how the Shabbat
table serves as a site for passing on family tradition
and merging it with other traditions:

“first you imitate you father, right? You begin as a
child and sing what your father sings. Then you
start leading the Shabbat table singing, right?
You add new songs that you learned in the
Yeshiva, some other popular songs, some that
your father might not know. But then, you always
return to your home, to your father's musical
heritage...”.

Evidently, this genre has a central role in moulding
the family identity as well as one's personal identity.

Prayers

Jewish prayers in general and Hassidic prayers in
particular have been extensively documented and
studied (e.g. Fleischer 2012; Gshuri 1972; Mazor
2005, 2014, no date) and it is beyond the scope of
the present study to elaborate on them. It is,
however, important to refer to this music in regard
to ultra-religious young boys (up to the age of
seven) and to examine whether they are exposed
to this music. Most of the prayers take place in the
synagogue, and the prayers most rich in music are
those held on Shabbat, on holidays and especially
on the high holidays.

Generally speaking, ultra-religious boys are
brought to synagogue from the age of three, which
is the appropriate age for boys to move from female
company to masculine company in the ultra-
religious community (Bilu 2000). However, the boys
do not have an active role in synagogue. Instead
they are exposed to their particular traditional
communal melodies which have the potential to
profoundly shape their identity and sense of
belonging. By absorbing the atmosphere, they will
be able as adults to integrate and take an active
part in prayer. In one of our observations that took
place during Shabbat evening prayers we could
see that some boys sat near their fathers while
others wandered in and out of synagogue. At one
point in the services, children were called to gather
at the stairs of the Holy Ark, but remained passive.
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Hassidic music®

This genre is intended for ultra-religious people in
general, not necessarily for children. However,
children are exposed to this music at various
occasions such as weddings and other
celebrations, at community gatherings and also
through the (limited) media channels such as the
ultra-religious radio stations, CDs and specially
produced ultra-religious DVDs (but not through the
television and the internet, which are generally
prohibited). This genre is divided into (i) Hassidic
nigunim and (ii) Hassidic pop music.

i. Hassidic nigunim. These are melodies,
originally with no instrumental accompaniment that
are considered to be decades and sometimes
centuries old (Hajdu & Mazor 1974; Mazor 2005
2014, no date; see track 5, appendix 2). There are
many stories about the fantastic, sometimes
miraculous ways in which the nigunim were
composed by the Rabbi of the community or the
designated composer (Gshuri 1963) and indeed
some of these nigunim are considered sacred to
the extent that they are not supposed to be
performed out of their designated context — e.g. a
wedding or a holy day (Leibman 2010). It is
important to stress that different sub-sectors of the
ultra-religious culture ‘own’ different nigunim that
they composed, although it is quite frequent and
natural that ‘local’ nigunim become public.

Some nigunim start in a very basic form but then
become freer and even improvisatory. Many
nigunim serve as the platform for movement and
dance, sometimes building up to an ecstatic point.
Motti, for instance, described the experience of
singing one of the nigunim in his community: "our
nigunim have no words, you sing continuously and
then each person improvises the words that are
appropriate for him". Evidently, nigunim have a
deep meaning to ultra-religious people and they
reflect a very intimate connection that these people
have with music (Harari 2013). Singing these
nigunim require that one is involved in deep
contemplation and has the spiritual capabilities to

8 The terms ‘Hassidic’ and ‘ultra-religious’ are sometimes
used interchangeably although they do not have the
same meaning. The ‘Hassidic’ sector is just a part of the
greater ‘ultra-religious’ sector. It is composed of many
‘Hassidic sub-sectors’, each led by a leader (i.e. the
Rebbe), each following a slightly different tradition, dress
code, etc. In the context of the ‘Hassidic genre’, however,
we preferred to use ‘Hassidic’ because it is the term used
in Hebrew for ultra-religious music, mainly because it was
the Hassidic sectors that cherished and therefore
promoted music much more pronouncedly than other
sectors during the 19" and 20" centuries.
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do so. This is why it is rare for children to be
initiated into the world of nigunim. The fact that
nigunim are not accompanied by instruments, or
words sometimes, and if so by powerfully sacred
words contradicts the simplicity of form and content
that is needed for children. Although the official
approach is to leave nigunim out of the realm of
children, they are passively exposed to them or to
milder versions of them (instrumental versions,
more popular arrangements of them). One of the
wedding nigunim, for instance, is well-known and
much loved by ultra-religious boys (see track 6,
appendix 2). As mentioned before there is a
Chabad CD intended for babies and toddlers that
arranges some of the well-known nigunim in a
simple ‘baby Mozart’ style. This CD is quite new
and rare and it is far from being mainstream in the
ultra-religious sector. In any case, ultra-religious
boys know about nigunim, and are influenced by
the attitudes that their parents have towards this
music, which is why we include this genre in our
review.

ii. Hassidic pop music. This sub-genre is also
not intentionally aimed at children but at grown-ups.
These songs, which are a hybrid of religion-related
words and pop and rock style music, are extremely
popular, and are successfully sold as CDs and
DVDs, are played on ultra-religious radio channels
and in live performances. In addition, many of these
songs are played at community gatherings such as
weddings and other celebrations (see track 7,
appendix 2). The dynamics of this genre resemble
that of pop and rock music in the Western world,
including more and less fashionable songs, more
and less fashionable singers including singers who
are considered ‘stars’, huge audiences in live
performances, etc. There are also some very
popular children's groups, some of which are
considered by ultra-religious children as ‘stars’ and
role models (see track 8, appendix 2).

It is exactly for this reason that there is a
constant struggle between the music industry and
the formal ultra-religious gatekeepers, the former
trying to expand its horizons and the latter trying to
contain the music within the strict boundaries of the
non-Western ideology. The struggle is especially
severe in relation to teenagers and children, whom
the gatekeepers feel most obliged to guard from
undesired influences. For this reason, much of the
Hassidic pop music is not welcome in kindergartens
and schools, places that are supposed to be ‘sterile
grounds’ in relation to Western influences. This
attitude towards pop songs is evident in Naftali's
account of the pop music: "These are very nice
songs, but they come and go... This song "ma, ma,
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ma, tovu ohalecha..." it was such a hit for two to
three years and then it disappeared. What
happened? Why? Is this song really better than "tov
li torat picha"?? [a traditional song]". It should be
noted though that in homes, this music is not as
strictly limited to the point that in some homes,
popular Hassidic music is part of the regular
playlist. In addition, there are some songs that
eventually became an integral part of the regular
and esteemed songs in the sector and some
singers are considered very mainstream and
accepted, such as Avraham Fried (see track 7,
appendix 2) and Yakov Shweki (see track 9,
appendix 2).

Musical environments

To answer the second research question we will
examine in what environments ultra-religious boys
are exposed to music and how it impacts them.

Home environment

The home is the most basic and important
environment for any child, including ultra-religious
children. During the extended time that children are
in their homes and through their interactions with
their parents and other significant figures, they are
mostly passive; they absorb the sounds, become
familiar with them. The sounds become an integral
part of their identity. On a daily basis, these include
more and less popular songs that are played on the
radio, or more correctly on ultra-religious radio
channels, and also more trivial sounds that
penetrate the house from the street. In many ultra-
religious neighbourhoods, streets are very vibrant
and noisy, and they include sounds such as ‘live’
advertisers asking for donations, announcing the
special communal events, and more. In some
neighbourhoods it is customary for a siren to go off
when Shabbat begins, followed in some places by
a song connected to the uniqueness of the
Shabbat. We count all of these as part of the child’s
musical environment because in line with the
ethnomusicological approach, we believe that these
all add up to the multi-soundtrack typical of the
home environment.

In addition to this ongoing soundtrack there are
specific times when music takes place in the home
environment, such as the bedtime songs, which we
referred to before. As noted, the context of these
songs emphasise feelings of warmth, security and
love transmitted from parents to children. In
addition, there are several verses that are cited in
incantation before falling asleep, some of which ask
God for a safe night, sound sleep and to wake up
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safely in the morning. In the morning it is customary
for children from a very young age to chant the
prayer ‘modde ani’ in which God is thanked for
giving the soul back. These prayers are often said
together with one of the parents and this imparts
upon the child a feeling of double security, that
which the parent provides and that which God
provides.

Shabbat table songs, another genre that takes
place inside the home, emphasises the family and
its special identity. Around the Shabbat table and
through these songs, the family dynamics are
reflected and emphasised. In families where the
father is very dominant this will reflect in father-
dominated singing; in families that suffer from
constant power struggles this will reflect in a
struggle over what song will be sung and by whom.
Music, then, becomes a signifier of the family and
its emotional status.

Educational environment

The educational environment includes the
kindergarten and the ‘cheider’ in which the ultra-
religious boy spends much of his time. It is a place
where the child will not only learn academic
material but will also absorb the basic ideals of his
religion and culture. As mentioned before, music is
one of the means through which this process is
promoted. Some of the music is introduced
repeatedly as part of daily rituals such as the
incantation of the morning prayers or the blessings
before and after meals. Other music is used as the
basis for learning and memorising. Yet other music
is used to regulate the children's energies,
welcoming calmly in the mornings and energising
later in the day. Naftali, a cheider teacher, said that
knowing how to sing is one of the basic skills
required of cheider teachers. He added that much
emphasis is placed on how music is used within the
boundaries of the cheider, how to create a calm
atmosphere or a more energetic one, what songs to
teach and at what age, etc.

The music that children absorb in this
environment is therefore emotionally connected to
the most basic foundations of religion and culture,
to the value of learning, to the understanding of
what is allowed and what is not, to the authority of
the teacher and to being together with peers,
singing with them and chanting with them in unison.
This environment is the most safeguarded against
external influences and therefore the music is
carefully chosen to include only the traditional and
the conventional.
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Communal environment

This environment includes times and places when
the boy is engulfed by his community, which
includes much more than his close family. The
ultra-religious sector, more than other sectors, is
comprised of many such communities, which share
common dress codes, key figures, and collective
stories and histories. The community, whose
boundaries are not formally defined, meets at
celebrations (e.g. weddings, funerals and other
events) and for prayers at the synagogue.

i. Synagogue. Men pray at a synagogue three
times a day. However, the more pronounced
prayers take place on Shabbat, during the holidays,
and especially during the high holydays. Young
boys attend these prayers with their fathers and
they wander in and out of the synagogue. Most of
the time the boys are receptive to the music and
they will become more active partners in the
prayers as they approach their Bar-Mitzvah® at the
age of 13. Nonetheless, being exposed to the
sound of the synagogue, during Shabbat, holidays
and high holidays, engraves these tunes deep in
the hearts of the boys. In certain communities there
are designated places in the prayers when the
young boys take an active role, such as the custom
in one community to gather the children at the end
of the prayer to yell "umein” together (the Yiddish
pronunciation of the word 'Amen’) at the ends of the
verses of the Kaddish prayer. In other more central
synagogues where choirs accompany the prayers,
boys will join the choir to add to the pathos of the
prayer. The message to the boys is that they are
welcome in this environment and that they are
expected to be an active part of it in the future. The
music in this environment is gradually engraved
within the boys and it represents their communal
identity.

ii. Weddings and events. Many weddings, Bar-
Mitzvahs, and circumcision events!® take place in
ultra-religious society. Children are not usually
invited to these celebrations unless they are part of
the close family. At weddings, it is customary that
children only stay for the first part of the wedding
when the actual wedding ceremony takes place,
but are then sent home. For this reason, children
consider attending these events a real treat and a
memorable event. The music at the wedding is

9 A celebration of the boys'thirteenth birthday in which,
according to the Jewish tradition, one becomes
responsible for his (good or bad) doings.

10 Boys are circumcised at the age of eight days. This is
usually done in a public event and followed by a festive
meal.
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usually subdued at the beginning, including
customary nigunim specifically designated for
weddings. However, once the wedding ceremony is
over, louder, more energetic music, a mix of
traditional tunes and Hassidic pop is played to
accompany enthusiastic dancing. Children who are
still around at this stage take an active part in the
dancing. Yehudit Shikman stressed that "at a
wedding the children have an opportunity to dance,
to see the musicians and the real instruments from
up close". Rabbi Alter suggests that for the children
this is considered one of the greatest forms of
entertainment, considering that they are not
exposed to TV shows and theatre. There are other
events throughout the year where there is energetic
music and enthusiastic dancing, such as Simhat
beit hashoeva and hilulat lag ba'omer. Boys take an
active part in these festivities, in the dancing and in
the singing.

DISCUSSION

The goals of the present study were to discover, as
much as possible, what the musical repertoire of
ultra-religious boys up to the age of seven includes
and in what environments they are exposed to this
music. Through this we could understand the
musical world of ultra-religious boys and how music
is emotionally intertwined in their lives. Such
information could then help us be better music
therapists with this population.

Figure 1 provides an integrative summary of the
musical genres and sub-genres that were found in
this study to be typical to ultra-religious boys. The
genres are located in the environments in which
they are relevant. This graphical layout enables an
understanding of how each environment includes
different types of music, and how each environment
plays a unique, sometimes conjoint role in the
musical life of ultra-religious children. The home
environment is mostly about providing parental
warmth, the security of routine and the particular
identity of the family. The educational environment
provides the basic fundamentals of the child's
culture and religion which includes obedience to the
code of rules and to the authority of the Rabbi, the
obligation to pray and to study the Torah. The
educational environment also provides the
foundation for social life and for bonding with the
peer group. The communal environment provides
group identity and the sense of belonging to a
larger entity, to knowing its unique customs, its
celebrations, festivities and holidays throughout the
year.
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Figure 1: An integrative summary of the musical
genres and sub-genres of ultra-religious boys in
relation to the environments they are played in

Lullabies, didactic songs or other musical genres as
an instrument to convey a cultural tradition, are not
necessarily unique to the ultra-religious society.
This can be found in various traditions worldwide
such as the musical world of children in North India
(Sarrazin 2013), in Gambia (Huisman-Koops 2013)
and in South Africa (Emberly 2013). Nonetheless,
we think that music for Jewish ultra-religious
children is different. While according to Emberly,
there is in addition to the adult-driven music (by
community leaders, teachers, etc.) a factor of self-
made, autonomic children-to-children music making
factor, ultra-religious children are entirely receptive
to musical enculturation. They are not expected to
convey or to teach their tradition, but to receive it
from the adult, to experience and to digest it.
Though it seems that the children enjoy this music,
they are less aware of its ways in marking their
religious, cultural and communal boundaries and
determining what is allowed and what is forbidden.
As adults, these children will have the role of taking
all their absorbed tradition, and conveying it to the
next generation, including through music .

Given that the child is receptive to music and to
its enculturating influences, from the adult
viewpoint, music therapists might have an impact
on children, depending on what music they play
during sessions. Indeed, throughout the years we
have been practising, we have encountered the
concerns of teachers and parents when their
children begin music therapy. They frequently ask
"what music are you going to put on?" and "do you
know our music?" implying that they want to be
sure that their children will not be exposed to
forbidden music which might have a negative
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impact on their enculturation. At times parents are
quite direct about this asserting that: "remember
that our music includes holy songs only" or "be
aware that we don't want our son to be exposed to
'hollow' music". Interestingly, this does not apply so
directly to other, more active modes of music
therapy such as improvisation. For many of these
boys (and their teachers and parents), the idea that
anyone can play, that anyone can produce sounds
and that this will be given time and space, dignity
and understanding, is unfamiliar. It is therefore not
perceived as being potentially prohibited by the
religious code. Given this, we find that
improvisation, the mere idea of playing freely with
no constraints, is in itself a wonderful medium for
many ultra-religious boys to examine, to fantasise,
and to express themselves.

IMPLICATIONS FOR MUSIC
THERAPY

Our findings have several implications for music
therapists working with ultra-religious boys. Firstly,
as we mentioned above, this study shows how
central, prevalent, and powerful music is in the lives
of ultra-religious boys. Indeed, our experience has
shown us that many ultra-religious boys are highly
drawn to our music rooms, in comparison to
children from other sectors who find the room less
appealing or are even intimidated by the fact that
music therapy is only for ‘disturbed’ children. The
deep connection that we find between many ultra-
religious boys and music is a great advantage.
Most of the children that we see in the music
therapy room are not usually diagnosed with severe
pathologies; they are what their parents and
teachers define as ‘normal children with emotional
problems’ and indeed many of them are not (yet)
psychologically or psychiatrically diagnosed. The
fact that they are attracted to music is therefore
even more important. Music therapy is not
perceived by them (or by their parents) as a
‘treatment’, though as the sessions progress it
becomes apparent to them how deep this medium
is rooted in their emotional world and how much
potential it has to help them.

Secondly, music therapists must take careful
responsibility when getting acquainted with this
music, its many genres and sub-genres, the
different environments in which it appears and the
emotional implications that all of these have.
Different musical genres are related to different
environments. Therefore, when an ultra-religious
client is involved in a specific musical genre he is
indicating to the music therapist what environment
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he is placing himself in and perhaps what emotional
needs he is seeking. For instance, a child who
repeatedly asks for Shabbat table songs is
indicating a specific atmosphere and a specific
emotional need. If, however, he is involved in loud
wedding music, he is placing himself in a different
environment, which calls for a different emotional
focus. Only the music therapist who is aware of
these nuances can professionally attend to the
child's emotional needs.

Thirdly, it is important that the music therapist is
acquainted with the different sub-sectors of the
ultra-religious society. Different boys come from
different sectors in the ultra-religious society and
therefore have different connections to music. It is
important for the music therapist to find out about
this background so that s/he can better understand
the client. In one of the sessions one of us gave, for
instance, a boy came in dressed up in his best
clothes and with very high spirits. It was so obvious
to him why this was a day of celebration that he did
not explain it. The music therapist, although
acquainted with the ultra-religious world, was not
acquainted with the customs of the specific sub-
sector that this boy belonged to. A short inquiry
revealed that the grandson of the head of his
community (the Rebbe) was getting married that
day and his entire community was planning to
celebrate. The session then became one big
(musical) party.

The cultural-sensitive approach that we are
suggesting here has a great impact on the children.
They understand that we, the music therapists,
belong to a different cultural world; they understand
that at first we do not understand them. Therefore,
any attempt by the music therapist to get
acquainted is perceived as an attempt to get closer,
to respect their world. If the music therapist already
knows some of the music that ‘belongs’ to these
children, and presents it, it is usually perceived as a
pleasant surprise. It can enhance the rapport
between the client and the music therapist.

LIMITATIONS AND FUTURE
RESEARCH

This study was conducted in the limited time and
space of a single research project. The ultra-
religious society, however, is vast, complex and
heterogeneous and it is beyond the scope of any
single study to encompass all of the musical styles
in all of the sectors of this society. In the present
study we did our best to get as broad a picture as
possible of this phenomenon but additional studies
are needed to complete the task. After asking
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adults about children's music, it is pertinent to see
and to hear what the children themselves do with
music and to see what they think it means to them.
In this respect, it is important to focus on the
musical world of boys from different ultra-religious
sections, each of which has different musical
heritages that might influence the musical
education that the boys receive.

An additional limitation of this study was that we,
as researchers, had an outsider’'s perspective and
this naturally affected the ways we gathered,
understood and interpreted the data. Even if we
had the opportunity to get to know better parts of
this sector (i.e. by becoming acquainted with music
genres and musical environments) and even if
some of our perspectives have changed (i.e. we
understand more deeply how music is connected to
the emotional infrastructure of the ultra-religious
boy), we still cannot consider ourselves as ultra-
religious. Hence our perspective is that of
outsiders. Although insiders were interviewed as
part of the study and consulted regarding the
findings, the organisation of the data, the analyses
and interpretation were conducted by us. It is
therefore advisable that in future studies, ultra-
religious people, perhaps music therapists, take
part as researchers and provide a different, ‘insider’
perspective on the phenomena.

Other information about the musical world of
ultra-religious children still awaits further research.
For one, it is important to know about the emotional
and social roles of music in the lives of ultra-
religious adolescents. As was inferred in our
description of Hassidic pop music, there is a conflict
between some of this music and the ultra-religious
mainstream. This and other music that ultra-
religious adolescents are exposed to might turn out
to be important in understanding their inner world,
and in identifying typical conflicts that they, like
many other adolescents, have with the world of
adults. A second direction of inquiry would be to
study the musical world of ultra-religious girls. As
mentioned before, the educational tracks of boys
and girls in the ultra-religious society are mostly
separated and in any case extremely different. It is
important to know what genres and sub-genres the
girls are exposed to and what environments are
relevant to them. Through such an inquiry it would
be possible to see what roles music plays in the
world of these girls and consequently to improve
music therapy with them. Such a study will need to
be conducted by a woman who will have access to
environments that are designated for women only,
so that she could comfortably interview mothers
and female educators, and hear their authentic
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singing and incantation.

On a more general note, we believe that the
idea that music therapists can adopt an
ethnographic approach and that this can benefit our
field was successfully demonstrated in this study.
We hope that this idea is implemented more in the
future and that the connections between the fields
are strengthened for the benefit of all.
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APPENDIX 1

1. Please tell us about yourself in general.

2. Please tell us about your childhood. (Where did
you grow up? Where did you learn? Where and
what did you play? Any significant experiences
in childhood?)

3. Are you acquainted with the term ‘children's
songs’? Which children's songs do you know?

4. Did your parents sing to you? If yes — could you
give examples (preferably sing them).

5. Did these songs influence you in any way? Back
then as a child, today as an adult?

6. To the best of your knowledge, what music are
children exposed to today? Is this any different
to what you were exposed to as a child? Could
you please give examples?

7. Do you sing to your children? In what situations?

8. Do people other than you sing to your children in
any other situations?

9. Inyour opinion, what are the roles that music
plays in children's lives? Does it contribute
anything to their emotional/educational
environment?

APPENDIX 2: LIST OF TRACKS

Track 1: We sit here together / Ariela Savir
https://www.youtube.com/watch?v=yoAtAMgcBol&f
eature=youtu.be

Track 2: Akiva goes his way/Yehudit Shikman

https://www.youtube.com/watch?v=8F84UriYymQ

Track 7: "Ki Hirbeiso"/ Avraham Fried
https://www.youtube.com/watch?v=gFosdm5-
BuQ&spfreload=10

Track 8: the "Kinderlach"
https://www.youtube.com/watch?v=ix7hMGN1SL0&
list=PLLFW7Kfoc5zILAHEorB5S70QqalcJSZrYh&spf
reload=10

Track 9: Va'Ani Be'rov Hasdecha/ Yakov Shweki
https://www.youtube.com/watch?v=w3EtIVaiZyo&fe

ature=youtu.be

Track 3: A Lullaby/Ariela Savir
https://www.youtube.com/watch?v=S5nKfLuVwus&f

eature=youtu.be

Track 4: A Shabbat table song
https://www.youtube.com/watch?v=HpEk ODNIUE

&spfreload=10

Track 5: A Nigun
https://www.youtube.com/watch?v=YI6DOBZUBJo

&spfreload=10

Track 6: The Canopy Nigun/ piano: Avishai
Borovsky
https://www.youtube.com/watch?v=9RwTaOKSPCk

&spfreload=10

© Approaches

Suggested citation:

Seri, N., & Gilboa, A. (2018). When music therapists adopt an
ethnographic approach: Discovering the music of ultra-religious
boys in Israel. Approaches: An Interdisciplinary Journal of Music
Therapy, 10(2), 189-203.

203 ISSN: 2459-3338


http://approaches.gr/
https://www.youtube.com/watch?v=yoAtAMqcBoI&feature=youtu.be
https://www.youtube.com/watch?v=yoAtAMqcBoI&feature=youtu.be
https://www.youtube.com/watch?v=8F84UriYymQ
https://www.youtube.com/watch?v=S5nKfLuVwus&feature=youtu.be
https://www.youtube.com/watch?v=S5nKfLuVwus&feature=youtu.be
https://www.youtube.com/watch?v=HpEk_ODNIuE&spfreload=10
https://www.youtube.com/watch?v=HpEk_ODNIuE&spfreload=10
https://www.youtube.com/watch?v=Yl6DOBZUBJo&spfreload=10
https://www.youtube.com/watch?v=Yl6DOBZUBJo&spfreload=10
https://www.youtube.com/watch?v=9RwTaOKSPCk&spfreload=10
https://www.youtube.com/watch?v=9RwTaOKSPCk&spfreload=10
https://www.youtube.com/watch?v=gFosdm5-BuQ&spfreload=10
https://www.youtube.com/watch?v=gFosdm5-BuQ&spfreload=10
https://www.youtube.com/watch?v=ix7hMGN1SL0&list=PLLFW7Kfoc5zlLAHEorB5S7QqalcJSZrYh&spfreload=10
https://www.youtube.com/watch?v=ix7hMGN1SL0&list=PLLFW7Kfoc5zlLAHEorB5S7QqalcJSZrYh&spfreload=10
https://www.youtube.com/watch?v=ix7hMGN1SL0&list=PLLFW7Kfoc5zlLAHEorB5S7QqalcJSZrYh&spfreload=10
https://www.youtube.com/watch?v=w3EtlVaiZyo&feature=youtu.be
https://www.youtube.com/watch?v=w3EtlVaiZyo&feature=youtu.be

Approaches: Eva Algmmotnuovikd Mepiodiké MouaikoBepareiag | 10 (2) 2018

e

PPROACHES

ApBpo

H pouoiki g Ospancia otnv
eAANViKi apxalotnta

Eipvn NikoAdou

IIEPIAHWH

H mrapoloa HeAETN avaépetal OTn BEon TTou €ixe N MOUOCIKN wg Bepatreia otnv €AANVIKR apxaidTnTa
eCeTalOpevn Péoa atmo TIG BECEIC PIAOCOPWY Kal ouyypa@éwy. ATTO Toug apxaioug xpovoug (3000 1r.X.)
UTTAPXOUV HWAPTUPIEG yIa TNV AVTIMETWTTION TNG HOUCIKNAG WG PECOU BepaTreiag YEOow Tou €EayvIOUOU TTOU
TTPOOQPEPEI OTNV YUY KAl 0TO OWwHa.TIG O ONPAVTIKEG TTANPOQOpPIEG TIG avTAoUue atrd Ta KEipeva
@IAoaopwy, 6TTWG o Mubayodpag, o MAGTwy, 0 ApIOTOTEANG, GAAG KAl CUYYPA@EWY TTOU QVTIMETWITIOAV TN
MOUCIKN UTTé TO TTpioua TG @IAoco@iag, OTTwg o ApioTeidng KoivtiAlavog, atmd 1o €pyo Tou Mopeupiou Kai
Tou l&upAixou, kabwg kai GAAwvV @IA0cOPwWY Kal cuyypagiwyv. Avadeikvietal €Tal n TepiotrTn B€on Tng
MOUCIKAG OTnNV apxaidTnTa w¢ HEéoou BepaTtreiac TNG WUXIKAG OlaTapaxng, w¢G MECOU TIVEUMATIKAG Kal
OWMATIKAG €UEiag KaBWG Kal £KQPACNG WUXIKWY KATAOTACEWY TTOU ATTOTUTTWVOVTAI aAAG Kal atTodidovTal
o€ auTh, BE0EIC 01 OTTOIEC TTAPAUEVOUV ETTIKAIPEG OKOUN KAl OAUEPQ Yia BEuaTta TTou agopouv Tnv £TTidpacn
TNG MOUCIKAG OTOV avOpWITIVO WUXIOUO.

AEEEIX KAEIAIA

eANnvIKA apxaidtnTa, Jouoikr, Bepartreia, pihocoia, NMubaydpag, ApioToTéAng, MAGTWY, ApICTEIdNG
KoivTiAlavog

H Ap. Eipvn NikoAdou civai amé@oitog Tou TuApatog Mouoikwv Zmoudwv Tou EBvikolu KamrodioTpiakou
MavemoTnuiou ABnvwy (1998). Katéxel petamtuyiakd dimAwua («H pouaikr ektraideuon otn Bewpnaon Tou ApIGTOTEAN)
Kal O10akTopIKG OiTTAwpa («O1 @IAN0COPIKEG Kal TTaIdaywylkéG OlAOTACEIG TNG MOUGCIKAG OUUQWVOPE Tov ApIOoTEidn
KoivTiAlavoy) amé 1o TuAua ®.M.Y. tou MavemoTnuiou lwavvivwy. EmimmAéov gival SITAwPaToUX0G GOANIOT TTIGVOU KOl
ouveeang, BpaBeupévn avriaToixwg ue 1o A' kai B' BpaBeio. A 1o 2002 epyddetal wg Eidikd EkmaideuTiké MNpoowriko
(EEM) oto Maidaywyiké Tunua A.E. tou [MavemoTnuiou lwavvivwy, PE aQvTIKEIUEVO Tn POUCIKA JIBACKOAia Kal TN
O1eUBuvon NG Xopwdiag Tou TUrPaTog. Ta EPEUVNTIKA TNG EVOIOQEPOVTA ETTIKEVTPWVOVTAI GTN UOUTIKN TTaIdAYWYIKH, GTN
@INoCOYia Kal oTNV apyaia EANANVIKY HOUCIKT).

E-mail: enikolau@cc.uoi.gr

loTopiké dnpocicuong: YmopARenke 21 louhiou 2016+ MpwrodnuoaielTnke 13 Maptiou 2017.

EIZAT'QT'H ) , ) ] ,
KPiBnkKe OKOTTIUO va HEAETNBOUV Ywpia atrd £pya
2KOTTO¢ auTtou Tou dpBpou eivalr n avdadeiEn Tou apxaiwveIAocOPwWyV Kal ocuyypagéwyv. EmmTAéov
pOAOU TNG POUCIKNAG WG Bepatreiag atnv eAANVIKN ETMYEIPABNKE N EPUNVEUTIKN TTPOCEYYION  ThG
apxaiétnTa péoa atrd TN PEAETN Twv  apxaiwv BepaTikAG PE BAON TOUG €VVOIOAOYIKOUG GEOVEG, Ol
mnywv. MNa pia katd 10 Ouvatdv  KaAUTepa OTTOiOI aTTOTEAOUV Kal TIG ETIHEPOUG EVOTNTEG TNG
TEKUNPIWUEVN TTapoudiaon Twv BE€0gwv  auTwv TTapouoag PeAETNG. O yevikog TiTAOG Tou ApBpou
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OnAwvel TNV TP6Beon va eTKEVTIPWOEI N TTpocoxn
MOg oTnv avadeign Tng oxéong TG JOUTIKAG PE TN
Bepartreia oTnv eAANVIKN apxaidTnTa. O1 avaykeg NG
TapoUoag HEAETNG emméBahav Tn didpBpwaon Tng
epyaciag o€ eloaywyn, U0 ETTIUEPOUG EVOTNTES KAl
€TTIAOY0. ZTNV TTPWTN €vOTNTA TTOU QPEPEI TOV TITAO
«H emmoxA Twv pUBwv» uttooTNEICETal OTI N YOUCIKA
WG BePATTEUTIKO PETO EKPPAOTNKE APXIKA YEaa atro
TOUG MUBOUG Kal OTn OUVEXEIQ OTIG «ATTOYEIS TWV
EAAAVWY  QIAOCOPWY KOl  CUYYPAPEWV», TTOU
amoteAei kai TN OelTEPN €vOTNTA TNG TTAPOUCOG
epyaoiag. £1n deUTEPN QUTA €vOTNTA, TTOU Egival Kal
N o eKTETANEVN TOU GpBpou, péoa atrd TIG BEoEIg
Twv MuBayopeiwy, Tou MAdTwva, Tou ApPIOTOTEAN,
Tou ApioTeidn KoivtiAlavou, aAAd kal ammoyewv
GA\wV TToINTWYVY, QIAOCOPWY KOl OUYYPAPEWY TTOU
avTiyeTwmdav 10 Béua oe €éva eupUTEPO TTAQICIO,
avadeIkvUETal TO YEYOVOG OTI OTnVv apxaia €eAANVIKN
okéyn, o¢ avtiBeon pe AGAAoug TTOAITIOPOUG, N
Bewpnon TNG HOUCIKAG w¢G Bepateiag ATav
atmalAaypévn oG TN PaOyEio KAl TNV EUTTEIPIKN
yvwan, Kal arroteAouoe atmapaitntn mpolTTébeon
yia TNV WUXIKA Kal TTVEUPOTIKA OAOKARpwon Tou
TTOAITN.

21N oulyxpovn €ToxXf 0 BepaTreuTIKOG POAOG Kal
01 1816TNTEG TNG MOUCIKAG QTTOTEAOUV TO QVTIKEIYEVO
€VOG OUVOANOU ETTIOTNUOVIKWY KAl €TTAYYEAMOATIKWV
TediWV TTOU EPTTITITOUV OTOV EUPUTEPO XWPO TNG
MOUOIKAG Kol TnG uyeiag (BA. Bonde 2011-
MacDonald, Kreutz & Mitchell 2012). H
MOUCIKOBEPATTEIO KAl N JOUTIKN 1aTPIKI aTTOTEAOUV
OUO XOPAKTNPIOTIKA TTapadeiypaTa TEToIwV TTEdiWV
Ta oTroia €xouv yvwpioel onuavTikr avoion d1ebvwg
Kal éxouv odnynoel otnv edpaiwon akadnuaikwy
TTPoypauudTwy oToudwyv Kal e€e1dikeuong TTou
BaoiCovtal o€ éva eUpog epeuvnTIKWY dedopévwv.H
BepaTtreuTiky  Xprion  TNG  HMOUCIKAG  woTdoo
TTapaTnEEiTal g éva PeydAo @ACPa TwV apxaiwv
moAmiopwy. O1 apxaiol ‘EAANvEG OTTwG Kal GAAoI
Aaoi gixav avTiIAngBei ot

«n Moucikn BpiokeTal og oxEéon auoIfaidTNTAG HE
WuxikéG  karaotaoelg  [...]  [ka] [...] Om
OUYKEKPIPEVA €idon MOUGIKAG TTPOKAAOUV
OUYKeKpIgéva TTA0ON aAAd kal  avtioTpo®a OTI
WUxIKEG BloBéoelg avaldnTouv Tnv E€KQPAOCT] TOUG
OTn MOUCIKA Kal JTTopouv va atmodoBoUv ANl he
pouoikA» (Neubeker 1986: 135).

AuTA n emidpaon TNG POUCIKAG Ba uTTopoUcE O€
YEVIKEG VYPOPMEG va  atrodobei  OTIC  «EYYEVEIG
MOUOIKEG TG 1818TNTEG» (West 1999: 44), oTig
OIAQOPETIKEG BNAASH ETTIOPATEIC TWV APUOVIWV Kal
TWV PUBPWY GTNV avBpwTTIvi YUXA.

H xprion Tn¢ MouoikAg wg Beparreiag Atav
O1adedopévn OTOUG apxaioug TTOMITIONOUG XIAIGDES
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Xpovia Tpiv. Tnv €mTOXH auTh N BepaTTEUTIKY Xprion
TNG MOUCIKAG ATav ouvdedepévn PE TN payeia
(lwawvidng 1973- Nr1Clolvn 2009). Zxemi(dTAV WE
OEIOIBAINOVIEG, HE EEOPKIOUOUG KOKWY TTVEUUATWY,
oTa oToia o@elAdTAV N aagbévela, Pe OKOTIO Tnv
TIVEUMATIK] KOl CWMOTIKA  eueia, KkabBwg ol
aoBéveleg atroteAoUoav KATTOIO JUCTHPIO TO OTT0Io
{ntouoe emiduon (McClellan 1991). H pouoiki Atav
EPYOAEIO yIa TNV KATATTOAEUNON TWV CWHATIKWY KAl
WUXIKWV O0BEVEIV KUPIWG OTa XEPIO CAPAVWYV N
paywv  (Tigerstedt 1970- West 1999). ZT1g
IVOIAVIKEG QUAEG O capdvog XPENnoIPoTTololos Tn
MOUCIKA YIa VO €TTITUXEI CWUATIKA KAl TIVEUUATIKN
OUYKEVTPWON, va Tovwael Tn BEAnan Tou acBevoug
yia avappwan Kal va emMTUXEl CWUATIKA euegia. Ta
KUpIa XOPOAKTNPIOTIKA ™Mg COMAVIOTIKAG
BePATTEUTIKAG JOUTIKAG ATAV «N AVOUOIOYEVEIQ OTOV
TOVIONO Kal oI atTpocdoknTeG aAAayEG ToU KaTtd Ta
dAAa oTaBepou pubpou [...]. O pubudg aokei €AEN
otov aoBevry kar mMOavOv va £XEl UTTVWTIOTIKA
amoteAéopara»  (McClellan  1991: 108). Mia
avdloyn pouadikr) Beparreia Tou Bagifetal OTO
puUBNO Kal TIG doVNOEIC BPICKOUNE PE TNV ovouaaia
«orenda» TTOU Onuaivel «ApPaKo» OTn QUAN TwV
Ivdiavwyv Papago, tou €xel ueAetnBei ammd TOug
ebvopouaikoAdyoug  (Densmore 1927). Ol
OOQUOVIOTIKEG TTAPAdOCEIC EMIRILVOUV  UEXPI TIG
MEPEG pag OTIG IVOIAVIKEG QUAEG Tng Bopeiag kai
NOTIag ApEPIKAG, OTIG TTEPIOXEG TNG APKTIKAG, OTN
polhavdia, otn ZiBnpia, otn Boépeia Zkavdivafia,
otnv AgpikA, otnv AuoTpalia kal oTta vnold Tou
Nortiou Eipnvikou (McClellan 1991).

Apxaiol TToAITiIopoi 6TTwG Twv BaBulwviwy, Twyv
2oupepiwy, Twv MNepowy, Twv Ivdwy, Twv KivéCwy,
Twv AlyuTTiwy, Twv lopanAiviov xpnoigoTroiovoav
TN MOUCIKA OTn BepaTreia TOUG. XTOUG ZOUPEPIOUG
(3000 Tm.X.) ka1 oToug AIYUTITIOUG UTTAPXOUV
MOpTUpPiEG yIa MayikéG €TTwdOUG, yIa TTAIAVES KOl
eCayvioTika aopata (West 1999). O1 eTTwdég ATav
MayikéG wOEG TToUu o1 AvBpwTrol oTTiyyelAav 1
TpayoudoUuoav yid  va  yonteuoouv N va
Bepatmmeloouv  Kal  va  KaTtoTrpaidvouv  TOug
owpatikoug movoug  (MixanAidng 1989). Ztoug
Néuoug (1, 903 b) Tou MAdTWVA aVAQEPETAI OXETIKA
OTI AéyEIV «OpBQG: ETTWOWYV Ye UMV TTPoadeiabai ol
OOKET HUBWV ETI TIVRVY.

Katd Ttov MMA&twva o1 Aiyutrmiol atrédidav Tig
MeEAwDieg Toug oTn Bed loIda KAl 0 OKOTTOG TOUG
ATav  PéOw TG XPAONG Twv  HEAWdIWV  va
eCayvioouv TG avBpwmveg wuxég (McClellan
1991). Zmnv MaAaid AiaBrikn evroTrifovral Keipeva
TTOU OUVOEOUV TN POUCIKN e TN Bepatreia. Apkei va
avapepBei n dptra Tou Aauid, TTOU KATAPEPE va
ylatpéwel até pyévn tng 10 BaciAid ZaoUA atd Tnv
katdBAiyn (Hammond 2005-2006- KapTacidou
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2004- West 1999).

H ETIOXH TQN MYOGQN

AVTIAAYEIG yia Tov BepaTtreuTikd POAO TNG POUGCIKAG
ek@padovtal apyIka pEow TnG puBoAoyiag. Ao Tov
Ounpo uéxpr Tov lMuBayodpa utrdpxel TTANBwpa
MUBwV TTOU avagépovTal oTn  BePOATTEUTIKI) TNG
emidpaon. O ATMOAwvY Bewpolvtav 0 EKPPACTHG
TNG amméAuUTNG apuoviag WuxAg kal cwpatog. ‘Hrav
0 Bgb¢ TG TTOINONG, TNG MOUCIKAG Kal TOU XopoU, O
TPOCTATNG TNG MAVTIKAG Kal TNG 1aTPIKAG TEXVNG. Ol
vooi TTou ATavV aQIEPWHEVOl OTO YIO TOU, TOV
AokAnmé, atrotehovcav  TOTTOUG  €QAPHOYAS
BepatreuTikwy PeEBSGOWV Twv TeXvwy (McClellan
1991). O pU06og emiong Tou Opeéa (MMAdrwv
lMoAireia 363 c-d, lMpwrayopa¢ 315 a-b, KAAung
AAegavdpeug lNporpemrikdcg |, 3-5), Tou akoAouBou
ToU ATTOANWVQ, OXETIKA UE TN JOUTIKN EKPPALEl TOV
NOIKG aAAd kal BepatreuTikd pOAo TTou diadpapdTide
n Moucikr oTtn {wr Twv EAAAvVwy (Boyancé 1993),
KaBwg Kal TN B€TIKA 1 apvnTIKA €TTidpacn TTou €ixe
N HOUCIKAR OTnVv  avBpwtivn  CUUTTEPIPOPG
(Hammond 2005-2006- Kakpidrig 1986-1987-
Linton 1999).

OI AIIOWEIZX TQN EAAHNQN
PINOZO0PQN KAI ZYTTPAPEQN I'TA
TH MOYZIKH QX OEPAIIEYTIKO
MEZO

>¢ avtiBeon pe GAAoug TTOAITIOPOUG OTTOU N XPRON
TNG MOUCIKAG ouvdedTaV HE TIG OEICIOQIUOVIEG Kal
TNV EUTTEIPIKA yvwon, oTtnv apxaia EANGda n
Xprion TG MOUCIKAG WG Méoou  Beparreiag
ouoTNUATOTTOINONKE KAl n HOUCIKN £yive PEOOV
aywyAg WUXAG Kal cWPaToG. AKOPA Kal a@nyhoElg
TTEPIOTATIKWY TTOU ouyyéovtal Je puBoug, kpuBouv
péoa Toug aAnBeieg yia Tn BepaTTeuTikr dUvapn NG
MOUOIKNG, aAnBeleg TTou, BEBala, TNV €TTOXN EKEivVN
Oev UTTApXE n OduvatotnTa va epunveubouv, va
eMOANBeuTOUV  pE  TTEIPAUOTA:  «TTPOERAEWOVY,
OuwG, 6A0 TO €UPOG TNG MEAAOVTIKAG ETTIOTAMNG KAl
TO @ACUA TWV TTOIKIAWV EQAPUOYWV TNG.

O1 6¢0e1g TtV ITuBayopeiov

O1 1Mo onUavVTIKEG TTANPOPOPIES YIa TN POUCIKA WG
Bepatreia AapBdavovtal yéca amod Ta yPATITA TWV
@IA0COPWV. H oxéon TNG JOUCIKAG HE TNV WuXnA Tou
avBpwTTou Kal N KAAAIEPYEIQ TNG WUXNAG MEOW TNG
MOUCIKNAG TTOPOUCIAZeTal apXIKA OTIG Bewpieg Twv
MuBayopeiwv (Kirk, Raven & Schofield 1988). H
oxéan Tou @aivetal va ouvdéel Toug MNMuBaydpeioug
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ME TN MouoIKA €ival KA&TI TTapatTrédvw atrd éva atTAd
evdlagEpov yia Tnv idla Tnv TéEXvn TG Pouoikig. O
Moutoo6tmoudog  (2010:  209) emonuaivel  OTI
«0 TTUBAYOPICHUOG €XEl WG TTNYN TOU TOV 0pQICHOT,
0 OTT0i0G OPPIoUOG ATTETEAEDE EKQPACN TNG MAYIKNG
dlavonoewg ToU  guvodeudtav  atmd  dofaaieg
ekONAoUpEVEG auyVa e Tnv aAnBr Aatpeia Tng
HMOUGCIKNG». O MuBayodpag AéyeTal oTl
XPNoIPoTTolouce  €TTwWOOUG Kal payia, aAAG kai
MOUCIKA ME OKOTIO Tn Beparreia Twv aoBevov
(Mopeupiog lMubBaydpou Bio¢ 30, 33, laupAixog
lepi 100 [lMuBayopikod Biou 64, 164). O idiog
ouvnBile va Tpayoudd TraIGveG Tou OaAn HE
ouvodeia AUpag yia va peTadwaoel TV npeyia,
Kabwg kai AGAa  Tpayoldia yia Tn Beparreia
owpatikwy  acBeveidv  (Mopeuplog  Mubaydpou
Bio¢ 32, 33, 'lauBAixog lMepi 100 MNubayopikod Biou
110, 111). O TnAoutapxog (Iepi “loidoc kai
Ocipido¢c 384 a 2-5), emiong avagéper OTI Ol
MuBaydpeiol  xpnoigotroiouoav  To  TIAIEIMO  TNG
A0pag TTpIiv Tov UTTIVO yia va Bepatreloouv «TO
EUTTABEC Kai GAoyovy PEPOC TNG WUXNAG.

EmmAéov o1 MuBayodpeiol ival o1 TTpWTOlI TTOU
dlatuTTwoav TN Bewpia TG K&dBapong TNG WUXAS
MEOW TNG MOUCIKAG, KaBwg Bewpoloav OpICHEVES
€IOIKEG PEAWDiEC KATAAANAEG yIa TNV ATTOKATACTACN
N ™ owaoTty OJloxéteuan Odlapopwy TTAbwv 1)
Bupikwyv  kataoTdoewv  (lwavvidng 1973). Ta
auToUG n MOUCIKA aTtroTeAouce povadikhg agiag
TTAIOEUTIKO KAl BEPATTEUTIKO PECO, UE QTTEPIOPIOTEG
NOIKOTTAQCTIKEG KAl  WUXOOEPATTEUTIKEG  1D10TNTEG
(Taylor 2000). Am6 autég TIG Oewpieg eixav
etnpeacBei, o MNAGTwWv o lMooeidwviog (20¢/106
aiwvag 1.X.), aAAd kal o ApioTeidng KoivTiAiavog
(Rama 1992).

O1 6¢0e1g tou ITAatwva

O MAdTwv Bewpouoe TN YOUCIKN ATTaPAiTATN YIA VO
yivouv ol véol «NPEPWTEPOI», «EUPUBPATEPOI» Kal
€UAPUOCTATEPOI» (Mpwraydpag 326 b).
Eppnvetovrag T1ov TAdTwva o  Apapylavdakng
(1996:15) emonuaivel 611 o1 véol AapBavovTtag HEow
TNG MOUCIKNAG TNV aiobnon «Twv avaloyiwv, Tng
OUMMETPIOG, TNG euTaiag Kal TnNG KouwoTtntag
ATTOKTOUV APHOVIKO XOPAKTHPA, TTOU Toug BonBd va
yivouv TTIO TTPOCAPMPOCTIKOI oTnV Kolvwvia». O
MAdtwv otov Tiuyaio (47 d-e) Tapoucidlel Tnv
eTavopOwTIK) dUvaun TroU JTTOpPEl va €Xel n
Mouoikf) oTnv wuxi pag. Ekei avagépetal 6T n
MOUCIKA, TTOU XPNOIJOTTIolEi TOV aKouoTd nXo,
0d0nke TPOg XApiv NG «apuoviag». Kai n

! Ta Tov Op@ioud, BA. Guthrie (2000) kai Harap (1993).
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«Gppoviay», TTOU £XEl KIVAOEIG TTOU OUYYeVEUOUV LIE
TIG TTEPIOTPOYEG TNG WUXNG META pag, d6Bnke atrd
TIG Mouogg o€ eKeivov TTOU TIG XPNOIUOTIOIEI ME
éCuttvo TpoTO, OxI WG Ponbeia oTnv  «&Aoyov
nooviv», aA& wg PBondbnTikf OTNV ECWTEPIKN
TTEPIOTPOPNA TNG WUXNG, OTaV £XEI XAOEI TNV Apuovia
™G, yia va 1n BonBncel otnv emavopbwar] Tng,
otnVv 14N dnAadn Kai oTn CUPPWvia PE Tov £aUTO
™nG. EmmAéov, e€aitiag Tou OTI OI TTEPICCATEPOI
avBpwTrol €X0UV HIa Xwpig péTpo Kal Xdpn diabeon,
066nke o¢ autoug atod TIG idlEg BeATNTEG O PUBPOG
WG  «ETKOUPOG», yia TNV amokatdotacn Tng
EOWTEPIKAG ApUOViaG.

O TIAaTwv emmiTAéov  ToviCel TNV KABAPTIKA
AgIToupyia TNG POUCIKAG MECW TNG AUTPWONG TNG
WuxAg amd Ta doyxnua mpdyuata. MapTtupieg yia
auThVv TN A&IToupyia TNG POUCIKAG €XOUME ATTO TOUG
MUBIKOUG xpovoug. O Aibvuoog fATav o Bedg oTov
omroio amodidovrav Ta ayabBd Tng paviag, ng
katdoTtaong onAadn ekeivng n oTroia PTTopei va
odnynoel o€ autdé Tou oI apxaiol 'EAAnveg
ovéupalav k&Bapon, PE TNV WUXOAOYIKK) Onuagia
TOU OPOU KAl OTNV OTToid N POUCIKA Kal 0 X0pPOg
gixav TpwTtapxIkr onuacia (MatradotrouAou 2003-
Rouget 1980). O lMAd&twv Olakpivel dUO €idn paviag
(®Paidpog 244 b-245 a, 265 a), 10 éva ogeileTal O€
acBévela, evwy To GAo oe Beikr TTapéupBaacn, TTou
pgmmopei  va  BydAer  Tov  4GvBpwtio  amd  Ta
ouvnBiopéva TAgiola (Dodds 1977). Z1n dedTepn
KaTnyopia dlakpivel TETOEPA ETTIMEPOUG €i0N paviag:
N «MAVTIKAV» TTOU O@eiAeTal oTov ATTOAWva, Tnv
«TTOINTIKAV»  TTOU  ogeiheTal  oTig Mouoeg, Tnv
«EPWTIKNV» TIOU OQeiAeTal OTOV £pwTa Kal Tnv
A@podiTn Kal TNV «TEAETTIKAV» TTOU OQEIAETAI OTOV
Aibvuoo (@Paidpog 265 b, lwv 534 b).

O TAdTwvag Bewpei voonpr TNV «TEAECTIKAV»
pavia, av kal €xel BeiA TTpoEAEUDN, Kal Bewpei OTI N
MOUCIKN Kal 0 X0opog, TTou diadpapatiouv oTnv
pavia auth TpwTapXiKG poAo, HTTOpoUvV va Tn
Bepamretoouv. Otav  n  diovuoiakr)  Aatpeia
EVOWPaTWONKE OoTNV aoTIKA Bpnokeia, n Beparreia
TéTOIOU  €idoug  aoBeveilv  TTEPACE  OTOUG
KopUBavrteg. O TAdTwv xpnolgoTtrolei Tov 6po
KKOPUBAVTIWVTEG» YIO va avaeepBei oe drtopa
dlakartexopeva atrd kdtrolov B€6. Z1ov didAhoyo “Twv
(536 b-c) avagéper 6T oI «KOPUBAVTIWVTEGY
avTiAauBavovtal pe eukoAia pévo Tn peAwdia Tou
Beol ammd TOV OToio dlakaTéxovTal, Kal Bpiokouv
XWPIG KOTTO TIG KATAAANAEG  KIVIOEIG KOl T
KOTGAANAa  Adyia  Tou  Taipidlouv  O€  QUTH.
OuaiaaTiké n JouaIkr €dw AsiIToupyei wg didyvwon
Kal  Tautoxpova w¢G Bepatreia NG WUXIKAG
dlatapayng. Emopévwg ol KIVIOEIG  TwV
«KopuBavTiwvTwVv» (NSéuor 790 d 6) dev TTpétTel va
BewpnBolv cupTITwpaTa aoBévelag, aAAd EAPUaKA
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G (Dodds 1977- [lamadotrovAdou 2003). O
MA&Twv emonpaivel emiong oTtoug NdOpoug TN
BepaTtreuTik AciToupyia TnG Kivnong. Akéun Kai
OéTav ol unTépeg BEAOUV va Kolpioouv Ta TTaIdId TOUG
Oev Ta a@rjvouv aTnVv nauyia Toug, aAAd avTiBETwG
Ta Kouvave péoa oTnv aykahid Toug. MdaAioTa
OpPIOUEVEG QOPEG Eekouaivouv Ta HwPa TOUg
«KaBaTTEPEl TV EKPPOVWV BAKXEIDVY», XPNOIKO-
TTOIWVTAG WG BepaTreuTiKO PECO TNV Kivnon auth
«xopeia kai youon xpwuevaiy (Néuor 790 d 6-e 4).
O1wg opBa emonuaivetal amd Tov Patrmn (2008),
OTIG TIEPITITWOEIS TV TEAETWV Twv KopuBdaviwy,
KaBwg Kal OTIG TTEPITITWOEIS TWV VAVOUPICUATWY,
OTTOU €UTTAEKETAI N Kivnon Kal To Tpayoudl, YTTopEi
va eviomaBei n  opolomadnTikg  dpdon NG
MOUCIKAG, n oTroia Bonbd& oTnv WUXooWHUATIKN
BepaTreia Twv evnAikwv atméd Tn dia pepId Kal TNV
WYUXOOWMOTIKN npeepia Ttou Tmaidiol, PéEOw TOU
UtTvou, atrd TNV GAAN.

Oa mpémel va emonuaveei 611 o MNMAdTwv oTnv
lMoAireia (398 c-e) kaBopifel TIGC KATAAANAEG
MeEAwdiEG Kal apuovieg yia TN PBeAtiwon  Tou
XOpPaKTAPa Twv VEWV. OI apuovieg TTou atrodExETal
eival n dwplog kal N epuylog (MoAireia 399 a-c. BA.
kal ApiotoTéAng, lMoAmika 1290 a: «opoiwg O’Exel
Kal TTepi TG appoviag, WS Qaoi TIVEG Kai yap EKET
TiBevTal €idn dUo, THV dwpIaTi Kai TAV EpUyIoTi»). H
amédoon OTIG apUOovieg OVOUATWY  OIaPOPETIKWV
ebvwv ONAwve katT ouciav TIG OlAPOPEG OTOV
XOPOKTAPA TWV avOpWITWV TTOU AVTITIPOCWITEUE N
KGBe appovia. H Owpikry appovia pIyeiTal Tnv
avopeia Kal ouvdEeTal PE TIG TTOAEPIKEG QOKIOEIG.
Na 10 pbébho TnGg appoviag autig o TMAdTwv
ava@épeTal Kal oto diahoyo Adyng (188 d), otTOU
utrooTnpieTal 611 N (wr  TOou  TTPAYUATIKOU
MOUGIKOU, N oTroia €ival cUh@wyn Pe Ta Adyia Tou,
gival evappoviopévn OxI JE TNV IWVIKA 1 TN @PUYIKA
N ™ Audkrl appovia, oAd pe TN dwpIKN
(BA. NikoAdou 2010). ATTd Tnv GAAN PEPIA N PPUYIKN
appovia  «ek@pdadel  TIG  dpacTNPIOTNTEG  €VOG
kaAaioBntou TveUpaTog TTOU OTTOAQUBAveEl TNV
eunuepia» (Anderson 1968: 101) kai cuvdéeTal e
TIG EIPNVIKEG TTPAEEIC. Oa TTPETTEl va eTTIONPAVOET OTI
0 ApioToTéAng aokei KPITIKR oTn Béon Tou MAdTWVA
yla Tnv amodoxf g @puyikAg appoviag. O Adyog
gival 0TI N apuovia auTh CUVOEETAI PUE TOV AUAO, TOV
omoio o [MAGTWV aToppiTITEl ATTd TN HOUCIKA
ektraideuon  (lMoAirgia 399 c-e). Kard Tov
ApIoTOTEAN TOOO O QUAGG 60O Kal N QPUYIKA
apuovia, €xouv XapaKTApa  «OPYIACTIKOV»  Kal
«1madnTIkOvy (MMoAmka 1341 a 21), yia auTo Kai o
QUASG (lMoAimiké 1342 a 32-1342 b 3) wg 6pyavo ¢
yiveTal a1rodekTdG aTTO TNV EKTTAIBEUCT TWV VEWV
(BA. oxetikd Kaipdkng 2005).

TéNog &¢ Ba mpétrel va exvoupe 0TI o MAGTWY
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Oidel kal TTONITIKA didoTacn oTo Béua TNG YOUTIKNG
TTaAIBEIOG CUPPWVWVTAG PE TNV aTTown Tou Aduwva
0TI «000au0oU [...] KIvoUvTal POUCIKAg TPdTTOI AveU
TONITIKQWV VoUWV TV peyioTwv» (MoAireia 424 c),
KaBwg £BAETTE TN MOUCIKA WG TrapdyovTa Trou
MTTOPEI va GUPBAGAAEI OTNV KOIVWVIKA apuovia Kal
ouvox MEOW TNG WUXIKAG KOl CWHMATIKNAG €uetiag
TTOoU oI TTOAITEG AduBavav atrd autr). OTTwg eloToxa
mapatneei o Small (1983: 295) «n TéXvn, n
ekTT@ideuon  KI n Kolvwvia  Bpiokovrar o€
aAAnAe€apTnon, £101 woTe KABe aAAayA ¢° éva atmo
Ta Tpia autd peyEBn avTioTolxel Oo¢ aAAayég oTa
uttéAoitra dUo» (BA. kai NikoAdou 2006).

O1 O£0€1g TOU APLOTOTEAY)

O ApioToTéAng Kavel etTiong Adyo yia 1 dUvaun Tng
MOUCIKAG va SIapop@uwvel TNV Wuxn. Z1a MMoAmika
(1340 a 40-b 5) ypapel 611 01 DIGPOPETIKEG PeEAWDiES
gyeipouv OTOUG aKPOATEG OIOQOPETIKA
ouvaioBnuata: «elBug yap N TOV  Apuovidv
BIEaTNKe QUOIG, WoTe dkolovtag BAAwWG diatiBeaBal
Kol pn 1OV aU0TtovV Exelv TpOTIOV TIPOC EKAOTNV
alT@v». MOAIG aAAdgel n @UON TWV APUOVIWY,
peTaBaAAovTal Tautdxpova Kal ol OlaBEéoEIg Twv
AKPOATWV. Z€ PIa apuovia pe Bpnvwdn XapakTrpa,
OTrwg eival n PIEOAUDIKA, N WuxA oiyyeTtal. AAAeG
MeEAWDIieC palakéG @Epvouv XaAdpwaon oTtn didvoia.
AvAueoa o€ auTéG, N MEV BWPIKN TTAPEXEl YAARVN, N
0e o@puylikn aicBiuata evBouaiaouol (BA. Kal
NikoAdou 2009).

O ApioTotéAng Bewpei 6T «O £€vBOUCIOOUOG TOU
epi TV Yuxnv ABoug Tébog €aTtivy (MoAmkd 1340
a 10-11-BA. kai MAdTwv Zuumdoio 215 c¢) kai
emeényei wg €ENG TNV evépyela TNG HOUCIKNG
KaBapong: KdaBe ouykivnon (wuxiké mabog) TTou
KUpIEUEl PE 1O0XUPO TPOTTO KATTOIOUG avOPWTTOUG
UTTAPXEl O€ OAEC QVEEAPTATWG TIGC WUXEG, ME TN
dla@opd 6T AAAoug Toug eTTNPEACEl TTEPICOOTEPO
Kal dAAoug AlyéTepo. O «EAEOg», 0 «POBOG» Kal O
«&vBoualaouds» eival TETolou €i00UG OUYKIVATEIG.
Autf eival pia gop®R Kivnong, amod Tnv oTroia
Katrolol dvBpwTrol £€xouv TNV TAon va KupieUovTal,
agou ekTeBoUV o€ authi. Auti n kivnon eivai
ouvatév va onuioupynBei oe kdmolioug, oTav
akoUoouv Ta «igpd PEAN», Kal O AUTAV TNV
TepITTWON eival  agloonueiwto 61, OTAV  AUTOI
akoUoouv auTég TIG PeAwdieg, dnuloupyeital aTnv
Wuxr TOUG JIa OPYIOCTIKA ETTiIdpACH, oav va gixav
uttooTei Bepatreia kar kaBapon (MoAmkéa 1342 a
5-11). H diadikacia xdpn oTnv oToia Ta «iepd
MEAN» €mOPOUV OTNV WUXA QUTWYV TTOU KupieUovTal
amd Tov evBouolaoud TTapoucIaldel opoIdTNTA UE
TNV €TMidpaacn evog KabapTikoUu Gapudkou, TO OTToio
QTTOPOKPUVEl Ta AOXNUA OTOIXEid Kal a@Avel Ta
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KaAd (BA. kai MAGTwv, lMNoAireia 567 ¢ 4-7). Katd Tov
Dirlmeier (1940) (BA. ka1 ApioTotéAng, MpoBAnuara
922 b 19-28, 6mouU UTTAPXEl N TIIO CGNUAVTIKN
MopTupia yia TOV POAO  TNG WOUCIKAG OTnv
Tpaywdia) To ATTOTEAECHA TTOU ETTIPEPEI OTNV YPUXN
TOU AvOPWTTOU N POUCIKA ME Ta 1EPA KAl KABapPTIKA
MEAN gival TO D10 ATTOTEAECOHUA TTOU ETTIOIKETAI E
TNV Tpaywdia Yéow Tou eAéou Kal pORou, KaBwg n
Wuxn Kal oTiG 800 TTEPITITWOEIS OTTEAEUBEPWVETAI
ammd autd Ta Taln. Katd tov idio, o poAog autog
TNG MOUCIKAG €xel nBIkd TTePIEXOUEVO, KABWG
atmmaAAdoael TNV Yuxn amd TNV Tapaxr TTou TuXOv
VIWOEL.

[MoANoi  peAeTnTég €xouv  emonudvel 611 O
ApIOTOTEANG €ival O TTPOBPOUOG TNG CUyXpPovng
EMOTAMNG TNG MouoikoBepartreiag. H dmmoywn autn
oTnpileTal Kupiwg oTIG BETEIG TTOU TTAPOoUCIAalel aTa
[MoAimikd yia Tnv KABapon Kal TNV EUEPYETIKN
emidpacn TnGg HMOUCIKAG oTov AvBpwTro, agou
Aeiroupyei wg Bepatreia. Kara tov W. Kullmann
(1996: 8),

«n Tepipnun Bewpia Tepi kKaBAPOEwWG, n oTroia
pvnuovevuetal otnv  lMoinTtikA, kaBwg Kai oTo
éBOoMO  Ke@AAalo Tou Oydoou BIBAiou  Twv
MoAITIKwyv, ouvéBaAe ouaIOOTIKA, PE TNV EPUNVEIT
TTou TG €dwae o PIAGAoyog Jacob Bernays, otnv
avamtuén NG ‘kaBapTikAg peBGdoU’ Tou Sigmund
Freud kai Tou Joseph Breuer, ota TéAn Tou 19°V
alwva, n oTroia, PE TNV OEIPA TNG, ATTOTEAECE TOV
TTUPrVa TNG GUYXPOVNG WUXavAaAuong».

AAAoI peheTnTéG AauBdvovtag uttdyn TIG JOPTUPIES
Tou lMopeupiou (3o¢ aiwvag p.X., Bio¢ NMuBaydpou
33), kal Tou veotrAaTtwvikou l&uBAixou (3o¢/4og
aiwvag W.X.) (Mepi 100 MNuBayopikod Piou 110,
164)2 600v a@Opd TNV EUEPYETIKA KAl £EAYVIOTIKN
emMidpacn Tou AXOU OTNV Wuxh Tou avBpwTrou,
Bewpolv 1OV [MuBaydpa wg TPOdPOUO  TNG
ouyxpovng pouaikoBeparreiag (Taylor 2000).

O1 6¢0e1g Tou Aproteidn Koivtidiavou

210 £pyo Tou ApioTeidn KoivtiAlavou (TTou é¢noe
mBavov petall 1ou kal 3ou aiva P.X. OTnVv
emKpaTeia Tou PwpaikoU kpdtoug) trapouacidleTal

2 O lauBAIxog avaTrTuaael TIC VEOTTAATWVIKEG ATTOYEIS Yia
TN MOUCIKK aTo €pyo Tou [Tepi Muotnpiwv 3.9. To €pyo
auTO TTAPEXEI MIa PIKPR OAAG evdiagépouaa oulATnaN Yia
TN Mouaoikr. YTrooTnpilel 6Tl 0 «&vOoUTIaoUOG» TTOU
TIPOEPXETAI OTTO TN JOUCIKNA gival £va TTAB0G aTO OTToI0
Oev euTTAéKETAI N OEIKr) CUPMPETOXT, AAAG TTEPIGOOTEPO
Baoiletal 0Tn cuyyévela HETaEU TNG JOUCIKAG KAl TAG
B¢ikng apuoviag Tou guuTravtog (BA. kal Finney [1947]
kal Sharples [2005]).
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yla  Tpwtn  @opd o€ ypamTd  KeEigevo  TNng
apxadTNTaG n AEKTIKA €KOOXM TOu OPOU «UOUCIKA
Bepatreia» (MMepi pouaikfic 1. 5: 58. 22). AvdAloyn
Xprion Tou Opou yivetal oTo €pyo Tou Aiwvog
XpuooaTéuou Adyor (32: 57-58). Z10 €pyo TOU
KoivTiAlavou lepi Mouaikii¢ n 1810TNTA TG JYOUGCIKNAG
va eTnpeddel Tov KABe AvOpwTio HE OIAPOPETIKO
TPOTTO TTapopoIdleTal Pe 1010TNTEG TNG IOTPIKAG.
O1rwg akpiBwg 10 id10 @APPAKO XPNOIYOTIOIEITAI VIO
10 i010 €id0OG TTABNONG («TTPOG EV OUOIOTNTI TTABOGY)
oe O1Gpopa owuata, aAAd dev Asiroupyei TTavta
Kard Tov idlo TPOTIO, KAl O€ OouvapTNONn ME TNV
eAa@poTNTa | TN ocofapdtnTta TNG KATAOTAONG
BepaTtrelel GAAOUG IO ypriyopa Kal &AAoug TTio
apyd, €101 KOl N WOUCIKN a@uTrviCel TTio ypriyopa
€KeiVOUG TToU gival TTI0 €TTIOEKTIKOI OTNV ETTIdOpACH
™G, OAAG xpeldleTal TTEPIOTOTEPO XPOVO yia va
aiXMaAwTioEl TOuG AlyOTEPO ETTIOEKTIKOUG OE AUTHV
(Mepi pouaikiic 1l. 4: 56. 1- 5). Mapduoia datmmown
dlatuttwvel kal o Aloyévng o BaBuAwviog ocUppwva
ME MapTUpia TTOU £XOUME YyIa aAUTOV OTd TNV
TOAEUIK TTOU TOU aOkeli o PIAodnuog (Mepi
uouaikrig, . 12, Kemke [=S.V.F., lll, Diog. 62]), o
otroiog utrooTnpifel 6T dev etrnpedlovtal 6Aol ol
AavBpwTrol Ye Tov idlo TPOTIO aTrd TO idl0 TPayoUdI
(«....£mmel o0 TTAVTEG OpOIWG KivnBAgovTal TTPOG TAG
aAUTAC HEAWDIOGY).

Katd tov Apioteidn KoiviiAiove o1 pueAwdIKEG
ouvBéaeig AOyw Twv dIAQOPOTTIOINTEWY TTOU €XOUV
WG TIPOG TO «YEVOG», TO «OUCTAMATO» KOl TOV
«TOVO» OTOV OTIOI0 €ival ypauUEVES, aAAG Kupiwg
W¢ TIPOC TO «ABOC» TTOU TTEPIEXOUV, TTPOKAAOUV
Ol0QOpwV €IdWV cuvaloBAuaTa. Autd PTTopEi va
gival TévBiya, AuttnTepd, dieyepTIKA A Npepa (Mepi
youaoikfi¢ 1. 12: 30, 8-18- BA. yia 10 6épa NtCiouvn
2012). Katd Tov Koivtillavo «ai appovialy ptropouy
va xpnoigotroinBolv oe KA&Be wuxn yia va
ammokaAUyouv  «10  @adhov NHBog» eite  «kal’
opoIdTNTOY €iTE «KAT EvavTioTNTa» ([T€pi POUTIKFS
II. 14: 80, 11-13). To amoTéAeopa eival €ite n
Bepatreia Twv doxnuwy nBwv eite n avTikatdoTaon
Toug atmd KaAutepa. O KoivriAlavog  emiTTAéov
EYKPIVEl yia Tnv nOIKA ektTaideuon Tn XpPRAon Twv
OPUOVIWV TTOU €KPPACOUV TN «PeaOTNTO»S. AUTEG
MTTOpOUV va @avouv XPpACIUEG OTOV AKPOOTH TTou
é€xel poviywg duotpotrn  &idBeon, KAl va
ETTAVOAPEPOUV TN OTABEPOTNTA Kal TNV npedia atnv
wuxn Tou (llepi pouaikrc Il. 14: 80, 14-15). O

331N Xprion Tou 6pou «PeadTnTa» atd Tov KoiviiAlavo
arrnyeital n amoywn Tou ApioTotéAn (HOBika Nikoudxeia,
1106 b 16-18, 23-24) ya 10 OTI n NOIKI| APETA TTOU
OXeTiCeTOI PE TA TTAON Kai TIG TTPAEEIG, OTA OTToIa
UTTAPXEl N UTTEPPROAN, N EAAEIYN Kail TO Péoov, ival
«MECOTNG» KAl OTOXEUEI TTIPOG KTO HECOVY.
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KoivTiAlavog emITTAé0v uTTOOTNPICEl TN ONUacia Tou
evidiou Twv BEPATTEUTIKWV PECWY WG TTPOUTTOBEDN
yla Tnv emTuxn Opdon Toug. OTTwg €monuaivel,
Kavéva 1aTpIKO @ApUaKo Oev £XEl ATTO JOVO TOU TIG
QUOIKEG 1010TNTEG va Bepatrevel Ta Bdoava Tou
owpaTog, aAAd n TTAAPNG avdppwaon cuvTeAEiTal PE
éva peiypa dla@opeTikwy Péowv (lMepi Houaikic .
12: 30, 20-22). Mg Tov id10 TpdéTTO N peAwdia ammod
pMOvn TnG ouvelo@épel Aiyo otn d10pBwon Twv
KATaoTAOEWY, €V €vag OAOKANPwHEVOG ouvdu-
aoPOG OAWYV TwV OTOIXKEIWV gival ATTOAUTA ETTAPKNG
(Mepi pouaikiic 1. 12: 30, 24-25). Kamn tétoio Ba
MTTOpOUCE Kaveic va utroaTnpigel 6Ti cuuBaivel Kal
OTAa oNUEPIVA KEVTPA OTTOU £QAPUOZETAl N JOUCIKA
0t OUuVOUOOMO Me AAAeG €mOTAUES (OTTWG TNV
wuxoAoyia, Tn AoyoBeparreia, KTA.).

O Meinecke (1948) wumoaTtnpiel OTI 0
KoivTiAlavog avamTuooel mnv 10¢a ™ng
MOUCIKOBEpaTTEING MECW TNG XPAONG  1ATPIKWV
mapalnhiopwyv (Mepi pouoikiic 1. 12: 55. 30),
OTOUG OTToioug Bpiokel avaloyieg Pe TTAPOMOIES
10£€G TTOU ATTAVTOUV OTO £pyo TOU Oed@paaTou (BA.
ABAvaiog Acirvoooiarai 624 a-b, ATTOAAWVIOG
loropiai Bauuacrai 49.1, Aulus Gellius Noctes
Atticae 4.13.1-2). O Oeb6¢ppacTog aTo £pyo Tou [lepi
EUTTveUTEWS, OTIWG Pag TrapadideTal n PapTupia
amé Tov ABRvaio (Asirvooogiotai 624 a-b),
avapépel OTI N POUCIKA pTTopei va Bepartreloel
aKOMN Kal CWHaTIKEG aoBéveieg, Aéyovtag OTI, av
Kamolog Trdoyel amd 1oxIaAyia, Ba uTTopouce va
Bepatreudei akoUyovTag TOUG AXOUG KATTOIOU TTOU
Taifel Tov QUAO («KOTOUAEIV»?) KOTA TN @PUYIKA
appovia.

Anoype1g NouTOV, PA0COP®V KAl
OUYYPAPEWOV TG APXAlOTNTAG Yid TN
HOUO1KI] WG pEco Oepaneiag o €va
gupuTEPO NMAAiIC1LO

H euepyeTiki dUvaun NG MOUCIKAG OTNV Wuxn
Karaypdgetal kai atd Tov Eupimmidn ota épya Tou
AAknorig (962-971) kar Mndeia (192-200), 610U
avapépeTal 0TI oI BvnToi €xouv O6@QeAOG amd T
Tpayoudia, epdoov PUTToPoUV UE auTd va yiaTpeUouv
TIG AUTTEG TTOU TTPOKAAEl 0 @OPBog Tou Bavdatou. O
MAoUTapxog (Mwg O TOV véov moInuaTwy AKoUEIV
19-20 a) emiong MWIAWvTOg yia TN dUvaun NG
MOUCIKNAG oTov AvBpwTto avagépel o1l n doxnun
MOUCIKA Kal ol Tovnpés MdeAwdieg «dakdAaoTa
Tol0U01v 110N Kai Bioug avavdpoug kai dvepwTtToug
TPUPNV Kai yaAakiav Kai YUVAIKOKPaaiavy.

4. 1o TN Xprion Tou 6pou «KOTAUAETV», BA. MAGTWY
loAireia 411 a, N6uor 790 e.
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O Pwpaiog Aulus Gellius (20¢ aiwvag p.X.)
avagépel TTwWG ITTopoUoe va avakouPioBei o TTovog
oTa I1oxia, ToU  TTPOKOAEi n  TTOodAypa, HECW
MeEAWDBIWY KaT@ Tov @puyio TpodTTo. O OedPPacTog
TioTeue TTWG N emANYia Ba ptropoloe va BeATIWOEI
MEOW TNG MOUCIKAG, evid 0 KEACOG ouvIOTOUCE TN
MOUCIKN yia Tn Beparreia TNG TPEAAG Kal O yIaTPOG
Epweihog (330-260 1.X.) amd tnv AAegdvdpeia
«uTTOPOUCE Va pubuicel Tov apTnpPIak® GQUYUO e
Baon Tn pouoikh KAigaka TTou avTioTolXoUuoE oTnv
nAikia Tou acBevoug» (Meinecke 1948: 68) pe pia
oladikacia Tou Opwg dev  pag  gival  yvwoTh
(McClellan 1991). Emiong oTtov épyo Tou lMAwTivou
Evveddeg (V.3.17.17-20, 1V.4.42.9-10) avagépeTal
OTI N XPAon TG KATAAANANG POUCIKNAG UTTOPEi va
atraAuvel akOun Kal TIG wWOIVEG TOU TOKETOU.

Oa mpéTTel va TTpocBéaoupue OTI e TNV eTTIOPACH
TNG MOUCTIKNG OTNV Yuxr ouvdEéeTal Kal n ouuBoAn
TNG MOUCIKAG OTNV TTAPAKIivNon Twv avepwttwy yia
gpyacia  péow TG guxapiotnong  Kal - TNG
avakou@iong TTou dUvaTal va TTPOCPEPEl KATA TN
dIdpKela TNG KOTACTIKAG epyacdiag. O Aloyévng o
BaBuAwviog UTTOOTAPICE (PIN6dNpog  [epi
uouaikrig, IV, 0. 70 Kemke [=S.V.F., lll, Diog. 68])
TNV  WUXIK €uxXapioTnon TIou TIPOOQEPEl N
avayvwon Twv pubwv (6Tmwg Tou Opeéa) oTav
ouvoOdEeUETAl ATTO POUCIKN Kal TNV avakoUu@ion TTou
TTPOOQPEPEI OTOUG £PYALOUEVOUG OTTO TOUG KOTTOUG
TNG €pyaciag Toug. 10 idlo Tvelua €ival Kal n
papTupia ToUu pnTopodiddokalou Marcus Fabius
Quintilianus (Institutio oratoria, 1, 10. 16), o oTroiog
uTTOOTAPICE OTI N idIa n QUAON £xel dWOEI TN HOUCTIKN
w¢ dWPO OTOUG AvBPWTTOUG, YIa va Toug eAAPPUVEI
atré Tov KOTTO TToU KaTaBAaAAouv Katd Tnv epyaacia
TOUG.

EITIAOI'OZ

O1 Tapatavw BE0eIg Twv PINOGOPWYV TTOU ATTEXOUV
TouAdxioTov 2500 xpovia atmd 10 orjpepa, aAAd Kal
n TTANBWPA ava@OPWYV Yid TOV EUEPYETIKO POAO TNG
MOUCIKAG O€ €pya TIOINTWV KAl  OUYYpaQEwv
atrodelkvuouv 0TI atnv apxaia EAAGSa n pouoikh
gixe Béon otnv aywyn Tou avBpwTtou (TGCO OTN
BepatreuTiky 600 KOl OTNV  TTAIdAYWYIKA). TN
onuepPIvA waTdo0 €TTOXA £vTOTTI(OVTAIl BIAPOPEG OTO
TEPIEXOUEVO TwV OUYXPOVWY OpWwV «UOUCIKO-
Bepartreia», «POUOIKN EKTTAIdEUGN» Kal «XPACN TNG
MOUCIKNG OTNV IATPIKA» WG TIPOG TO OKOTTO TTou
emOIWKEI N KaBeId. H pouaikoBepaTreia TTPETTEl va
IBWOEI «WG N OKATTIUN £QAPUOYK TNG UOUTIKAG OTO
TAQiOI0  pIag  BepaTTeuTIKAG  OX€ONG, Yo TNV
emavagopd, Tn dlaTAPNON KAl TTpoaywyn Tng

WUYXIKAG, OWMATIKAG KOl  TIVEUUOTIKAG  Uyeiagy
(Kessler-KakouAidn  2009: 22). H «dOUOCIKN
© Approaches

ekTTaideuon» €0TIAlEl OTO MOUCIKO ATTOTEAECUQ,
OTTWG OTNV eKPEOdNon opydvou 1) JOUTIKWY EVVOIWV
Kal OTn YEVIKOTEPN Mouoikh e€TTidoon. TEAOG «n
XProN TNG HOUCIKAG OTNV 10TPIKA» TTPOUTTOBETEN TNV
€QAPUOYN TNG MOUCIKAG YIO TNV QVTIUETWITION TOU
dayxoug ) Tou TTéVOoU, TTPIV | YETA, YIa TTAPAdEIyua,
amd xelpoupyikég emmeufdoeic (Kessler-KakouAidn
20009).

Av eTTIXEIPOUCE KAVEIG va KAVEI PIa OUOXETION
TWV TPIWV AUTWYV CUYXPOVWYV TTEdIWV WE TIG BETEIG
Twv EAAvwvY @IAocdpwy Kal ouyypagiwv Ba
dlammioTwve OTI oplopévol atrd  autolg  Eixav
dlaxwpiocel w¢g éva Pabud TN Aermoupyia NG
MOUCIKAG KOTATAOOOVTAG TNV OTIS TTAPATTAVW
KATNyopieg, vy AAAOI €ixav wg TauTOXPOVo OTOXO
TOUG HEOW TNG POUCIKAG TTaideiag T6O0 Tnv €TTiTEUEN
TNG TIVEUUATIKAG  KOAAIEpyelag, 600 Kal  Tn
diatripnon A TNV emava@opd TNG WUXIKAG UyEiag Kai
TNV avakoU@icn TOU WUXIKOU 1] CWHATIKOU TTOVOU.
210 €pyo Tou TIAGTwva kai TOUu ApPICTOTEAN
avadeIkvUETal N TIPWTAPYXIKA onuacia TNG JOUTIKAG
Taideiag yia TOug VEOUG KOl TOUG  €VRAAIKEG,
e€eTalduevn oTo TAQiolo Tng Olgpelivnong NG
OWOTAG vyia Toug TIoAiTeg Traideiag. ETTiTAéov
1I01aiTepn  agia éxel To €épyo  TOou ApIOTEIdN
KoivTillavou [lepi  pouoikf¢, OTIOU 1N HOUCIKN
e€eT@leTal UTTO TO TTPICHA TNG YIAocoiag. To épyo
auTto, OTTOoU TTapOoPoIAdeTal n IBIOGTNTA TNG HOUCIKAG
va etnpeddel Tov K&Be AvBpwTro pe OIAPOPETIKO
TPOTO e 1010TNTEG TNG IATPIKAG, TTAPOUCIAlel
ATTOWYEIG TTIO EUTTEPIOTATWHEVEG KAl EEEIDIKEUUEVEG
o€ Oxéon e auTég Twv TTpoyeveéaTepwyv. MaMioTa
AOYW TNG CUCTNUATIKAG TOU 0pyAvwong, ol ATTOYEIG
Tou KoivTiAlavoUu yia Ta B€épaTta TTou agopolv Tn
MouoikA Kal Tn Bepatreia didouv TNV eviUTTWON
OuyKpPOTNONG EVOG £CEIBIKEUPEVOU EYXEIPIBIOU YIa TO
B¢ua.

H koivl ouvioTwoa TNG POUCIKNG O& OAEG TIG
ETTOXEG KOl N KATOAANAGTNTO yIa TN Xprion Tng oTn
Bepatreia €ykemal oto OTI €MOPAE OTO GuUvaAioONua
Kal oUvOEETal KOTG TPOTTO QUOIKG PE TOV AvBPWTTO.
EkT0¢ autoU ptopei kai va eutrveloel Tagn Kai
appovia Kal va emmTUxel ektoOvwaon. 'ETol ouviotd
dpioTto TTaIdAYWYIKG HECO, KATAAANAO Kai yia Tnv
ETMTEUEN OTOXWV TTOU OXETICOVTAI PE TNV AVATITUEN
TNG OAOGTTAEUPNG TTPOCWTIIKOTNTAG TOU OTOUOU Kal
—KaTd OUVETTEIO— TNV TOvVWOon Kal diepuvon Tou
ouvaioBnuaTikou Tou KOGUOU KATA TPOTTO A0POAN.
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Music therapy has entered a period of immense
growth in the last decade. As new models and
theories have emerged, such as Community Music
Therapy (Ansdell & Stige 2016), Neurologic Music
Therapy (Thaut & Hoemberg 2014) and Resource-
Oriented Music Therapy (Rolvsjord 2016), the
profession has become broader and more diverse.
Developments in practice have been reflected in
conference presentations, the establishment of new
organisations such as The International Association
for Music and Medicine, and the content of peer-
reviewed research articles. Book publishers have,
for the most part, focused on printing edited
volumes compiling contributions from different
authors. Single authored books have become less
common. It was with great excitement, therefore,
that | approached Ken Aigen’s new book on the
study of music therapy.

As a fellow Nordoff-Robbins music therapist, |
have read and consistently been challenged by
Aigen’s articulate and scholarly writings over the
years (Aigen 1998, 2005). As an educator, | have
used his articles and books as texts in many of my
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undergraduate and graduate classes. As Aigen has
developed and refined his theory and research, his
ideas and arguments for music-centred theory and
practice have become more focused and influential.
For some, reading a book on music therapy
theory might seem like a dry, academic
undertaking. Aigen’s new book, however, is a
compelling read and keeps the reader enthralled
and involved with the questions he raises
throughout this book. At no point in the book does
he require the reader to believe or agree with his
views. His often controversial theoretical analyses
are always placed within clear and thorough
academic understanding of current music therapy
literature. As the book unfolds, so his views and
beliefs become clear. It is his clarity of vision that
makes this book such an important contribution to
contemporary music therapy literature. The book is
divided into six parts that examine critical questions
about the balance and interface between music and
therapy:
1. What is music therapy?
2. How is music considered in music therapy?

212 ISSN: 2459-3338



http://approaches.gr/
http://approaches.gr/
mailto:clee@wlu.ca

Approaches: An Interdisciplinary Journal of Music Therapy | 10 (2) 2018

3. How are the non-musical aspects of music
therapy considered?

4. How does music therapy relate to the other uses
of music in society?

5. How are psycho-biological concerns addressed
in music therapy?

6. How is music therapy theory developing?

In part one of the book, Aigen addresses issues
related to the definition of music therapy and
questions surrounding professional identity. He
initially discusses music therapy using medical and
psychotherapy frameworks, and examines the idea
of the music therapist as a healthcare practitioner.
He later analyses the professional identity of the
music therapist by asking whether practitioners in
the field are therapists who use music or musicians
who do therapy. The arguments he raises defend
the artistic nature of music and the building of
communities  through the development of
community music therapy.

In part two, he considers how music therapy
works from a socially based perspective, as
highlighted through the notion of musicing and
psychoanalytic interpretation. He further explores
music as culture and identity, and how musical
styles contribute to an understanding of music-
centred music therapy practice. How music
therapists understand and create musical/clinical
goals is central to this part of the book. It
culminates with a chapter where Aigen discusses
the ‘“relationship between clinical and nonclinical
music” (pp. 75-87). | found this part of the book to
be exceptionally stimulating and thought provoking.

In part three, Aigen investigates the balance
between words and music, and the importance
some theories place on the need for translating
musical expression into words. He emphasises that
for music-centred music therapists, this need is not
necessarily always as important. This part of the
book concludes with an in-depth examination of the
client-therapist relationship. In its last chapter,
Aigen points out the lack of consensus in music
therapy communities on such fundamental issues
such as the primary identity of the music therapist
and the discipline in which music therapy belongs.
Without a clear consensus, he posits that with
regards to the practice of music therapy, “the best
course of action is one that accepts all views of the
therapy relationship and that does not use the
components of any particular view to legislate
guidelines for legitimate and ethical practice”
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(p-118) — a position that should be able to unify
rather than divide the profession.

Part four considers music and healing,
indigenous music healing practices, and their
relevance for contemporary music therapy theory.
The final two chapters of this part of the book are
devoted to community music therapy. Aigen
explores how notions of community and health
affect the future of music therapy, and the
breakdown of the traditional professional
boundaries of therapeutic practice. As a performer
and music therapist, | was particularly intrigued with
his arguments on performance and client
empowerment.

Part five includes some of the most contentious
sections of the book. Apart from examining the
merits and pitfalls of the relationships of early
interaction and evolutionary theories with music
therapy in this part of the book, Aigen provides a
keen critique on neurologic music therapy’s
apparent disregard for the value and significant role
of other non-biologically-based theories for
explaining the therapeutic efficacy of music in
therapy.

Part six is the most important and innovative
part of the book; Aigen highlights the importance of
the development and application of theory in music
therapy since its inception as a discipline in
the mid-1940s. He reviews the history of generated
theory associated with music therapy, and
strategically divides the stages of theory
development into three: a) the period when
psychology had its strongest impact on theory
(1945-1964); b) the period when specific models
of practice were established (1965-1981); and
c) the period when indigenous theory and broad-
based general theories from the arts, other social
sciences, and biological sciences began
to influence practice (1982-present). He then lists
13 contemporary music therapy orientations, which
emerged during the third stage of theory
development. Aigen divides these orientations to
three categories according to whether they:
a) provide support for existing practice; b) provide
foundations for new practices; or c) provide
foundations for a new clinical model. By dividing the
13 contemporary music therapy orientations into
these three categories, Aigen proposes an efficient
and practical means of organising and classifying
the orientations according to their purpose in the
history of the development of theory in music
therapy. Aigen further divides the 13 contemporary
music therapy orientations to determine their use of
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and emphasis on music in therapy: a) music as
core organising element; b) music as an important
element that exists in combination with other equal
commitments; and c¢) music requires enhanced
attention but without a particularly unique role.
These two sets of categories are important to
Aigen’s central arguments and provide a
fascinating glimpse into the challenges that music
therapy will face in the future. If music therapy is to
survive in the advent of recent developments such
as music and health, music and medicine, and
community practices, the role, properties, and
qualities of music need to be determined and
professionally articulated, particularly in the
development of theory for research and practice.

The arguments presented throughout this book
address some of the foundational struggles that
contemporary music therapy continues to face.
Aigen’s view that the centrality of music is essential
to an understanding of the therapeutic process is
inspiring. As a music-centred music therapist who
has devoted his career to advocating for the
integrity of music in therapy, | am extremely
gratified by Aigen’s refreshing candour and staunch
championing of the intrinsic value of music in our
field and chosen vocation. | believe his book is one
of the most important texts written in the last
decade and should be essential reading for all
music therapists.
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The relationship between music and health has a
long history dating back to ancient civilisations.
Since then, researchers from diverse disciplines
have never ceased investigating this topic of
interest. The fundamental questions surrounding
this profound bond can be stated as follows: In
what ways does music contribute to the individual’s
health? Is there a causal or a process relationship
between health and music and how do the different
roles that we adopt during our musical experience
affect this relationship?

These questions and many more related to the
experience of music are examined in the book
Musical Life Stories: Narratives on Health
Musicking. The book is composed of 17 chapters
including the authors’ personal narratives. Chapters
reflect distinct musical experiences and contexts,
as portrayed by the narratives of individuals. The
editors of the book come from diverse but related
disciplines such as music therapy, musicology, and
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music psychology, yet surpass fragmented
disciplinary theories and introduce an integrated
epistemological framework through an anthology of
synthesis. In  addition, the interdisciplinary
perspectives that authors provide in their analytical
framework result successfully in a meaningful and
coherent integration of core concepts highlighted in
the research of music and health. Gary Ansdell,
who introduces the anthology, contextualises key
interdisciplinary concepts into four major principles:
“continuity”,  “paramusical’, “salutogenic” and
“ecological”, providing a platform of shared aspects
of understanding, as pertinent to the book and also
to the wider research literature of music and health.

One of the most interesting elements in this
book is that it consists purely of qualitative
research, and particularly of narratives of
individuals which contextualise the reader within an
empirical journey. In these narratives different
experiences of ‘musicking’ are revealed by
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individuals in different contexts, adopting different
musical roles. The meaning of ‘musicking’ is
evident in every single chapter of the book
indicating the participatory experience of music on
different occasions, professional and everyday life
contexts. The plurality and the variety of
experiences analysed provide a substantial
qualitative work, where the vitality of music is
examined through  different glances and
perspectives. The book has as a point of departure
the successful contextualisation of health in a wider
biopsychosocial model, where health is understood
in a holistic way rather than in restricted bodily
functions and the absence of illness (WHO 1948;
DiMatteo & Martin 2006). This holistic approach is
adopted throughout the book and becomes
particularly evident in chapters 3 and 5, authored
by Skanland and Beckman respectively.

In this context, the essential, regenerative and
resourceful power of music is expressed in
numerous ways. The participatory experience of
music, the ‘musicking’ process, defines every single
role adopted during this musical experience,
whether it is of the professional musician, listener
or fan. Authors point out key concepts and issues
outlined in the research literature of health and
music. For instance, the self-healing power of
music as highlighted in chapters 2, 9 and 12, the
musical experience as a health resource and
renaissance indicated in chapters 15 and 16, the
musical reflection, the importance of mirroring of
emotions and the channelling of aversive feelings
analysed in chapter 5, the sense of control, safety
and self-regulation as indicated in chapter 3 are just
some of the shared key aspects in this ‘empirical
journey’. In relation to the above, the contribution of
music in the formation of one’s individual and social
identity, and the intimacy and connectivity
experienced in the ‘musicking’ process are just a
few of the principal concepts in this book. All the
above issues expressed through individuals’
narratives help reflect and demonstrate, as the
editors suggest, the central scope of this book,
which addresses the role and the meaning of music
in everyday wellbeing and quality of life. The
plurality and variety of experiences signalling this
unique main emphasis is certainly one of the
achievements of this book.

As a psychologist, what | personally find
extremely interesting in the book are the
experiences describing the process through which
music forms a ‘path’ for reflecting emotions, helping
individuals to become aware of them, accept,
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acknowledge and regulate them. The reader of the
book becomes an explorer and a traveller in an
empirical journey, where music reframes existential
issues, providing meaning, structure and change in
individuals’ lives. Although a stronger emphasis on
the adopted methodology and the followed
procedure of the reported cases would have been
advisable, the book captures the reader in a
reflective and insightful process. The narratives of
individuals indicate how they experience music as a
vital health resource, empowerment and a way of
coping in their daily lives. They provide a coherent
description of the process that takes place during
the ‘musicking’ experience which is so personal
and so collective at the same time. Practices
describing the musical experience from a personal
and professional perspective are elements that
enrich the book and provide added value to the
various aspects that it examines. Of exceptional
interest are the personal narratives of the authors,
which are in many ways linked to the life stories of
their research participants, indicating shared
aspects of experience and leading towards a
‘collective’ ‘health musicking’ concept. All those
musical experiences can be seen as puzzle pieces
that one can integrate to form a greater story,
supporting the multidimensional meaning and use
of music in the process of health experience and
‘health musicking’.

| strongly recommend the book as a distinct
piece of research work that achieves to provide a
synthesis of different perspectives and disciplines,
encapsulating a unique approach with a variety of
elements and rich qualitative material.

REFERENCES

DiMatteo, M. R., & Martin, L. R. (2006). Eicaywyn otnv
WuxoAoyia tng Yyeiag. (EmoTtnuovikn empéAeia: PWTIOq
AvayvwaoTtétrouhog & N'pnydpng Motapidvog) ABrva:
EAANvIKa Ipdupara.

World Health Organization (1948) Constitution of the World
Health Organization. WHO Definition of Health. Official
Records of the World Health Organization, no. 2, p. 100.
Retrieved from
http://www.who.int/about/definition/en/print.html

Suggested citation:

Pothoulaki, M. (2018). Book review: “Musical Life Stories:
Narratives on Health Musicking” (Lars Ole Bonde, Marie S.
Skanland & Gro Trondalen, Eds.). Approaches: An
Interdisciplinary Journal of Music Therapy, 10(2), 215-216.

216 ISSN: 2459-3338


http://approaches.gr/
http://approaches.gr/
http://www.who.int/about/definition/en/print.html

Approaches: An Interdisciplinary Journal of Music Therapy | 10 (2) 2018

PPROACHES

Book review

Defining Music Therapy (3 Edition)

(Kenneth Bruscia)

Reviewed by Theo Dimitriadis

DEFINING

MUSIC THERAPY

Title: Defining Music Therapy (3 Edition) | Author: Kenneth Bruscia | Publication year: 2014 | Publisher: Barcelona Publishers | Pages: 417 |

ISBN: 978-1-937440572

Theo Dimitriadis, MMTh, is a music therapist and music therapy researcher based in Amsterdam, the Netherlands. His
clinical experience includes work with various client groups, such as children with an autism spectrum disorder, elderly
people with dementia and clients in neurological rehabilitation. His current research activities focus on outcome
measures that can be used in high-level evidence, such as randomised controlled trials, in particular within music

therapy with clients with dementia.

Email: teomusthe@gmail.com

Publication history: Submitted 7 February 2016; First published 1 August 2016.

In this 3" edition of Defining Music Therapy Bruscia
offers the reader a “culmination of a 25 year project
aimed at conceptualising music therapy in a
critically inclusive and integrated way” (Barcelona
Publishers, no date, no pagination).

Most music therapists will be familiar with
Bruscia’s previous attempts to define music therapy
as a fusion of art, science and humanity. Contrary
to the views of those who believe that “music
therapy is too complicated or multidimensional to fit
in a definition”, Bruscia meets the challenge of
“defining our own identity” (p. 19). The 2014 music
therapy definition is a major update of the two
previous ones and Bruscia describes in detail the
process of finding the exact words that can define
music therapy; a difficult, inspiring and utterly
fascinating process that he shares step-by-step
with the reader. It is clear from the first pages of the
book that the author’s main intention is not so much
about finding a universally accepted definition: this
might be rather utopic. Bruscia guides us in a
carefully progressive manner to the process of
(re)defining music therapy, through constructing,
deconstructing and reconstructing definitions that
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best match the core of current music therapy
practice. This process reflects Bruscia’s visions on
research, influenced by phenomenology and/or
constructivism.

As a senior theorist, researcher and a well-
known author in the field of music therapy, Bruscia
collaborates here with an international panel of
experts, the so-called “deconstruction party” (p. 27),
including Brian Abrams, Brynjulf Stige, Susan
Hadley, Randi Rolvsjord, Dorit Amir, Jane Edwards,
Carolyn Kenny, Even Ruud, Rudy Garred, Jennifer
Adrienne, Kenneth Aigen and Henk Smeijsters. The
purpose of the ‘deconstruction party’ was to
critically evaluate the 1998 definition according to
one criterion: “to what extent did the [1998]
definition include or exclude significant approaches
to practice that have evolved in the interim years?”
(p- 26).

The book consists of a detailed introduction, 29
main chapters, and an extensive section with notes.
In the introduction Bruscia makes it clear that this is
his last addition to the long project of defining music
therapy: there will be (most probably) no fourth
edition, not so much because “defining doesn’t
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seem to be on the top of popularity charts” (p. 13)
but because Bruscia would like someone else to
take up the challenge of “defining our field”. The
introduction ends with the presentation of the 1989
and 1998 definitions, along with useful background
information on what has changed in the history of
music therapy the last 30 years.

Chapters 1 to 3 refer to the need and challenges
of defining something that seems ‘indefinable’:
music therapy as a discipline, profession, art,
science and humanity. The author describes the
(qualitative) analysis of all known existing
definitions (over 100 definitions were analysed for
the 2014 ‘working definition’ of Bruscia). The
purpose of the analysis was to further illuminate the
issues inherent in the task of defining music
therapy, to aid in making revisions in the 1998
definition, and to clarify how the 2014 definition
compares to existing ones.

In chapter 4 Bruscia presents the updated 2014
definition of music therapy:

“Music therapy is a reflexive process wherein the
therapist helps the client to optimise the client’s
health, using various facets of music therapy
experience and the relationships formed through
them as the impetus for change. As defined here,
music therapy is the professional practice
component of the discipline, which informs and is
informed by theory and research” (p.36).

The following chapters (5- 26) are dedicated to the
extensive description and thorough analysis of
each word/term of the above working definition.
Here the author explains why and how he replaced
certain terms from the 1998 definition?, in order to
better match the theoretical thinking as well as the
professional identity of the current music therapy
practitioner.

According to the author, music therapy is not
any experience that happens to be positive,
beneficial, or health-enhancing. It is a process
based on health-focused interaction between client
and therapist. Bruscia describes very eloquently the
difference between beneficial experiences with
music (i.e. musical activities) and music therapy:
what turns out to be therapeutic does not qualify as
therapy. Whether it is music as or in therapy, the
therapist’s main goal is to address the needs of the
client through whatever medium seems most

1 The 1998 working definition of Bruscia was:

“Music therapy is a systematic process of intervention
wherein the therapist helps the client to promote health,
using experiences and the relationships that develop
through them as dynamic forces of change” (Bruscia
1998: 20).
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relevant or suitable, whether it is music, the
relationship, or other therapeutic modalities.

The so-called ‘deconstructive’ analysis of
Bruscia’'s definition contemplates the nature and
language of theory and practice. It is valuable
information not only for students or newly qualified
practitioners, but also for the more experienced
music therapists, researchers and, of course,
theorists. In some ways it is beneficial for everyone
to ‘go back to the basics’ and consider possible
answers to questions such as: Who is the therapist
and who is the client? Why is a therapist needed in
order for therapy to take place? And why is the
client-therapist relationship  unidirectional and
should lack the give-and-take character of most
personal relationships with family and friends?

The author makes a very useful and deep
theoretical analysis of the term ‘helping’ someone:
up to which degree can someone help another
person? A therapist should, by definition, have
certain qualities such as to empathise with the
client, to interact and motivate through giving
him/her voice, or to guide and intervene when
needed. But what are the limits of ‘helping’?
Bruscia very appropriately invites the reader to
consider the thoughts of the English anthropologist
and social scientist Gregory Bateson on the client-
therapist relationship:

“You can take a horse to the water, but cannot
make him drink. The drinking is his business. But
even if your horse is thirsty, he cannot drink
unless you take him. The taking is your business”
(Bateson 1980: 80).

Looking critically towards the 1989 and 1998
definitions, Bruscia explains why he (together with
the panel of experts) replaced (or removed) certain
words of the ‘old’ definitions with new, more
appropriate ones. The purpose of those changes
was to better match the essence of music therapy,
together with the current theoretical and evidence-
based thinking. Table 1 outlines the changes or
corrections between the new and the previous
definitions together with my summaries of the
reasons for these changes.

One of the sections of the book that has
received significant attention is the one about
‘integral thinking’ and ‘integral practice’ (chapters
27-29 and notes/appendix), which contains very
interesting but not always easy-to-follow
information on (amongst others) Bruscia’'s
theoretical perspectives on different levels of
practice, namely the auxiliary, the augmentative,
the intensive and primary levels. These chapters
are clearly more accessible to (post) graduate
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1998 definition

2014 definition

Reasons for change

“[music therapy is
a] systematic
process of
intervention’

“[music therapy is
a] reflexive
process”

The word intervention has been removed, as it was
felt that it carried many unintended but undesirable
connotations of power, hierarchy and client passivity.
‘Systematic’, a word that often implies a certain rigidity
or inflexibility was replaced with ‘reflexive’, a term that
is more inclusive than systematic, closer to the main
things that therapists have to monitor while they work.

[the therapist helps
the client to]
“improve health”

[the therapist helps
the client to]
“promote health”

[the therapist helps
the client to]
“optimise the
client’s health”

The author here attempts to go beyond the vision of
health as a dichotomous phenomenon (healthy versus
sick), conceiving it as a “process of moving beyond
the present way of being into increasingly richer and
fuller ways” (p. 304).

“using musical
experiences and
the relationships
that develop
through them”

“using various
facets of music
experience and the
relationships
formed through

them as the
impetus for
change”

Bruscia divides musical experiences into four
methods: improvising, re-creating, composing, and
listening. Each of these methods is being scrutinised
by the author and the team of scholars using the
following facets of musical experience: physical,
emotional, mental, relational, and spiritual.

“as dynamic forces

of change” change”

“as the impetus for

Dynamic was regarded as a word with various
connotations, including ‘psychodynamic’, something
that was not intended. The word impetus was chosen
to convey how the various agents in music therapy
both induce change and provide the space where
change can take place.

Table 1: Changes between the new and the previous definitions

students and professionals interested in theory
underpinning the practice. Chapters 1-27 are,
according to the author, appropriate for
undergraduate and graduate students.
The third edition of Defining Music Therapy is a
great and useful addition to the existing music
therapy literature, a carefully presented reflection of
the process of trying to find the words to better
describe the identity of the music therapist in the
second decade of the 215t century, which might be
significantly different from the one 30 years ago
There are, however, some flaws in this book,
some of which the author himself points out in the
preface as a “warning to the reader” (p. 18): the
book contains a lot of repetitions, and tends to
consist of ‘clusters’ of information rather than a
flowing text. There are also significant differences
between chapters that are easy-to-follow, for the
absolute beginner, and chapters that contain
specific jargons that are only suitable for advanced
readers. On many occasions the reader might feel
that the author gives a very elaborated academic
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lecture about the essence of music therapy to (at
the same time) a group of absolute beginners and a
group of PhD students. This makes the book an
important reference point for everyone practising or
interested in music therapy, but at the same time
almost uncomfortable to read from the beginning to
the end. The author gives hereby very useful
information on how to use the book in the preface.
It seems indeed that the book comes with the
authors “instruction manual” (pp. 16-19).
Regardless of the above points, the 3" edition of
Bruscia’'s Defining Music Therapy is an important
update to the previous editions and seems more
internationally oriented, as well as consensus
based. It is of great value that this edition benefits
from the input of international scholars who provide
perspective on a range of topics including culture,
power and empowerment, and the therapeutic
relationship. Bruscia’s unique ability to deconstruct,
analyse and reconstruct (theoretical) ideas might
prove that it is possible to define something that
seems vague and/or multifaceted as music therapy.
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‘Exceptional Pedagogy for Children  with
Exceptionalities: International Perspectives’, edited
by Deborah VanderLinde Blair and Kimberly A.
McCord (2016), is geared toward future music
educators and music therapists. Focusing on
international perspectives, chapters are from the
USA, Finland, Austria, Ireland and Taiwan which
are then discussed more fully in relation to national
inclusion in the final chapter ‘Special Education and
Special Music Education Outside the U.S.’. The
initial chapter ‘Music for All: Everyone Has the
Potential to Learn Music’ sets the tone for the book
with this philosophy. Subsequent chapters highlight
specific components of the field of special
education that are both relevant and applicable to
anyone with special needs regardless of setting. A
sample of the scope of the book includes:
educational law, accommodation, inclusion, autism
spectrum disorder, gifted education, hearing
impairment, intellectual disability, behavioural need
and physical disability. The chapters include a
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variety of qualitative and quantitative docu-
mentation and the evidence provided in each
chapter is thoroughly researched and presented.
Connections are also made to Science,
Technology, Engineering and Mathematics
(STEM) settings through Elaine Bernstorf’s chapter
‘Reading Acquisition Frameworks for Music and
Language: Layering Elements of Literacy for
Students with Exceptionalities’. The scope of the
chapter offers music educators, therapists and
specialists in training a broad background in the
field of special education in arts settings although
not in a systematic order. The approach of the book
is clearly stated in the topic strands of the preface
and focuses on the specific components of what it
is to be a child, a developing human in pedagogical
perspectives, a person with a disability, a musician,
in effect what it means to be a complete person.
Target reading groups | would recommend for this
book are undergraduate music educators and
therapists, graduate students, even special
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education majors in related academic fields (math,
science, language arts) who could apply music as a
resource in their pedagogy.

Music approaches such as Orff programmes,
SoundOUT music technology and inclusive
instrumental ensembles are presented through the
lens of foundational special education services
such as assistive technology, individualised
education programme models, functional
behavioural analysis and reading acquisition. It
should be noted the chapters are authored by
current members and six past chairs of the
International Society for Music Education (ISME)
Special Music Education and Music Therapy
Commission, the contributions of whom provide the
compilation of this book with relevance on a global
scale.

Future research implications of the book are the
demonstration of need for greater specificity on the
international nature of classroom contexts and
enhanced connection between the world of special
education foundations and music for children with
exceptionalities. Related research can be accessed
through proceedings of the Special Music
Education and Music Therapy Commission on the
ISME website (www.isme.org). Other recent
publications by the editors include: ‘Narrative
Texture: The Layering of Voices in a Secondary
Classroom for Learners with Special Needs’ (Blair
2013), ‘The Role of Special Music Educators and
Music Therapists in Assisting Exceptional Learners’
(McCord 2015), and ‘Accessing Music: Enhancing
Learning in the General Classroom using UDL’
(McCord, Gruben & Rathgeber 2014).
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This co-edited volume is a welcome addition to
Ashgate’s (now Taylor and Francis) Geographies of
Health series. It is heartening to see that the series
and volume’s editors are also responding to the
trend that has been evident in anthropology and
especially USA-based ethnomusicology!: the
amalgamation of popular music studies, sound
studies and cultural musicology with a specific
interest in context, place and wellbeing. Within the
Society for Ethnomusicology?, for example, the
sections and special interest groups in medical
ethnomusicology, sound studies, music and
violence, ecomusicology and cognitive
ethnomusicology have paid special attention
to the relationship between sound, musicking
and location with reference to wellbeing.

1 British ethnomusicology, with a few notable exceptions,
has shown less of an interest in music and its relationship
to place and wellbeing, although DeNora’s work is well-
known and frequently cited, and place forms an intimate
part of what ethnomusicologists study generally.

2 http://www.ethnomusicology.org/?page=Groups_Home
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The American Anthropological Association’s
Music and Sound Interest Group? in its turn, has
created a bridge between the anthropological and
ethnomusicological study of music as sound,
championing issues of listening and public
soundscapes, studies of aurality and ethnographies
of musical experience among others. As such, |
think the book is of special interest to people
working in the fields of geography, popular music
studies, ethnomusicologists, music therapists,
sound study specialists, anthropologists and
sociologists interested in music as a social
phenomenon.

The book asks several questions which are
outlined in the excellent and clearly written
introduction: a) How are definitions of wellbeing and
popular music understood? b) How are popular
music and wellbeing related to one another, and
are certain relationships in need of further
explanation? c) Why does place matter when we
study music, and how is the concept of place

3 http://msig.americananthro.org/about-msig/
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understood. The editors define popular music as
“forms of music that are mass-produced,
distributed, and consumed and thus familiar to a
significant number of people” (p. 2). The definition
is broadly inclusive, and does consider various
genres of music such as world music, folk, pop,
jazz-fusion and others.

The book is divided into three sections, entitled
‘Circulation’, ‘Transformations’ and ‘Gathering’. The
first section, ‘Circulation’, “illustrates the ways in
which forces of wellbeing move through the lived
places of musicians, bands and their listeners.” (p.
12). ‘Transformations’, section two, “focuses on
music’s capacities to salubriously change its
performers and listeners in private and public
places” (p. 13), whilst section three ‘Gathering’,
“explores the ways in which musical communities
and populations assemble at different scales in the
hope of ameliorating themselves and the world
around them” (p. 13). In the first section, Foley’'s
chapter recording the rise in popularity and world
tour of the Congolese band Staff Benda Bilili is of
particular interest. Foley addresses the varying
narratives of disability, equality and public health in
Kinshasa. He critically examines how the popular
and world music industries provide both an
opportunity to promote social and economic
wellbeing as well as create environments which
encourage exploitation and superficial “feel-good
examples of triumph over disadvantage” designed
to “make Europeans feel good about themselves”
(p. 44). The chapter forms a nice example of how
this volume generally refuses to assume that
engagement with music will ipso facto lead to
improved wellbeing.

In some areas for instance, a complete triumph
over adversity will never be a possibility. Chapter
10 in section two offers an insight into the uses of
music in places of palliative care. Music therapists
in particular, will be familiar with this type of ‘place’:
a hospice. Authors Bartel and Clements-Cortés
between them share an interest in music therapy,
psychology and musicology and their article
embraces the interdisciplinary field of thanatology:
“the study of death, dying, and bereavement” (p.
145). This area of enquiry, they say, has been
growing over the past twenty years and embraces
the notion of “dying well” and music’s role in aiding
a “good death”. Their ethnographic case study
explores how music helps facilitate communication
between the dying and their loved ones, allowing
them to process their reactions to death in a more
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positive way. The chapter makes excellent use of
interview examples and musical texts and
compositions of those involved in the palliative
process.

Chapter 13, in section three also explores
ethnographic and applied methods, this time in an
educational context. It reiterates an earlier call for a
more “humanistic sensitivity in methods in order to
tease out the interconnectedness of health, culture
and place” (p. 191). Despite the cultural turn in
health geography, methodologies within this field
still remain “stubbornly formal”, decontextualized
and with the dichotomy of the ‘“researcher-
researched” still firmly in place (p. 191). The
authors Skinner and Masuda advocate for the use
of culturally and context-appropriate research
methodologies. Exploring the uses of critical hip
hop pedagogy in Winnipeg in Manitoba, Canada
with urban aboriginal youth, they argue that hip
hop’s mechanisms of story-telling, music, dance
and visual arts are close to Aboriginal history and
oral traditions and therefore especially effective at
helping youth explore the relationship between
place and wellbeing. The authors emphasise that in
order to best understand the relationship between
music, place and wellbeing researchers should
adopt methods that suit the people they work with
rather than automatically imposing methods derived
from a specifically Western scientific paradigm.
This approach is also frequently employed by
ethnomusicologists and anthropologists during
applied action research projects. The ideas put
forward are also in keeping with current thinking in
the field of indigenous methodologies in
anthropology. This, like many others in this volume,
is a very strong chapter. It is well-structured, and
provides ample ethnographic and theoretical
evidence to support the arguments made.

In all, 1 only have two minor quibbles with the
volume. The first may be due to the specific copy
that | was sent. In the hard copy received, the copy
editing was not always as consistent in quality as |
have come to expect from Ashgate: occasionally
spaces between words were omitted as on pages
107 and 108; unusual bolding of letters appeared
on page 147 and there was the repetition of exact
sentences on pages 216 and 219 and so on.
Secondly, as mentioned in the introduction, there is
a body of Iliterature and research within
ethnomusicology and anthropology that perhaps
could have received more attention in this volume.
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Even Whittaker, the ethnomusicologist, is not able
to fully do it justice. One key figure in this area, as
far as | can discern, remains unreferenced: Steven
Feld*. His performative and scholarly work have
been seminal in shaping the field for some time
now and he has published in popular music outlets.
For example, his recent work in acoustemology
(acoustic epistemologies, or ‘sound as a way of
knowing’) looks very carefully at how music as
sound can be conceived of as a way of knowing
experientially and how this experience is
inextricably linked to time-space interactions. His
work shows how musical experience, and therefore
wellbeing is influenced by surroundings and the
cultural, historical, material, mental and mediatised
dimensions that music occupies when it is
performed in localities. Not drawing the links
between the efforts of ethnomusicological,
anthropological and popular music studies together
more tightly, therefore, seems to me a lost
opportunity to elide disciplinary boundaries further.
That said, the  ethnomusicological and
anthropological interest in soundscapes and
wellbeing is predominantly in evidence in the USA
and relatively new. The editors, therefore, being
(health) geographers ought to probably be forgiven
for this oversight. As with all interdisciplinary
endeavours it is impossible to be an expert in all
matters. Therefore, | believe this last quibble of
mine to be only minor. The volume’s richness
otherwise makes up for it more than amply. | would
wholeheartedly recommend people read it.
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Edited by Anthony Meadows, Developments in
Music Therapy Practice: Case Study Perspectives
offers readers the possibilty to learn and
understand how music therapists from all over the
world develop their practice across the life span
working with different client groups and using
different models, approaches and theories to tend
the needs of their clients. The book compiles the
contributions of 47 music therapists and is divided
into four parts according to the population with
which they work: children, adolescents, adults and
older adults/end of life. In total, there are 34
chapters each describing different case study
perspectives. The editor agrees that “When
examined as a whole, these authors discuss the
ways in which they have linked theory and practice,
describing how goals, methods, and techniques
form a coherent therapeutic whole” (p. 33).

The book takes three dimensions of music
therapy practice as its starting point: methods used,
clients served and goals addressed. Meadows
propose the use of Wilber's four quadrant model
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(Wilber 1995, 2000) to contextualise each chapter.
In addition to this model, he adds two important
dimensions of music related to clinical practice: the
aesthetic and transpersonal (Bruscia 1998). It is in
through understanding the link between theory and
practice that the reader can gain more knowledge
and reflect this in his/her own practice.

In the first part of the book, Nocker-Ribaupierre,
Hillmer, Swedberg, Standley, Schwatz, Elefant,
Oldfield, Crouwe, Carpente, Edwards, Kennelly,
LaGasse and Uhlig write about their experiences
using music therapy with children. No&cker-
Ribaupierre (2004, 2007) introduces her approach
entitled Auditory Stimulation in the work with
premature infants and addresses the importance of
this approach in the early intervention to help
infants and their families. Hillmer, Swedberg and
Standley explain in depth the whole therapeutic
process when working in medical music therapy
settings with premature infants. Schwartz (2008)
writes about her work with children with special
developmental needs and their mothers. She
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describes how she wuses a developmental
framework as well as her own assessment tool,
Music Indicators of Early Childhood Development
(MIECD). On the other hand, Elefant uses concepts
from Stern to work with a client with Rett Syndrome
proposing a "musical relating experience including
affect attunement" (p. 95) to help these clients
move forward. A very interesting chapter is the one
from Oldfield (2004) who developed a Music
Therapy Diagnostic Assessment (MTDA) which
scoring system allows a comparison of the MTDA
to the Autism Diagnostic Observation Schedule
(ASDOS) (Lord et al. 1989). Further, Crowe and
Carpente also work in the area of autism while
Crowe clearly describes his need to adapt the
models used during treatment to meet client needs.
Carpente writes about his experience in developing
a music therapy programme integrating two
models:  Developmental, Individual-Difference,
Relationship-based (DIR&) and Nordoff-Robbins
Music Therapy. In chapter eight, Edwards and
Kenelly describe their family-centred approach for
children in hospital care. LaGlasse presented a
case example on how she uses Neurologic Music
Therapy with a child diagnosed with Down
Syndrome. LaGlasse uses Neurologic Music
Therapy with a child with Down Syndrome focusing
on language development, while Uhlig also works
within a neurodevelopmental theory to describe her
work with a child with aggressive behaviour. She
uses the voice as a primary therapeutic instrument
and, in comparison to other authors in this section,
she presents a wide range of research material to
explain her foundational concepts.

In part two, music therapy practices with
adolescents are addressed. All authors work with
recreational and creative experiences. Erkkila
describes three different cases in a psychiatric
school, psychiatric hospital and psychiatric clinic in
Finland. He considers that therapy can be a
success with this population when the treatment
uses an eclectic approach and organises his work
process in phases where the therapist adopts a
specific role in each phase. On the other side of the
world, Fouche and Torrance work in South Africa
within a very interesting Music Therapy Community
programme where adolescent boys take part in
music therapy group sessions with the collaboration
of community musicians. Krout writes about a
single session using a strategic songwriting-based
music therapy within a group. McFerran also works
within a group modality by offering group sessions
with recovering addicts. She describes her work
and the challenges she faced as a professional
working with this population. She is the only author
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that addresses her specific learning experiences
and reflections on the therapeutic process of her
client. Lastly, Pavlicevic describes a microanalysis
on a three-minute improvisation in a music therapy
group with vulnerable youth in a community setting.

In part three, the authors describe their practices
with adults within medical, addiction, psychiatric
and “well adults” (p.28) settings. In the medical
setting, Baker works with a client suffering from a
brain injury using a modified melodic intonation
therapy (Baker 2000) to allow the client to regain
verbal communication. Loewy and Quentzel share
their work using music psychotherapy with a
musician with medical problems. They describe
their philosophy of work with musicians as "the
desire to recover creativity and aspects of health
and spontaneity” (p. 257). Furthermore, Sekeles
developed her own psycho-medical model
‘Developmental-Integrative  Model in  Music
Therapy' (Sekeles 2006) and writes about her
experience in treating a traumatised war adult using
active and receptive music therapy experiences.

Next, Borling and Ala-Ruona, as well as
Punkanen, work with adults recovering from
addictions. While they both contextualise their
practice around the 12-step process, their work
differs in their theoretical principles. Borling
presents his work based on three areas: bio-
physical, psycho-emotional and psycho-spiritual
within group music therapy working in an active and
receptive way; Ala-Ruona and Punkanen use
receptive experiences within a vibroacoustic
therapy approach.

Within adult psychiatry, Sutton illustrates her
work with a female who experienced trauma and
concentrates "on what was not sounded in the
sessions” (p. 314), remaining musically present and
open to what is not sounding in the clinic room.
Eyre describes how she tries to establish contact
with her withdrawn client through music. She
develops in detail her ideas over the role of music
in therapy and the roles that the therapist needs to
adapt throughout the therapeutic process. Kaser
works with groups in a male forensic mental health
setting. They offer a wide variation of music therapy
programmes and activities such as music therapy
improvisation groups and karaoke, where clients
are encouraged to take an active role in their own
treatment process. Furthermore, Stige uses a
culture-centred approach to work with a client with
major depression and suicidal tendencies. The
author presents very interesting concepts and
thoughts such as the therapist adopting a “not
knowing” position to be able to meet the client
where he/she is and to be inspired by them, or
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music therapy "as an interspace allowing
movements inward [...] and outwards” (p. 365).
Using a humanistic framework, Trondalen works
through musical improvisations and verbal
exchange with a young man suffering from
anorexia nervosa to empower him through creative
work. Haase and Reinhardt present an overview of
their work with an adult suffering from a personality
disorder. They emphasise the importance of
stimulating awareness to improve the client’s
functioning and the importance of verbalisation of
the musical experience in order for the client to
acquire insight.

In the last section of this part, four cases with
"well adults" are discussed. Bosco works through
Elemental Music Alignment (EMA) and bodywork
with a woman challenged by traumas and
insecurity. Summer presents her adapted version of
Guided Imagery and Music (Bonny 2002) with her
client suffering from depression, using a three-level
practice. Bunt works with the same approach as
Summer with a client recovering from trauma and
loss. Ahonen and Lee work with musicians from a
string quartet through the combination of two
models of music therapy: Group Analytic Therapy
(Ahonen-Eerikdinen 2007) and Aesthetic Music
Therapy (Lee 2003). Their chapter describes four
sessions in this new field where psychological and
physiological stressors are explored.

In the fourth and last part of the book, the work
with older adults, including end of life care is
addressed. All the authors in this section work
using different theoretical perspectives. Mercadal-
Brotons uses Behavioural Music Therapy with a
client suffering from Alzheimer's disease within a
group setting in a day care centre. She describes
how she worked with structured sessions and
underlines the importance of singing with this
population. This parts includes two chapters written
by Dutch authors. Van Hest-de Witte, Verburgt and
Smeijsters work in group settings with older adults
suffering from depression, interpreting their work by
means of the theory of analogy (Smeijsters 2005).
Meanwhile, van Bruggen-Rufi & Vink present their
culturally centred approach in working with a
woman with dementia born in Indonesia but living
since adulthood in the Netherlands. They discuss
the importance of discovering the client's world in
order to meet the client and facilitating the
therapeutic process. Finally, the last chapter of the
book is written by Hilliard and Justice who work
with a client in a hospice care facility. They provide
a foundational framework for the use of music
therapy in end of life care and present structured
interventions and goals used within the therapy
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process.

All in all, Meadow's book presents a broad
range of theoretical perspectives and interventions.
The reader will feel identified with the search every
therapist faces in finding the correct therapeutic
direction to contain the needs of the client. While
some authors use a certain theoretical orientation,
others choose for an ‘eclectic’ perspective, fitting
different approaches and theories to meet their
client's needs. As Stige states “The idea of therapy
is recreated in each new encounter” (p. 356). The
editor encourages the reader to question their
practice using as inspiration the work of all authors.

| certainly felt inspired while reading the book; I
learnt about new approaches and techniques and
this made me question my own practice. Working
as an Argentinean music therapist in the
Netherlands, | was pleased to read that many of the
authors stress the importance of knowing and
understanding the cultural background of their
clients and how this needs to be addressed when
looking for the right therapeutic frame. All authors
acknowledge that research is the basis for their
clinical work. What | did miss in some chapters was
a clear and specific description of the assessment
process. | still find that we music therapists have a
long way to go in developing and finding good
assessment tools. After reading the book, it
became clear that therapists working with children
are more developed in this field.

As a reader, | found certain chapters more
difficult to read. Every author has their own way of
writing; some of them write in a more academic
way while others are clearer when describing
certain concepts. Some authors write their work as
a chronicle of a patient's progress and others
support the different stages of the therapeutic
process with a bibliography and research studies. |
will also add that the book compiles mainly authors
from Europe; it would also have been interesting to
read about practice developments in Latin America
or Asia. For example, professionals like Diego
Schapira from Argentina, Lia Rejane Mendes
Barcellos from Brazil or Mark Ettenberger from
Colombia are developing great approaches and
programmes that would definitely be interesting to
share within the world music therapy community
(e.g. Barcellos 2007; Ettenberger 2016; Schapira
2006).

The editor has definitely succeeded in compiling
a wide range of case studies using many different
theoretical frames, techniques and cultural
backgrounds, including all age groups and various
client populations. The book is accessible to
students and professionals in search of inspiration
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and motivation to challenge their own professional
practice.
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INTRODUCTION

This conference report is approached from two
perspectives. There is an overview of the
conference as a whole, which focuses on the
events which included all attendees; namely, the
Friday evening lecture and the two ‘dialogues’ on
Saturday and Sunday. | also give some personal
perspectives as an individual attendee, which are
necessarily limited to those papers and round
tables that | attended myself.

THE SETTING - BARBICAN AND
THE GUILDHALL SCHOOL OF
MUSIC AND DRAMA

This was the third BAMT conference, and the first
to take place in London. It was appropriate,
perhaps, for the main venues to be The Barbican
Centre and the Guildhall School of Music and
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Drama (GSMD), 2018 being the 50" anniversary of
Juliette Alvin’s music therapy training. The setting
allowed for a strikingly multifaceted conference.
While many conferences present an array of
choices, this was notably and impressively wide-
ranging, with so many events happening
simultaneously on both Saturday and, even more
so, on Sunday, that one could not help but leave
with an impression of a partial experience of a
difficult-to-grasp whole (see Warner, Tsiris &
Watson 2018). This underlines the variety of work
going on in the profession, as well as the high level
of engagement of practitioners. The closing
ceremony, with the unveiling of a cartoon montage
depicting a series of moments throughout the
weekend, brilliantly and wittily executed by artists in
residence Vicky Long and Ada Jusic, was an
effective and memorable way to unify these many
and varied experiences (see Photograph 1 and 2).
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Photograph 1: Cartoon montage depicting a series of moments throughout the conference
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Photograph 2: Cartoon montage
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FRIDAY EVENTS / THE TONY
WIGRAM MEMORIAL LECTURE

The preliminary day was a full one, including a
variety of events such as the PhD Symposium at
GSMD (see Parsons 2018), the East London
Foundation Trust Open House event, and ‘Silk
Threads: The Guildhall School's tapestry of music
therapy research’ at Milton Court.

The evening lecture by Professor Inge Nygaard
Pederson, from the University of Aalborg in
Denmark, was partly an affectionate tribute to the
much-missed Tony Wigram. It was also a reminder
of a kind of psychotherapeutic approach to clinical
work in adult psychiatric settings which seems to
disti something essential about clinical
improvisation. The musical examples we heard
were not for the uninitiated. This did not shy away
from the kind of darkness that can be expressed in
sound by people who have experienced aspects of
self which can feel difficult to be exposed to, but
which demand an essential aspect of the music
therapist’s craft. The capacity to meet and contain
musical utterances which stray a long way from
conventional beauty, but which are self-expressive
in a profound sense, is a part of the music
therapist’s skill-set which might be something like a
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USP. While we may be diversifying, looking for new
models and ways that music can ‘help’, cross-
fertilising with community music, with education,
with other professions and disciplines, who else,
frankly, can do this stuff? A colleague remarked to
me after Inge’s lecture, “That was the kind of thing
that got me interested in music therapy in the first
place”.

DIALOGUES

The theme of the conference, ‘Diversity and
Wholeness’, was potentially very wide-ranging. It
was the two dialogue sessions which brought these
themes into sharper focus, with both presenting a
perspective from which it became possible to
examine some broad priorities of music therapy.

Tia DeNora with Simon Procter

Tia DeNora explored music as a medium for
change over time, “getting into something” and
“leading onto something”, including concepts such
as transcendence and endurance, as well as the
social structure and dynamics of the processes of
engagement in  music-making. She directly
addressed the conference themes, challenging the
profession, from the perspective of sociology, to
address people’s need to “find a place”. This was
very much about music in context, in a particular
space. How do people negotiate their way through
shared musical interactions? It is dangerous to
make presumptions about what the client needs.
We need to be flexible and adaptive, not be drawn
into ‘must’ (‘Who must? Where must? Why must?’).
What is the relationship between collaboration and
control within the context of musical parameters?
The interesting challenge is to explore how our
presumptions about the clients’ needs might be
tested, to remain open to new possibilities. This
flowed into her discussion with Simon Procter
which touched again on “preconceptions about who
knows best”, and the importance of paying attention
to “what is going on”, ending with an entreaty from
Tia DeNora for music therapists, with our “powerful
set of lenses”, to be “much more bullish with other
disciplines and with the public, and engage”.

Raymond MacDonald with Philippa
Derrington, Becky White, Nicky Haire
and Alison Barrington

Raymond MacDonald’s presentation on Sunday,
which began startlingly with his alto saxophone,
focused strongly on improvisation, on what it might
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be, how it might work, and how it might be framed
or understood. Part of this was about opening up
the definition. Improvisation is not only John
Coltrane exploring modal possibilities in a post-bop
jazz context, it might also be applied as a framing
concept for children’s play. We can think of playing
children as “master improvisers”, in their own way,
an idea which has obvious resonance for music
therapists, where the inclusivity of concepts such
us innate musicality or affect attunement seems to
have an immediate relevance to some of the ideas
Raymond MacDonald was exploring. Following a
series of responses from Philippa Derrington and
Becky White, who have worked together on their
Concurrent project, and Alison Barrington (with her
“yes, and...” stance in preference to the familiar
“yes, but...” of much academic and practice
discourse), we were then treated to an improvised
duet between Raymond’s alto saxophone and
Nicky Haire’s violin. This was a lovely illustration of
what music can do to a room. We were all focused
and interested during the talking part. At this point
we were spellbound. This might be one of the
differences between the spoken word and the
musical event.

WORKSHOPS

| did not attend any workshops. | wish | had had the
opportunity. |1 was struck by the incorporation of
Bach’s 6" Brandenburg Concerto as a vehicle for
exploring dyadic relationships, along with
workshops on self-care for music therapists,
singing for lung health, and many more. This
conference could easily have encompassed a week
without starting to feel sparse. | wonder whether
BAMT might consider rerunning some of these
workshops at later dates. Certainly there was much
here that could be of enormous benefit to music
therapists as  practitioners, theorists and
researchers.

PAPER PRESENTATIONS /
ROUNDTABLE DISCUSSIONS

Presentations that were memorable for me included
Martin Lawes’ and Becky White’s offerings, both
exploring different perspectives on improvisatory
processes. While Lawes linked the therapist’s
clinical improvisation to dream states, White was
exploring the processes of learning how to
improvise in non-clinical contexts, but through a
music therapy lens. Later on Saturday, | had the
privilege of chairing the session for Amelia Oldfield,
Jackie Robarts and Steve Cobbett. While Cobbett
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gave us a neurological overview of trauma, Oldfield
presented an outline and preview of her exciting
and innovative film project, in which she has
interviewed parents and ex-clients, whom she
worked with as children, 17 years on from the
original period of work. Robarts discussed
accompaniment techniques in the context of work
with an individual client, from a strongly
psychodynamic perspective, as well as the positive
and varied influence of Daniel Stern on her own
practice. If you have not heard Robarts present, do
so at the next opportunity, because as well as
being a profound and significant thinker and
practitioner, she is also hilarious, with a great gift
for comic timing.

| chaired a roundtable discussion in the
afternoon on approaches to music therapy
research, where music therapy’s position in relation
to evidence-based medicine was explored, along
with other approaches to research, by Anna
Maratos, Neta Spiro, Catherine Carr, Claire Flower
and Stuart Wood. The importance of keeping an
open mind about methodology, and to keep
thinking creatively about the many shapes and
sizes of research, rather than being over-focused
on the ‘gold standard’ of RCTs, was an important
take-home message from this discussion.

The East London Foundation Trust team
presented a fascinating round table first thing on
Sunday morning, which included the voice of a
service-user within a variety of perspectives on a
multifaceted research project in an adult mental
health setting. The complexity of this work was
apparent, but so too was the high level of
cooperation between various groups. The team at
ELFT seem to be pointing the way forward for
music therapy research in healthcare.

Another forward-looking presentation was
Donald Wetherick’s exploration of the musical
training of music therapists. This was an update on
Wetherick’s ongoing PhD research, which seeks to
provide an overview of what is expected of music
therapists both before and after training and asks
important questions about ‘music therapy
musicianship’ which may have implications beyond
the training courses themselves. Meanwhile, Nicky
Haire is conducting her own PhD research into
humour in music therapy, which she presented at
the very end of the weekend. | was particularly
engaged by this idea, since it has often struck me
that therapists can come across as a bit serious at
times, perhaps because of the serious nature of the
work we do. But, as became apparent from Haire’s
video excerpts, humour is a serious thing (just
watch Comedians in Cars Getting Coffee), and a
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crucial part of the engagement of both client and
therapist.

SPECIAL EVENTS: MUSIC
PERFORMANCES IN THE GARDEN,
QUESTION TIME DEBATE

Entangled in absorbing conversations, | missed the
musical performances in the wonderful Barbican
conservatory, an imaginative idea which made
creative use of an inspiring space. Finding more
room for musical performance feels like a welcome
innovation. Could there be scope for exploring this
further at future BAMT conferences?

The ‘Question Time Debate’, later in the
evening, was brilliantly chaired by Leslie Bunt and
his jacket/tie combination. This event was the
closest the conference came to pure
showbusiness. A diverse panel explored themes
suggested by attendees throughout the course of
the day. Gary Ansdell made some controversial
statements; Daniel Thomas expressed optimism for
the profession. Cathy Warner and Grace Watts
provided considered thoughtful  viewpoints.
However, the show was stolen by Dean Beadle.
Dean is autistic, an ex-music therapy client, and a
renowned public speaker and campaigner for
autism rights (and featured in episodes 8 and 9 of
the podcast Music Therapy Conversations). On this
occasion, he punctured the atmosphere with a
series of devastating one-liners, alongside some
pertinent observations about what music therapy
can achieve, and how crucial it was for him at a
critical time in his life. Let's hope we see more of
Dean (and of other music therapy clients) on the
UK music therapy scene.

BAMT LIFETIME ACHIEVEMENT
AWARD

Kay Sobey was presented with the BAMT Lifetime
Achievement Award by Tessa Watson, who gave
her a fitting and moving testimonial. | doubt there
was anyone present who would have disagreed
with this choice of recipient. Sobey herself
accepted the award with her characteristic modesty
and self-deprecating humour. She approaches
music therapy with curiosity, intelligence, warmth
and empathy, but she has also contributed so much
to the profession as an educator and, not least, in
her role on the editorial team of the British Journal
of Music Therapy. It was great to see this formally
recognised.
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CLOSING THOUGHTS

Cathy Warner, the Chair of the Scientific
Committee, brought us a conference which was
both ‘diverse’ and ‘whole’, in keeping with its title.
This was a grand showcase for the UK music
therapy  profession and beyond, which
acknowledged the past while looking to the future.
There was optimism, notes of caution, calls for new
ways of thinking, and, perhaps most importantly,
indications that, whatever our theoretical stance or
clinical setting, we have to keep coming back to the
music itself.
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As the music therapy profession becomes ever-
more collaborative with complimentary disciplines,
it is increasingly important that practitioners and
researchers from all fields have common platforms
through which to communicate and thus inform our
evolving practice. MacDonald, Kreutz and Mitchell
(2012: 3-4) highlighted that the growing
interdisciplinary  field of music and health
“necessitates novel approaches from right across
the academic spectrum, including arts and
humanities as well as the social and natural
sciences”.

It seems timely, then, that on February 16%,
2018, the British Association of Music Therapy
Conference (see Warner, Tsiris & Watson 2018)
commenced with a Doctoral research symposium
at London’s Guildhall School of Music and Drama.
This pre-conference event, open to past, present
and prospective PhD students, integrated music
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therapy research and interdisciplinary perspectives
on the arts in health, while offering space for
dialogue between fledgling theorists, current
researchers and venerable experts.

DOCTORAL DIALOGUES

Rachel Darnley-Smith, a PhD supervisor, trainer
and writer at Roehampton University, and Donald
Wetherick, a professor and PhD student at
Guildhall School of Music, opened the morning with
a session entitled Speed Data. Over the course of
an hour, participants met in a series of six-minute,
one-to-one interactions, with a piano melody from
Wetherick signifying the time to wrap up and move
on.

The format proved hugely effective at throwing
people together whilst avoiding any academic
hierarchy. As a practising music therapist at the
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beginning of their PhD journey, the chance to hold
such in-depth and personal conversations with a
series of more experienced researchers proved
invaluable. Consequently, the first panel of the day
began with a sociable and inclusive atmosphere,
rather than the delegates simply being an audience
for the elite.

THE MUSIC THERAPY DOCTORAL
JOURNEY

Chaired by Wetherick, the first panel of the day,
The Music Therapy PhD Journey, consisted of
members spanning the full spectrum of experience,
from early PhD students to experienced
researchers and PhD supervisors. The full line up
was: Luke Annesley (researcher, music therapist
and potential PhD student), Dr Rachel Darnley-
Smith (PhD supervisor, trainer and writer from
Roehampton University), Alexandrea Giorgaki
(Music therapist and current PhD student at Anglia
Ruskin University), Irene Pujol Torras (Music
therapist and current PhD student at Guildhall
School) and Dr Stuart Wood (Researcher, writer
and PhD supervisor at Guildhall School). After brief
introductions, Luke Annesley posed questions to
the panel while integrating comments and further
questions from the audience.

Answers to the first line of enquiry — ‘What
routes do we have in the PhD journey?’ — initially
touched upon funding. While some panel members
mentioned funding themselves through the
process, they also advised people to research
different programmes, charities and the NIHR, as
funding is available from a variety of sources.

The discussion then moved towards a more
subjective dialogue on the importance of autonomy
in developing individual PhD approaches and
values. In particular, Stuart Wood stressed the
extended learning process of a doctorate and
suggested one must be aware of who they are as a
learner before deciding their route as a researcher.
The rest of the panel echoed this sentiment and
encouraged everyone to be full participants in
decisions that lead towards their PhD. They
encouraged asking a number of questions,
including: What do you want out of your
programme? Do you want to be in an environment
of mostly music therapists or amongst an
interdisciplinary team? Who will you be speaking to
in the end and What do you want in a supervisor?

The discussion closed after considering ‘the
data thread’, which links a researcher’s journey,
whether at the beginning or final stages of their
doctoral studies. In determining where to start,
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where to go or what to do when it is all over, we
were encouraged to consider the story that our own
experiences with data may present to us as a key
to navigating the ‘next step’ dilemma.

THE FUTURE OF MUSIC THERAPY
RESEARCH

The second panel of the day, The Future of Music
Therapy Research, was chaired by Rachel Darnley-
Smith and featured: Professor Leslie Bunt (writer,
trainer and PhD supervisor at University of the
West of England), Dr Sarah Hoskyns (trainer,
researcher and PhD supervisor at Victoria
University, Wellington), Dr Julie Sutton (music
therapist, writer and PhD supervisor at Belfast HSC
Trust; Sutton sent her contributions as she could
not attend) and Dr Giorgos Tsiris (editor, trainer
and researcher at Nordoff Robbins Scotland and
Queen Margaret University). After introductions,
they shared their hopes for the future of music
therapy research. There was a clear consensus on
the need for sustainable social and cultural
research seeking to connect with other disciplines.
As music therapists continue to strengthen their
legitimacy as health care professionals, it is
important to note how many prominent researchers
are emphasising that our studies must
acknowledge the ever-changing definition of health
within society.

Subsequently, the members were asked which
areas of research and methods they feel are the
best fit for music therapy practice and, additionally,
which approaches are applicable and why.
Although the breadth of this topic could merit its
own conference, it was interesting to hear recurring
themes that should be looked at with more scrutiny
in the future. These themes included: the link
between methodology and research questions; the
development of underlying philosophical
paradigms; and the search for ‘hard evidence’
within a ‘soft practice’. The last point in particular
encouraged the delegates to consider whether our
continual struggle to produce objective evidence is
warranted in a profession where the basis of our
work, music, is a subjective art form. Lastly, the
panel called for methods and approaches that
produce humanitarian applications and, in
particular, ones that serve to benefit the client.

CONCLUSION

As the final session wrapped-up, it was clear that
all delegates were incredibly enthusiastic for the
continuation of doctoral dialogues. Benefits cited
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included the provision of clear pathways to those
embarking on the PhD journey, the enhancement of
learning for those already engaged in studies and
the direction of post-doctoral researchers who have
the means to influence a developing field.

It was abundantly clear that by connecting our
research community, we can further explore the
intersection of a variety of philosophies and
practices in order to develop our understanding of
music’s therapeutic values. With so many of our
profession’s burning issues pushed front and centre
during the symposium, it will be fascinating to see
the advances made by delegates between now and
what will be a highly anticipated subsequent PhD
seminar.
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It was indeed my pleasure to attend and present at
the Pre-Conference Seminar of the ISME
Commission on Special Music Education and Music
Therapy in Edinburgh, Scotland, 20-23 July 2016.
As indicated in the conference programme, the
aims of the Pre-Conference Seminar were to:

7

+ Promote Practice and Research in the fields of
Special Music Education and Music Therapy
through a range of presentations;

« Exchange information regarding training and
education standards in these fields;

« Foster international dialogue and discussion
between practitioners, researchers, funders and
policy makers; and

+ Disseminate examples of good practice and
research initiatives

A first-time attendee to the pre-conference
seminar, | believe that the conference planners met
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their aims and more. The presentations were
indeed a wide range from different perspectives
that allowed for the exchange of information, and
the conference provided many opportunities for
dialogue between researchers and practitioners.
The dissemination of research through oral
presentations and research posters was of high
quality and gave the participants a sense of a
bigger world of disciplinary and cross-disciplinary
perspectives.

THE DRAKE

The pre-conference seminar was especially
meaningful, due in part to the hosts from The Drake
Scotland and the University of Edinburgh College of
Art. The organisers were extremely hospitable and
worked diligently to make sure the participants
were well taken care of. Most impressive were the
music presentations and the concert by the Drake.
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Coming from the United States, | wish there were
more organizations in our country that took the lead
on providing art-based performance experiences
for people of various abilities. In the case of the
Drake performances, each person’s music
performance equipment is individualised to their
abilities and needs, in such a way that the musical
outcome is fantastic, high quality and professional.
It was a joy to learn of their work and hear their
music!

THE PRESENTATIONS

In addition to the music of the conference, the
quality of guest lectures from various countries and
the structure of this seminar engaged me
throughout.

Imagine the Future — Everyone Plays Music, the
theme for the conference, set the stage for
experienced and budding inventors, educators,
clinicians and researchers to have opportunities to
share how people with varying abilities from across
cultures are impacted by their music education
programs, music therapy techniques and music-
based research experiences. Over 50
presentations spanning speakers from over 20
different countries allowed participants a glimpse
into the global scope of what we all do, and that is
to make music a central part of everyone’s lives.

The music therapy presentations ranged in
topics from research about music therapy in the
Neonatal Intensive Care Unit (NICU) to school-
based strategies for teachers working with students
with  special needs, and intergenerational
community-based music therapy. Music education
topics included various perspectives, from how to
teach music to children with special needs, to using
improvisatory music and movement for children,
and studying wellness for older adults who learn
music.

RESEARCH POSTER SESSION

There were six research posters at the conference,
including reviews of literature about music and
children with special needs, one specifically with
music for children with autism, and a model of
music special education curriculum (see Belgrave
2016). The poster session allowed time for
representatives from each research project to talk
about their studies and answer questions from their
peers. | found this innovative and engaging, and a
nice change in model for presenting research,
offering a different perspective compared to the
longer presentations.
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THE STRUCTURE OF THE SEMINAR

The structure allowed for professionals to find time
after each presentation to ask questions. The
participants were provided several break times
where people could congregate around the
wonderful snacks and luncheons to talk about the
needs of their respective professions, whether
music education, music special education, music
research in education, or, in my case, music
therapy.

SUPPORTIVE RESEARCH
ENVIRONMENT

| would like to conclude this brief report by noting
my personal feelings during and after the seminar.
The supportive research environment this seminar
conveyed — a feeling that | still hold with me today
as | prepare to attend the next pre-conference
seminar in Austria — is, to my mind, unique. At
some research conferences that | have attended,
scholars place themselves in a hierarchy, from the
most prestigious grant-funded research down to
less important, small pilot studies from
inexperienced researchers. You see the groups at
conferences, and these groups tend to stick
together throughout. However, at this conference,
the scholarly atmosphere amongst researchers was
the complete opposite experience for me. All
researchers and presenters were treated with
respect no matter where they were in their research
journey. This was evident in how even the most
well-known researchers stayed to hear other
presenters and supported others. | felt as if |
gained mentors at this conference, mentors who
have continued to support me in my own work
since.

I'm looking forward to the Pre-Conference
Seminar ISME Commission on Special Music
Education and Music Therapy in Salzburg, Austria
this summer. | will be presenting on the progress of
my own research from a school pilot from two years
ago to a pilot randomised control trial teaching
infant caregivers how to use rhythm and movement
to engage with their infants. After my husband,
Dr. Eugene Geist, and | presented our research
and heard such positive and supportive feedback
from colleagues two years ago at this conference,
we gained confidence to move forward and expand
our work. | am looking forward to reconnecting with
friends and colleagues and hopefully making new
acquaintances. Together we can celebrate our
work and celebrate the impact music education and
music therapy has for children and families.
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A tribute to Jean Eisler
14 April 1916 - 8 July 2017

Pauline Etkin

Nordoff Robbins International

Editorial note: An earlier version of this tribute was published
on the Nordoff Robbins website (www.nordoff-robbins.org.uk) on
21 July 2017.

Jean Eisler (nee Layton), a loved colleague and
respected music therapy pioneer, has died at the
age of 101.

Jean was a key figure in the early establishment
of Nordoff Robbins and the emergent music therapy
profession. She became a music therapist in 1974
when she trained on the very first Nordoff Robbins
training programme in London, a six-month course
based at Goldie Leigh Hospital in south London. A
person of extraordinary youthful vigour, she was
coming up for 60 then. At a time when most people
might be thinking towards retirement, Jean
embarked on a second career that was to see her
working into her 90s.

She had already had a colourful life: coming from
a very musical family, she was a pupil of Gustav
Holst at St Paul's Girls’ School, studied in Vienna
and at the Royal College of Music and then
embarked on a career as a professional violinist.
She played with the Jacques Orchestra and the
Ebsworth String Quartet during the 1930s and
1940s, and during the war travelled around England
entertaining the troops. In 1944 her life changed
dramatically when she married Paul, a Czech
economist, and lived for the next 25 years in Prague
in political exile, scraping a living as a translator and
raising her children.

Following her husband’s untimely death in 1966,
Jean returned to England. In 1972, by chance, she
picked up a copy of Paul Nordoff and Clive Robbins’
first book in a music shop. She had never heard of
music therapy but was captivated and contacted
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Sybil Beresford-Pierse who, of a similar age to Jean,
had developed great enthusiasm for the work of
Nordoff and Robbins. Sybil was attempting to
establish a foundation for their work in the UK in
order to bring them to the country to talk about their
work and to develop this approach in the UK.

At the first meeting of those two indefatigable
ladies, Jean was keen to learn what she could do to
become a music therapist. Sybil, however, had
different priorities, and knowing that she had nobody
to take minutes at her fundraising committee
meeting the following day, her first question to Jean
was not about her musical credentials, but rather, in
typical pragmatic style, “Can you type?”

So Jean began doing voluntary work supporting
the embryonic Nordoff Robbins Fundraising
Committee. This led in time to her enrolment on the
Nordoff Robbins training programme, organised by
Sybil, and taught by Paul Nordoff and Clive Robbins,
the first of only two courses taught by Paul Nordoff
before his death in 1977. Jean was a member of that
first generation of music therapists who acted as a
bridge between Paul Nordoff and future music
therapists and kept alive his teachings. As she later
said, “It was such a new vision of music, and what
you could do with it... | saw what was possible, when
| saw Paul and Clive’s work.”

When the training programme migrated to
Roehampton in 1978, Jean became head of the
music therapy department at Goldie Leigh Hospital.
Many newly-qualified music therapists went to work
with her to gain apprenticeship experience. Here,
and at Queen Mary’s Hospital for Children in Surrey
where she established a pioneering music therapy
department in 1984, Jean led many creative
developments in the Nordoff Robbins approach. It
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was also in 1984 that Jean established a Saturday
clinic at the Nordoff Robbins London Centre (an
independent centre in Kentish Town with the one-
year postgraduate diploma being validated
externally by City University), and she became an
outstanding inspiration to generations of music
therapists through her role as a therapist, student
supervisor and lecturer (see Box 1).

Eisler, J. (1990). Creative Music Therapy for the
Mentally Handicapped or Emotionally Disturbed
Child. In S.S. Segal (Ed.), Creative Arts and
Mental Disability (pp. 84-89). Bicester, Oxon: A B
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Music Therapy, 6(1), 24-25.
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(Chapter 2; pp. 23-37). London: Jessica Kingsley
Publishers.
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British Journal of Music Therapy, 13(2), 44-48.

Box 1: Examples of Eisler’s written work and of
publications related to her work

Personally, | will always owe a great deal to Jean.
Once qualifying, 1 was offered a post at Nordoff
Robbins but decided that | needed to return to South
Africa and try and develop work in deprived areas
there. | did however undertake a one-year locum
with Sybil Beresford-Peirce and worked with Jean
during this time. Sybil had sadly accepted an 11-
month only permit for me which was non-renewable.
Following enormous changes in South Africa and my
inability to set anything up in the deprived areas,
Sybil persuaded me to return to London and work at
the Nordoff Robbins music therapy centre. However,
understandably, the Home Office would not grant me
a work permit due to the previous 11-month
restricted one. Thanks to Jean, who had a contact
with Lord Ennals, | was able to be represented in the
House of Lords and obtain permission to work in the
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UK. Without Jean’s intervention this would never
have happened. Once | began working as a music
therapist and tutor (1984-1990) and later as Director
and then CEO of the charity (1991-2013), | had the
privilege to work with Jean and get to know various
aspects of her personality. | remember clearly how
inspirational Jean was and how overwhelmed | was
by Jean’s musical giftedness, her freedom,
openness, passion and commitment to the children
with whom she worked. | felt privileged to work with
Jean for many years as co-therapist and in particular
with Susan, a delightful girl with Rett Syndrome.
Jean’s determination, creative and musical skill and
sensitivity as a music therapist enabled Susan to find
expression and communication — | was honoured to
be part of this process.

One of my lasting memories will be of Jean well
into her 80s being a ‘bunny’, jumping around the
room with John, a young boy she worked with
(Photograph 1 and 2). What energy and what
commitment to being with this child and enabling him
to feel that he was 100% heard and accepted — to
me, this was a perfect reflection of Jean’s simply
wonderful personality.

Photograph 1: Jean Eisler and co-therapist Hilary
Wainer working with John

Jean remained active in supporting the charity in
whatever way she could. She was on the Board of
Governors for many years, and always supported
me and offered her wise advice as well as
constructive criticism. Jean inspired fundraisers and
supporters with presentations of her work with
children, facilitating the dissemination of the work
and encouraging donations for ongoing therapy
services. She was much appreciated by the Nordoff
Robbins fundraisers and Board of Governors and in
2001 she was awarded the 'Woman of the Year
Award' for Outstanding Contribution to Nordoff
Robbins and Music Therapy (Photograph 3).

The extraordinary youthfulness that Jean
maintained into her 80s and 90s, as well as her
warmth, compassion and humour, brought endless
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admiration from her colleagues and friends, and she
continued to practise music therapy for decades
beyond normal retirement age.

Photograph 2: Jean Eisler and John in focused
musical communication

il

Photograph 3: Pauline Etkin OBE and Jean Eisler
at the 'Woman of the Year’ ceremony

Photograph 4: Jean Eisler receiving a Lifetime
Achievement Award by Nordoff Robbins
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In her 100t year, the European Music Therapy
Confederation (EMTC) conferred on Jean the
prestigious EMTC Award, awarded every three
years to a person who has contributed in a unique
and outstanding way to the development of
European music therapy. Closer to home, Jean was
honoured with a Lifetime Achievement Award by
Nordoff Robbins in May 2017 at the opening of the
newly refurbished London Centre (Photograph 4),
marking her contribution to the charity as a therapist
and teacher and, after her retirement, through her
annual bursary programme (the Jean Eisler Bursary
Fund) supporting trainee music therapists, for which
she drew donations from influential contributors.

Jean is remembered with affection and gratitude
by so many, and her spirit lives on in the work of the
countless lives she changed and inspired.

Thank you for so much, Jean: we will miss you.
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A tribute to Carolyn Bereznak Kenny
12 June 1946 - 15 October 2017

Susan Summers

Capilano University, Vancouver, Canada

Photograph 1: Carolyn Kenny receiving the
distinction of Faculty Emeritus at the Antioch
University's Leadership and Change program
convocation in August 2014

Our music therapy community has lost another
beloved scholar, author, teacher, mentor,
collaborator, researcher, speaker and practitioner.
After living with cancer for 15 months, Dr Carolyn
Kenny passed away peacefully in Santa Barbara,
California, with her loving family around her.
Carolyn was born of a Choctaw mother in
Mississippi, USA, and a first-generation Ukrainian
father and, in keeping with tradition in her
indigenous community, she was adopted into the
Haida Nation in 1999 by Dorothy Bell, matriarch of
the Masset Haida people in British Columbia,
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Canada. Her given Haida name was Nang Jaada
Sa-éts, which means Haida Woman with a Mind of
the Highest Esteem.

For over 45 vyears Carolyn contributed
significantly to our world music therapy community
by teaching in higher education in the US, Canada,
Norway, Denmark, Brazil and Japan, being invited
to speak at regional, national and international
conferences and congresses, authoring and editing
a vast number of books, book chapters and journal
articles, and by offering professional supervision
and mentoring of graduate students from many
universities around the world. Carolyn was a
theorist, a poet, a philosopher, and an intellectual,
interdisciplinary scholar and presenter, who worked
and taught in music therapy, indigenous, aboriginal
and cultural studies, leadership and change
programmes, and in research. Carolyn’s passion
was teaching qualitative research methods such as
phenomenology, ethnography, auto-ethnography,
arts-based research in social change, and
portraiture. She was involved in conducting
research throughout her long and successful
career.

Carolyn’s strength, courage, and ability to
envision new training programs resulted in the co-
founding of Capilano University’'s music therapy
bachelor's degree programme in Vancouver,
Canada, in 1976, British Columbia’s Open
University's MMT programme in Vancouver (1995-
1999), and a special Master of Education degree at
Simon Fraser University that combined First
Nations Education and Administrative Leadership.
Carolyn was a contributor on many scientific
committees for World Congresses and association
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journals, and she had been editor and reviewer for
many journals and published works in music
therapy, native education, and indigenous studies.
She was the editor of the Canadian Journal of
Music Therapy from 1999 to 2004 and was co-
founder and co-editor-in-chief with Brynjulf Stige of
Voices: A World Forum for Music Therapy from
2000 to 2013.

Carolyn was a prolific writer and contributor to
music therapy’s publications. Among her ground-
breaking books were: The Mythic Artery (1982),
The Field of Play: A Theoretical Study of Music
Therapy Process (1989), Listening, Playing,
Creating: Essays on the Power of Sound (1995),
Contemporary  Voices in  Music Therapy:
Communication, Culture and Community (co-edited
with Stige in 2002), Music and Life in the Field of
Play: An Anthology (2006), and The 1982
Symposium on Music in the Life of Man: The
Beginnings of Music Therapy Theory (co-edited
with Michele Forinash in 2015). Carolyn was still
writing, teaching, and involved in research up until
a few weeks before her death.

Carolyn was my inspiration, my mentor, my
colleague, and my friend. She was my committee
chair for both my Master’s of Music Therapy degree
through British Columbia’s Open University in 1999
and my PhD through Antioch University in 2014. |
remember her counsel for my research was to find
my “burning question” (Kenny 2016: 80). Her
curiosity about how and why the world was as it
was inspired her in her writing and in her research.

Carolyn was gracious, wise, generous,
compassionate and humble. She valued beauty,
aesthetics, being human and being real. She could
be fierce when she was protecting those she loved
and felt a responsibility for. She was fearless when
she believed in something and often stood up to
organisations, power people, and hierarchy
throughout her life, daring to tread into unfamiliar
territory to create something new. She walked
lightly on the earth and lived in sacred beauty,
inextricably tied to the land, the creatures of the
earth and the music of the spheres. Her deep
connection with song and nature is a constant
throughout her writing.

“As Haida, we believe that the intricate patterns
of song and art weave the relationships between
the people, the land, and the creatures on the
land into a fabric of resilience and strength. We
are intimately bound to ecology and place. Our
singing reinforces this sacred relationship.”
(Kenny 2016: no pagination)
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Tributes poured in from all over the world upon
her passing; acknowledging the depth and breadth
of her professional and personal influence, her
mentorship, and her friendship (see Henley 2017;
Hesser 2017; Stige, McFerran & Hadley 2017;
Summers 2017). Carolyn deeply touched
thousands of people throughout her life through her
writing, her teaching, and her in-person beauty. We
are richer for knowing her and we owe her much
gratitude for all she has done for music therapy.
Her loss is deeply felt.

“The music therapist is one of the keepers of the
gate, one of the technicians of the sacred, one
who sees the vision and hears the song of the
one and the many, the one who dances on the
edge of time, one who can guard the threshold
of being, one who waits for sound...” (Kenny
2006: 80)

Honouring Carolyn’s clinical legacy, Capilano
University has established a scholarship in her
memory that is given to a student who
demonstrates compassion to others, appreciation
of cultural identity, and self-awareness in their
clinical setting (https://www.capilanou.ca/programs-
courses/music-therapy/Scholarships,-Bursaries-
and-Awards/).

Carolyn also established the first music
therapy position at the Santa Barbara hospice in
California in 2008 and fundraised her last
weeks of life to maintain this position
(http://www.vnhcsb.org/carolynkenny/).
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A tribute to Chava Sekeles

17 October 1936 — 24 March 2018

Cochavit Elefant & Efrat Roginsky

University of Haifa, Israel

Dr Chava Sekeles, who unexpectedly passed away
on March 2018, was not only a teacher, but also a
professional mother and a mentor. Chava, an
Israeli music therapy pioneer, studied music and
occupational therapy, and, during the ‘60s in the
Netherlands, she combined her two professions
and studied music therapy. Chava established the
Music Therapy Department at David-Yellin College,
Jerusalem, in 1980, where, with her sense of
agency and a very thorough management style,
she trained many music therapists. Chava was a
role model at a time when music therapists were
still scarce in Israel. She combined diverse
activities — musical work, clinical work and
influential international academic work — and was
co-founder of the lIsraeli Creative Arts Therapies
Association (ICT).

Chava’s interdisciplinary  knowledge was
harnessed to form her unique approach to music
therapy. D.I.LM.T.: The Developmental Integrative
model of Music Therapy (Sekeles, 1996) may still
be considered innovative in many ways. It offers
music therapists insight and perspective into their
clients' body, behaviours, history and psychology,
as well as various social and environmental factors.
Musical components and their influences are
carefully connected into this dynamic map,
affording clients of any age or condition a more
fluent, integrative development.

Both writers of this tribute were Chava’s music
therapy students at different times and in different
circumstances: Cochavit, as a high school student
in the early ‘70s, was an informal observer of

Chava’'s music therapy sessions; this early
relationship  developed into a long-lasting
© Approaches

professional partnership. In 1991, after years of
classical guitar performance studies, Efrat went on
to study music therapy at David-Yellin College,
Jerusalem. The present tribute provides only a
shapshot of Chava’s life-long work, through some
of the meaningful moments we shared with her,
and some of the core ideas she pioneered.

Photograph 1: Chava Sekeles: A walk in nature
(January 2018)
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MUSIC IN THERAPY

Chava believed in music, and in its deep, healing
impact on human beings. She also believed in
people's natural abilities of self-recovery. Music
was engaged in therapy in order to control stress,
improve  muscle-tone, and to encourage
concentration, activity, communication and more. It
was aimed at lifting barriers; music was meant to
supply the right conditions for development to take
place.

Cochavit: | was only 17 years old when | first
met Chava. My high school teacher introduced me
to her after hearing about my interest in music
therapy. Chava had returned from the Netherlands
a few years earlier and | had just returned from
living in Norway where | happened to watch Nordoff
and Robbins on TV during their visit to Oslo. | knew
that music therapy was going to be my life
endeavour, and Chava was the only person in
Israel who was a music therapist. Chava invited me
to observe music therapy sessions in her clinic in
Jerusalem while working with children with
developmental delays (intellectual and motor). |
came to her clinic and to the special education
school where she was working on a weekly basis.
At first, | sat quietly on the floor, watching, listening,
and breathing in every motion and nuance
occurring in the room. Observing this unfold
through a 17-year-old’s eyes felt like magic. How
did she manage to create such deep understanding
through non-verbal means? How was she
communicating and creating relationships through
music?

“In traditional societies, art forms have a mainly
magical significance; unlike in western civilization
they are not solely devoted to aesthetics... the
integration to be found in such traditional healing
rituals could serve us well as a model for music
therapy, and a means of exploiting the basics of
intercommunication and primal expression.”
(Sekeles, 1996, p. 3).

Most of the children Chava worked with did not
speak or had very little verbal language, but
something always happened. These children
smiled, laughed, participated by playing, moving
and vocalising. There was life, expression and joy
in the room. From week to week, | could see how
these children used their bodies, struggling to play
the drum or piano with a huge smile as if saying:
“This is very hard but it is worth every effort”. Their
attempts were met by Chava’s amazing musical
and listening skills.

© Approaches

Magic, however, was out of the question for
Chava. Instead, she believed in hard work: "The
patient's acceptance of music is not automatic," she
stressed. "It demands emotional investment and
patience on the part of both patient and therapist
alike. Indeed, as opposed to traditionally accepted
beliefs, D.I.M.T. does not see music as a magic
formula for performing miracles" (Sekeles, 1996, p.
27).

LEARNING-IN-ACTION

Efrat: Chava’s practical attitude was naturally
applied with her students too. Back at the beginning
of my music therapy studies in Jerusalem, | was
quite broken-hearted due to leaving my classical
guitar career behind, yet Chava would not spare
time for grief nor for any other personal situation;
whoever required psychotherapy was more than
encouraged to take it, yet, school-time was used for
plunging in. We sang, played, composed and
improvised music; we studied medicine,
psychology, special education and technology; we
experienced, we moved and conversed; we
observed and deeply felt our lives changing. Music
therapy was defined in action, and Chava's own
clinical materials were leading the way: her newest
research and writings were presented to us in
class. Techniques, progressions, professional
stances and ethics were naturally integrated into
our new clinical understanding.

A NEW PARADIGM OF MUSIC

Cochavit: | was very young and wanted to know
how | could prepare myself to become a music
therapist. Chava told me: “Either you study in the
music academy or you study occupational therapy”.
| chose to pursue piano studies at the music
academy in Jerusalem, and during the same year |
convinced the Head of the Academy to hire Chava
to teach a course. | told him she had something
different and unique to offer the students. She
added some new, interesting and creative ways to
use music — very different from any other class |
had participated in.

Efrat: | kept wondering to myself "Did | spend
15 years perfecting my guitar skills — high-school of
the arts, music academy, music theory,
performance classes — only for that?!" Chava
offered a new way of thinking on music and
musicianship in therapy. She was just as
demanding about knowledge and skills as were my
music teachers, however, here, music with clients
sounded too naive, or crooked and lame. Here, the
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acoustic results mattered much less than the
becoming of music — the process. | truly did not
capture this for a long time.

"Professional players" explained Sekeles, "in both
large and small orchestras... display a
marvellous capacity for interaction and mutuality
of sound in performance as a unified whole...
D.I.M.T. perceives music therapy as a stage upon
which the main purpose is to achieve a balance
between the various personality needs of the
patient. It is the therapist's task to assist in such
linkage by means of mirroring, holding,
elaborating the process of transference, and so
forth." (Sekeles, 1996, p. 43).

To formerly trained musicians, time and
experience were required for understanding this
new perspective on music that Chava was trying to
teach.

INTEGRATION

Integration was a key term in Chava's therapy
as well as in her teaching.

"The influence of music on the senses,
sensations, vocality, motion, emotion, and
cognition, enables it to be used in Integrative
Therapy when applied to such functions either in
whole or in part." (Sekeles, 1996, p. 28).

A good-enough integration affords satisfactory
development, but there was more to it: the idea of
integration penetrated every aspect of Chava's
professional thought — theoretical, practical as well
as ethical.

Efrat: We were eight women: music performers
and educators in Chava's beginners’ music therapy
class. We came from quite distinct ages and socio-
cultural backgrounds. Our efforts to overcome the
differences, to communicate and help each other —
this felt like an essential part of our training.
Chava's social consciousness played a major part
here; the therapist she was trying to educate was
not confined only to the therapy room but was to be
minded with the overall human condition, personal
as well as social and environmental. One of
Chava's informal missions was to play her own
small part in integrating Israeli society, a diverse
and conflictual one. Indeed, she assembled and
managed our class as a unique melting pot in
which  humanistic professionals were being
carefully moulded.

The idea of integration was apparent even in
Chava's trivial gestures:
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Cochavit: | continued observing Chava in the
special education school for several years. Before
or after each visit, Chava would feed me with lunch
or dinner she had made, and then took the time to
explain what had happened in the sessions. We
listened together to tapes she had recorded of each
session and analysed the music, communication
and other elements that occurred in the room. |
listened intently to her, asked questions, and she
answered with patience and passion. It seems
these meetings were reciprocal. Even though | had
felt at the time that she had given me the world, |
later understood that we mutually benefitted from
these talks, as she used these platforms as part of
developing her D.ILM.T. model. Incorporating
knowledge through feeding, sensing, and human
dialogue are examples of Chava's stance of deep,
integrative education.

SPACE FOR DEVELOPMENT

Cochavit: It was time for me to study music
therapy, but there was no training course yet in
Israel, so | went to the United States to study.
Chava encouraged me to study in a well-
established training programme, and so | studied at
Michigan State University under Dr Robert Unkefer.
I wrote long letters to Chava telling her that there
must have been some mistake and that this
programme was nothing like what | had learned
from her or from what | had seen on TV in Norway.
Something of the humanistic philosophy was
missing. Chava replied: “Are they teaching
anatomy, physiology, psychology of music,
developmental psychology, sociology, theory and
research? And you are singing in a choir? Do they
have a clinic for students to practice work in the
community?” | answered ‘yes’ to all her questions.
She thought all these aspects were very important
for the development of a music therapist and, in
retrospect, | can see how my passion for research
developed while | was studying in Michigan.

Efrat: "You're not psychologists, nor are you
occupational therapists or teachers! You are music
therapists", Chava told us time after time. There is
an inevitable flaw in such a drastic un-framing of
students' future profession. A few of us gave up
music therapy. Others dived deeply into
psychotherapeutic or psychoanalytic training, as a
firmer base for development and recognition,
perhaps. | believe that some, such as myself, kept
seeking their music therapy identities, looking for
ways to define the elaborate occupation we
practiced for a living. That is how | journeyed on to
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explore music therapy with many diverse
populations, perspectives and settings, with
different supervisors and therapists - mainly music
therapists. It took many years to realise that even
for Chava - the knower, the precise, the confident —
seeking might have been essential. She may have
left us open-ended for the sake of development, as
development was truly another locus of hers.
Challenging our professional identities, Chava had
given her students the right to evolve and self-
define freely as music therapists.

Pursuing her interest in development, Chava
wrote her PhD dissertation, followed by her first
book (Sekeles, 1996), in which each of the studied
clients — children with special needs, young adults,
and the old — were viewed and clinically met
through their different developmental needs and
challenges. Chava herself did not cease evolving;
in her second book (Sekeles, 2007), she dealt with
death and grief — the extreme end of the
developmental process — and the trauma caused
as abrupt death interferes with the developmental
processes of individuals, families and society.
Chava was courageous enough to add to this book
a chapter on therapist's grief as she encountered
the ends of her own clients’ lives. She wrote:

"Death may be irreversible but what we carry in
our hearts and memories, the experiences we
had with the deceased person, whether a family
member, a friend, or a patient, accompany us for
the rest of our lives and give meaning to our
existence" (Sekeles, 2007, p. 138).

Death was captured not as the complete ending,
but as part of development as well, through its
impacts on the loved ones left behind; on the living,
and the rest of their lives.

LIFE AS MUSIC: A HOLISTIC
APPROACH

"The psychodynamic process of music, according
to D.I.LM.T., shows us that from out of the musical
chaos which often typifies the start of therapy,
there emerges a dual conversation which the
patient begins to conduct both with himself and
with the therapist, and it is from this that order
can develop" (Sekeles, 1996' p. 44).

Efrat: As a classical guitarist, my perspective on
music was quite traditional; music was an art to
sense, explore, perform, to strive for and to enjoy.
Under Chava's guidance, this medium was totally
rediscovered: it reflected inner and outer realities,
communication and relations. The deeper | was
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involved with music therapy, the more my trained
musicianship was used as a tool for capturing life
and its dynamics and psychodynamics. My
interventions were not merely music now, but were
rooted in a deep musical thought. The therapy
room and therapy environment were captured as
full musical scores in which my clients and | took
part aesthetically. Truly, Chava did not directly state
this, but her thought pointed towards a holistic
approach: the Mandala-like illustrations that
replaced the ordinary scientific graphs (Sekeles,
1996, p. 34), her fully holistic view of body and soul,
as well as every one of Chava's tools for therapy -
everything she created reflected that notion. Chava
was highly interested in the holy as well as the
holistic; she studied the Tora, and was a serious
practitioner of gigong. As death approached her
own family, Chava set out to confront it with music,
therapy and her introspective writing. It was as if
music was intertwined with her maturation as a
therapist and person.

"It is my contention, based on many years of
experience, that the basic elements (such as
rhythmic cycles) contain within themselves a
basic urge for organization and balance, due to
their parallels with the equilibrium achieved by
the vital functions of the organism. Likewise, such
organization has a reciprocatory effect on those
vital functions and vice versa. When there exist
blockages or regressions in natural development
[...] or the loss of vocal-musical skills [...] it is our
task as therapists to locate the problem by a
diagnosis of the visible symptoms as well as the
invisible causes. We must treat it with the means
at our disposal, which are mainly the art of music
and its components” (Sekeles, 1996, p. 44).

FAREWELL

Cochavit: | visited Chava every summer during the
17 years | lived in the United States, bringing her
the latest music therapy books, and thus expanding
the music therapy library in David Yellin College.
Upon returning to Israel in 1995, Chava offered me
my first opportunity to teach in her music therapy
training course. | brought some American-
influenced music therapy into the programme, and
she continued to encourage me to develop and
pursue a PhD in Aalborg University in Denmark.
She saw in me someone who could lead her
training programme at David Yellin once she
retired. | did so for three years, and thereafter
decided to return to Norway and work in Sandane
and in the University of Bergen, where my journey
to become a music therapist had first begun.
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Photograph 2: Celebrating Cochavit's PhD
(December 2002, Jerusalem)

Efrat: Two years later, in July 1993, | graduated
and was in the midst of the turbulence of marriage,
a new job, and my first baby boy. | went away to
make my own path, which | continue to follow
today. Chava was still there in my mind, always.
She would silently remind me not to wear perfume
or jewellery to work., She attentively watched me
write my first therapeutic reports, and her voice
would sometimes whisper: "Keep on practising your
guitar! You are a music therapist after all".
Something in me was willing but not able to stay in
touch — | was held back, afraid never to meet her
high professional expectations. So, from a distance,
| would phone or email to tell Chava about myself
or wish happy holidays. Twenty five years have
passed, yet what Chava planted in me during those
two intensive years of school will remain within me
forever. She lives vividly in my heart and mind: her
serious love, the very firm professional core — it is
all there. And now that Chava is suddenly gone, |
mourn her deeply, just as if we had been close to
each other during all these passing years.

May Chava's soul fly high and away, to eternity;
may her deep love for humankind and for music
lead us on our professional way.
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Translated abstracts

Meta@paopEVEG MEPLANYWELS

EAANVIKN perd@paon: Aquntpa MamacTaupou
AyyAikn peTagpaon: Laura Corrigan

Erwin Henry Schneider: ITaidaywyog, ouyypapcag
KAl NYEING
Kyle Wilhelm & Lindsey Wilhelm

IIEPIAHWH

H EBvikr 'Evwon MouoikoBepaTreiag [National Association of Music Therapy, NAMT] 10pU6nke atd dtoua n
OUPBOAR Twv oTroiwv TTapapével oe peyaAo Babud ayvwotn. O Ap. Erwin H. Schneider (17 ®epouapiou
1920 €wg 28 ZemTepPpiou 1985) Atav éva amd Ta ATopa autd. ZKOTTOG TnG TrapoUoag PEAETNG ATav va
okiaypa@roel v Kapiépa Tou Ap. Schneider w¢ PouaikoU eKTTAIOEUTH KOl JOUCIKOBEPATTEUTH, KAl va
dlepeuvnael TNy €Tmidpacn TTou o idlog doknoe 1600 otnv ‘Evwon [NAMT] 600 kal 0To €TmAyyeEAua TNG
pouoikoBepaTreiog wg PEAOG TNG EMITPOTINAG TNG, WG CUVTAKTNG Tou Evnuepwrikou AegAtiou tng EOvikng
‘Evwong MouoikoBeparreiagc  [Bulletin - of the National Association for Music Therapy] kai TOU
MouaoikoBeparreia: BifAio MNpaktikwv ¢ EBvikS Evwonc yia n MouoikoBeparreia [Music Therapy: Book of
Proceedings of the National Association for Music Therapy] aAAG kai wg TPoedpog TG ‘Evwong atmod 1o
1963-65. O1 Bloypa@Ikég TTANPO@opPieg avTARBnNKav atrd TTPWTOYEVEIG Kal DEUTEPOYEVEIG TTNYEG KOBWG Kal aTTd
ouvevtelelg ye dropa tmou yvwpidav Tov Schneider. O1 TTAnpo@opieg agloAoyndnkav yia Tnv aglomoTia Kal
TNV akpiBeid Toug Kkal opyavwenkav pe PAon Tov XPOVOAOYIKO Kal Tov Begpatiké Toug dfova. TEAOG,
EVTOTTIOTNKOV OPIOUEVEG BEPATIKEG EVOTNTEG KAl ONUAVTIKEG ETITEUEEIS TG CWAG Tou. Ta euprpata deixvouv
TNV emidpacn TTou eixe o Schneider oToug TOUEIC TNG UOUCIKOBEPATTEIAG KAl TNG POUCIKAG EKTTAI®EUONG.
Qg mpdedpog amoudkpuve TNV ‘Evwon ammd pia mlavh xpeokoTria Kal Tnv odAynoe TTpog Tn dnuioupyia
Tou Journal of Music Therapy. Q¢ TraIdaywyog eKTTAIOEUCE €KATOVTAOEG MOUCIKOBEPATTEUTEG KAl
EKTTAIBEUTIKOUG POUCIKAG, TTOAAOI aT1Td TOUG OTToioUG €UEAAE va yivouv Kal ol idIol TTaidaywyoi. MeAETWVTAG
auTouUg Toug TTaAIOUG TTPWTOTTOPOUG TNG ‘Evwong, 6TTwg gival o Schneider, o1 pOUGIKOBEPATTEUTEG UTTOPOUV
va QTTOKTAOOUV HIa oa®nr €kOva TOUu TPOTTOU HE TOv oTroio 1660 n ‘Evwon 600 kai o Topéag Tng
HouoIkoBepaTrEiag Trpav TN CNPEPIVH TOUG HOPON.

AEEEIZ KAEIAIA

IOTOPIO, HOUCIKOBEPATTEIQ, JOUTIKN EKTTAIdEUTN

O Kyle Wilhelm, MA, MT-BC eivalr moToTmoINuévog POouaIKoBepaTreuTAG Kal Ta TeAeutaia 18 xpovia epydletal pe
d1apopoug TTANBuopolg. OAokARpwoe TO MeTaTTUXIOKG Tou To 2002 kai orpepa eival BonBog Kabnyntng
MouacikoBeparreiag oTo MavemaoTiuio Tou KoAopdvTo.

Email: kdwilhelm@aol.com

H Lindsey Wilhelm, PhD, MT-BC ¢ivai poucikoBepatrettpia ammé 10 2007. OAOKARPWGCE TO PETATITUXIOKO TNG To 2010
Kal 10 d1dakTopikd TG To 2016. ZAuepa eivar Emikoupn KaBnyAtpia MoucikoBeparreiag oto [lavemoTripio Tou
KoAopdvro.

Email: lindsey.wilhelm@colostate.edu
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Mia replypa@ikn avaAuon g EPEUVNTIKLG
rapaymyikotntag oto Journal of Music Therapy
oUP@®OVA 1€ TOUG OUYYPAPEIS KAl TOUG
enayyeApatikoug toug eopeig: 2000-2015

Michael J. Silverman, Lacey Reimnitz & Jake Uban

IIEPIAHWYH

Méxpl oANEPQ, O CUYYPAYEIG BeV YVwPICoUV KavEvav EPEUVNTH O OTTOIOG VA €XEI HEAETAOEI TNV EPEUVNTIKN
TTapaywyIikoTNTa aTToKAEIOTIKG o€ oxéon ue To Journal of Music Therapy. ZKOTrog TnNG TTApoUcag PEAETNG
ATav va TTPoCdIopicel TNV €PEUVNTIKA TTapaywylkotnTa oto Journal of Music Therapy péoa améd pia
TTEPIYPAPIKN avAAUon TNG TAUTOTATAG TWV TTPWTWY CUYYPAPEWY KAl TWV AVTIOTOIXWY EPYOCIAKWY QOPEWV
ME Toug oTToioug auvepydadovTal, e0TIA(OVTAG aTa avapepoueva apbpa Tou TTEPI0dIKOU atrd To 2000 £wg TO
2015. Avadntioape ogAida-Tpog-aelida O6Aa Tta apbpa TTou avagépovtal ato Journal of Music Therapy
peTagu Tou 2000 kai Tou 2015 kai dnuioupyRoape pia Baon dedopévwy TTou TTEPIEAGUBAVE TOUG TTPWTOUG
OUYYPAQEIG Kal TOUG €pYaCIOKoUG Toug @opeig. ATTé 10 2000 €wg 10 2015, 181 BIAQOPETIKOI TTPWTOI
ouyypageic dnuoacicucav dpbpa oto Journal of Music Therapy. O cuyypa@éag WeE TIG TTEPIOCCOTEPEG
onuoaieloeig (o Silverman) eixe 15 apBpa, evw TTEVTE ouyypageic (o1 Cevasco, Gregory, Lim, VanWeeldon
ka1 Walworth) eixav dnuooietoeig atmo £€1 apbpa, kal Téaoepig (o1 Gooding, Hilliard, Register kar Waldon)
amd Téooepa apbpa ékaoTtog. Ao 1o 2000 éwg TO 2015, oto Journal of Music Therapy dnuoacicucav
apBpa cuyypageic atrd 91 dIaPoPETIKA TTAVETTIOTAMIA 1 KOAEyIA Kal aTTé 26 PN TTAVETTIOTNUIAKA I0pUPaTa.
Ta mepioadTepa GpBpa OnuoaielTnkav atd ouyypageic TTou cuvepyalovtal ge To TaAvemaTApio TNG
OAopivia (42 apBpa), 1o MavemoTtAuio Tou Kavoag (24 apbpa) kair 1o MNavemoTtiuio g Mivecdta
(13 d&pbpa). O1 papkookeAeic AioTeg pe TOuG CUUBAAAOUEVOUG TTPWTOUG CUYYPAPEIG KAl TOUG EKACTOTE
EPYOCIOKOUG TOUG QOPEIG avTavakAoUv Tnv €MIAEKTIKOTNTA Kal Tnv TroikKiAopop@ia Tou Journal of Music
Therapy. Qot600 uTTApyouv Kal GAAOI TPOTTOI — OTTWG Ol TTAPATTOUTTEG KAl Ol GUVTEAEOTEG ATTAXNONG
[impact factors] Twv TTEPIOBIKWY — yIO TNV KATAPETPNON TNG EPEUVNTIKAG UTTEPOXNG KAl OI CUYYPAPEIG TNG
TTapoUoag PEAETNG aTTOBAPPUVOUV TIG YEVIKEUOEIG, EVW KAVOUV OPICHUEVEG TTEPAITEPW TTPOTACEIG YUPW ATTO
TN MEAAOVTIKN €pEuva, TOUG TTEPIOPICHOUG KAl TIG ETTITITWOEIG.

AEEEIZX KAEIAIA

ouyypagiag, epyaciakog gopéag [affiliation], Journal of Music Therapy, TTapaywyikdtnTta, épeuva

O Michael J. Silverman eivai o YmeuBuvog MouaikoBepaTreiag ato MNavetmoTtrpio Tng Miveadta, HIMA.

Email: silvermj@umn.edu

H Lacey Reimnitz eivail TrTuxiouxog @oitATpia oto MavemoTtAuio Tng Miveoodta, HITA.

Email: reimi007 @umn.edu

O Jake Uban eival TITuxiouxog @oitnTrg oto MavemaoTApio Tng Miveadta, HIMA.

Email: jake.uban@gmail.com
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Otav o1 pouoikoBeparieuteg utoBetouv pia
eBvoypa@1kn mpoocyylon: AvakaAurtoviag 1 YOoUO1KT)
TV urtep-o0pBodolnv ERpainv ayoplav oto IoparnA

Nir Seri & Avi Gilboa

IIEPIAHWYH

O1 PHoUCIKOBEPATTEUTIKEG PAG CUVAVTHOEIG YE ayopla atmd pia EEXxwPIoTA TTONITIoUIKY opdda Tou lopanA,
TOouG uTTEP-0pBOBd0LoUG ERpaioug, e€mecruave Tnv avaykaidtnTa va OIEPEUVACOUNE T oUOTACN TOu
MOUCIKOU TOug KOOMoU. Aegdopévou OTI Kapia TTponyoupevn €peuva Oev €XEl XOPTOYPAPHOEl TOV HOUGCIKO
KOOMO auTWV TwV TTaIdIWY, ATAV atrapaitntn n diefaywyn PIag BAaCIKAG £peuvag TTediou, Kal N éBvoypagIK
TPOCEYYIoN KPiBnke va ival n KataAANAGTEPN TTpoaéyyion. Alegnxbnoav auvevtelEEIC Je TOUG POUTIKOUG
TTOU KaTd KUpIo Adyo euBuvovTal yia Tn SIauoppwan £vOg JEYAAOU JEPOUG TOU JOUCIKOU KOOHOU TWV UTTEP-
0pB0660EwV autwv TTaIdIWY, KOBWG Kal PE EKTTAIOEUTITKOUG POUCIKAG, Kal Ta dedopéva avaAlbnkav Bacel
evog eBvoypagikoU TAaigiou. Ta ammoteAéopara avédeigav Tnv UTTapén £vog TTAOUGCIOU Kal TTOIKIAOHOP@OU
MOUCIKOU PETTEPTOPIOU TTOU TTEPIEXEI UTTO-EIBN OTTWG gival N dNUO@IAAG uTTEP-0pB6d0EN £fpaikh HOUTIKA, Ta
TaidIkG Tpayoudia, Ta TaixvidoTpdyouda yia Taidid TPOOXOAIKAG nAKiag, Ta vavoupiopata kalr Ta
Tpayoudia yia 10 TPpwIve EUTTVNPA, Ta Tpayoudia Tou efpdikoU ZafpBaTtou [Shabbat table songs], Ta
Tpayoudia pabnong kabwg Kal ol TTapadooiokEG PEAWDIEG (TTAPEXOVTAI KAl O OXETIKEG NXOYPAPHOEIS).
Avadudnkav didgopa EexwpIoTa TTEPIBAAAOVTA OTa OTToia Ta TTaIdIG cuvOEovTav JE TN JOUCIKN: TO OTTITI, Ol
EKTTAIOEUTIKOI XWPOI, Ol YAUOI Kal Ol E0PTACOI, Kal N guvaywyr. 10 apBpo avaAletal N ouvelIgQopd TwV
EUPNMUATWY AUTWV OTOUG MOUCIKOBepaTTeUTEG. TovideTal OTI Ol UOUGIKOBEPATTEUTEG TTOU €XOUV OXETIKEG
YVWOEIG UTTOPOUV va auEAoouv To ETTITTEOO TNG EUTTIOTOOUVNG TWV TTEAATWV TouG. H yvwon auth éxel
emmAéov TN duvaTtdTNTA Vva ETMTPEWEI O €vavV POUCIKOBEPATTEUTH] VO €VOPUOVIOTEI KAAUTEPA OTOV
TTPOCAVATOAIOUO TNG KOoIVOTNTAG TwV UTTEP-0pB6dofwyv ERpaiwv Kal wg €k TOUTOU va €TTITUXEI augnuévn
gvouvaiodnon kai atrodoxr Twv TTEAATWY Kal Twv {NTNPATWY TTOU avTIHETWTTICOUV.
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Music as therapy in Greek antiquity
Irene Nikolaou

ABSTRACT

The present study refers to the position of music as therapy in Greek antiquity, examined through the views
of philosophers and writers. Since ancient times (3000 BC) there are testimonies about the role of music as
a means of healing through the purification of the soul and the body. The most important information is
drawn from the texts of philosophers such as Pythagoras, Plato, Aristotle, and writers who dealt with music
in the light of philosophy, such as Aristides Kointilianos, from the work of Porfyrios and lamblichus, as well as
other philosophers and writers. The prominent position of music in antiquity is highlighted as a means of
curing mental disorders, as a means of spiritual and physical well-being, as well as of expressing mental
states that are both depicted and attributed to music. Such views remain relevant in current days concerning
the influence of music on the human psyche.
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